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I.  Program Overview – A one to two-page summary of department’s vision and goals. 
  
As a major academic discipline within a multi-purpose university, the Department of English 
serves undergraduate and graduate students, the academic community, and society in general. 
Through its courses in literature, literary criticism, linguistics, composition, rhetoric, creative and 
technical writing, and pedagogy, the department seeks to implement its belief that literature and 
informed discourse are vital forces in the preservation of culture. In its courses, the department 
further seeks to develop students' reading and writing skills, to increase their understanding of 
their literary heritage, and to stimulate their imaginative and critical abilities. Students are 
encouraged to express themselves clearly, effectively, and correctly, so that they can control 
language rather than be controlled by it. The department further seeks to prepare students for 
future careers in professions such as teaching, law, medicine, business, and for enriched, 
responsible, and productive personal lives. As a major facet of its mission, the department 
teaches the fundamentals of research, encourages the use of scholarly methods and attitudes 
throughout its programs, and contributes to the growth of knowledge through the individual 
scholarship of its members.  
 
In a world where the internet and the web are generating a whole new life of letters for millions 
of people, the Department of English will prepare students to engage technically, critically and 
creatively in that life. The department will continue to study and teach texts representing the 
riches of our heritage, and will enhance this study and teaching through intersections facilitated 
by the use of alternative texts and media. Students taking classes in the department will benefit 
from intersections among technical communication, literary, and creative writing programs, and 
from increasing access to computer-based resources and a corresponding sense of agency 
allowed by new digital media. 
 
In the Department of English, we value 
 

• creative, critical, and analytic thought. 
• sophisticated, nuanced, rhetorically-savvy oral and written expression. 
• appreciation for and understanding of literary history and recent revisions thereof. 
• open exchanges of ideas, with an understanding of how class, race, gender, and other 

factors may affect that exchange. 
• respect for students, staff, and faculty. 
• diversity in our student population, faculty, staff, and teaching materials. 
• excellence in research, teaching, and service. 
• ongoing intersections among areas of technical communication, literature and 

linguistics, composition, and creative writing. 
  
Graduate study in the Department of English is characterized by intellectual curiosity regarding 
the theoretical principles and key issues of the discipline.  At the master’s level, students strive to 
be sophisticated users of research, identifying pertinent applications of research that might 
improve the teaching and practice of their discipline. .  At the doctoral level, students strive to be 
effective creators of research, generating new knowledge for their discipline and communicating 
this knowledge through publication and presentation. 

       English
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The MA in English will 
• increase students’ understanding of the reciprocal relationship between 

language/literary texts and culture. 
• increase students’ analytic and creative abilities as language users. 
• prepare students with an interest in literature, creative writing, linguistics, or 

rhetoric/composition for doctoral work, for teaching positions (including those at the 
secondary or community college level), and other professional pursuits that require 
skills in working with language. 

 
The M.A. in Technical Communication will 

• qualify students for writing, editing, and supervisory positions in industry and for 
teaching in community colleges.  

• prepare students for further graduate study. 
• offer knowledge of the history, theory, research, genres, principles, techniques, and 

practices of technical communication. 
 
The Ph.D. in English will 

• prepare students to teach literature, creative writing, and linguistics at the college and 
university level. 

• initiate students into a culture of research and textual production required of 
university faculty. 

• increase students’ skills as critical/creative readers, writers, and thinkers. 
 
The Ph.D. in Technical Communication and Rhetoric will 

• qualify students to conduct independent research by various methods and thus to 
contribute to knowledge through presentation and publication 

• develop broad knowledge of the literature on technical communication and rhetoric 
and specialized knowledge of some aspect of technical communication or rhetoric as 
reflected in the dissertation research. 

• prepare students to participate effectively in appropriate scholarly and professional 
organizations. 
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II. Graduate Curricula and Degree Programs 
 

A. Scope of programs within the department 
 
The Department of English offers four graduate degrees: 
 

• M.A. in English 
• Ph.D. in English 
• M.A. in Technical Communication 
• Ph.D. in Technical Communication and Rhetoric 

 
For the MA in English, students may specialize in American and British Literature, Creative 
Writing, Linguistics, Comparative Literature or Rhetoric and Composition; it is important to 
note, however, that “specialization” tends to mean, at most, a concentration of three courses in a 
specific area.  In general, the MA degree is intended to prepare students broadly, to ensure that 
they are conversant with a range of course materials.  The first two specializations—American 
and British Literature, Creative Writing--are decidedly the most popular with students, and are 
the areas in which we offer the greatest number of courses.  Linguistics has great potential to 
grow, especially now that the department has three active faculty members in this area and a 
newly approved Graduate Certificate Program in Linguistics.  Comparative Literature also may 
take off in years to come as the university dedicates more resources to an interdisciplinary 
comparative literature program.  The MA specialization in Rhetoric and Composition is inert, as 
this specialization at the PhD. level has migrated to the Technical Communication and Rhetoric 
side of the department. 
 
After completing thirty hours of course work and a thesis (or thirty-six hours and a portfolio), 
MA students in English frequently elect to pursue further graduate study (recent MA graduates 
have been accepted to Ph.D. programs at the University of Maryland, University of Oklahoma, 
Purdue, Cal-Davis), to teach at local community colleges or high schools, to attend law school, 
or to pursue other professional employment. 
 
At the Ph.D. level, English offers students specializations in American and British Literature, 
Creative Writing, and Comparative Literature.  English also participates in an intradepartmental 
Ph.D specialization, “Literature, Technology, and Discourse,” intended to bring together 
students in both English and Technical Communication/Rhetoric.  As at the MA level, the most 
successful specializations are American and British Literature and Creative Writing.  Both 
specializations have done well with respect to placement of graduate students in college and 
university faculty positions.  Creative Writing has experienced a particularly strong surge in 
student applications, in part attributable to a series of very good hires, the publication of Iron 
Horse Review, and a growing national reputation.  While TTU’s Comparative Literature 
program is being reviewed and revised, the Comparative Literature specialization has been 
dormant, but has the potential to revive as soon as issues of mission and leadership are resolved. 
 
A Ph.D. graduate completes sixty hours of course work (thirty hours of MA work may transfer 
in), including courses in theory, research methods, pedagogy, as well as in the student’s area of 
specialization.  Each student must pass qualifying examinations over reading lists associated 

English 
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with the student’s dissertation topic, and then write and defend that dissertation.  Ph.D. 
graduates have found faculty positions at national and regional institutions of higher learning. 
The Master of Arts in Technical Communication and the PhD in Technical Communication and 
Rhetoric are available both as onsite and online programs.  

The MATC program at Texas Tech requires 36 hours of graduate work (12 courses). The thesis 
option allows students to substitute a thesis for 6 of those hours (2 courses). Courses taken to 
reach 36 hours may be other technical communication courses; other English courses in rhetoric 
and linguistics; electives in other departments (such as business, instructional technology, or 
telecommunications); or a minor. Students may not apply more than four courses from the same 
external department to the degree in technical communication. The Director of Graduate Studies 
in Technical Communication consults with the students in the selection of the electives and a 
minor and must approve them.  Students who choose the thesis option take 2 courses in research 
methods and 2 courses for the thesis.  

The PhD in Technical Communication and Rhetoric (TCR) is designed for students with an 
interest in rhetoric, writing, technical communication, and composition. The PhD requires at 
least 60 hours of graduate courses beyond the bachelor's degree and at least 12 hours of English 
8000 (Doctor's Dissertation). The course requirements include 45 hours in technical 
communication and rhetoric (TCR) and 15 hours for the minor. These hours include hours 
earned for the master's degree. The minor is optional but provides an opportunity to develop 
expertise in a subject that complements TCR. In addition, students must demonstrate 
proficiency in research methodology. Students with minimal prior coursework or experience in 
technical communication and rhetoric may be advised to complete undergraduate leveling 
courses or additional graduate courses.  

 
 

English 
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B. Number and types of degrees awarded      

  
Degrees Awarded - Academic Year (ENGL)

Source: Institutional Research Services
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Total Degrees Awarded by Year - AY (ENGL)
Source: Institutional Research Services
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Comparison of Degrees 
Awarded - Fall Data 99/00 00/01 01/02 02/03 03/04 04/05
University of Nevada - Las Vegas

Bachelor 52 52 49 81 50
Master 12 9 4 7 7

Doctoral 1 1 3 1 4
University of Oklahoma

Bachelor 58 48 63 52 68 69
Master 5 8 9 7 9 10

Doctoral 8 10 4 4 6 3
Washington State

Bachelor 80 66 84 82 71 96
Master 14 9 11 8 11 9

Doctoral 7 6 3 3 3 6
Purdue

Bachelor 97 115 105 144 146
Master 22 11 22 28 22 23

Doctoral 38 29 18 24 17 22
Iowa State

Bachelor
Master

Doctoral
Texas Tech 

Bachelor 90 85 99 82 107 98
Master 13 7 16 28 28 27

Doctoral 11 10 9 11 6 6

information not provided

 
 
 
 
 

Program Degrees Awarded 
Source: Institutional Research Services 

Name of Program 1999-
2000 

2000-
2001 

2001-
2002 

2002-
2003 

2003-
2004 

2004-
2005 

Creative Writing 0 0 0 0 0 0 
English 14 12 14 26 17 17 
Tech Comm & Rhetoric (PhD) 4 2 4 3 4 3 
Tech Comm (MA) 6 3 7 10 13 13 
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C. Undergraduate and graduate semester credit hours 

  
 

Semester Credit Hours - Academic Year (ENGL)
Source: Institutional Research Services
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Undergraduate Graduate

AY SCH compared to Budget (ENGL)
Source: Institutional Research Services
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D. Number of majors in the department for the fall semesters 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 

Total Enrollment by Year - Fall Data (ENGL)
Source: Institutional Research Services
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Comparison of Enrollment - Fall 
Data 99/00 00/01 01/02 02/03 03/04 04/05
University of Nevada - Las Vegas

Bachelor 297 290 293 298 331 355
Master 39 39 41 46 53 60

Doctoral 18 18 18 18 21 19
University of Oklahoma

Bachelor 279 280 258 291 309 297
Master 36 28 26 35 32 36

Doctoral 43 39 32 33 33 33
Washington State

Bachelor 184 184 183 209 201 243
Master 27 20 21 21 21 21

Doctoral 27 28 28 29 32 35
Purdue

Bachelor
Master 80 73 72 70 63 59

Doctoral 180 168 147 160 177 182
Iowa State

Bachelor
Master

Doctoral
Texas Tech 

Bachelor 296 306 334 331 369 362
Master 34 32 69 67 70 72

Doctoral 64 65 64 64 69 78

information not available

information not provided

 
 

Program Enrollment 
Source: Institutional Research Services 

Name of Program 1999-
2000 

2000-
2001 

2001-
2002 

2002-
2003 

2003-
2004 

2004-
2005 

Creative Writing 0 0 0 0 0 2 
English 64 61 73 69 75 85 
Tech Comm & Rhetoric (PhD) 20 21 24 27 27 31 
Tech Comm (MS) 14 15 36 35 37 32 
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E. Course offerings over the past six years (enrollment trends by course) 

 
• Figures are totals – classes may be offered more than once a year 
 

Course Enrollments by Academic Year 
Source: Institutional Research Services 

 
Departme
nt 

Subje
ct 

Cours
e 

1999-
00 

2000-
01 

2001-
02 

2000-
01 

2003-
04 

2004-
05 Total

ENGL ENGL 5060 0 0 0 0 0 33 33
ENGL C LT 5301 0 0 0 0 3 0 3
ENGL ENGL 5301 0 8 0 5 0 8 21
ENGL ENGL 5303 0 6 0 15 7 6 34
ENGL C LT 5304 0 0 0 0 0 0 0
ENGL ENGL 5304 8 0 8 0 10 7 33
ENGL ENGL 5305 10 5 15 14 0 8 52
ENGL ENGL 5306 0 6 6 0 10 10 32
ENGL ENGL 5307 7 10 0 7 6 11 41
ENGL ENGL 5309 8 7 13 9 9 12 58
ENGL C LT 5310 0 5 0 24 41 39 109
ENGL ENGL 5313 0 15 13 9 13 8 58
ENGL C LT 5314 0 0 6 0 2 0 8
ENGL ENGL 5315 13 0 8 9 0 0 30
ENGL ENGL 5320 8 0 0 0 11 15 34
ENGL ENGL 5323 0 7 21 15 24 0 67
ENGL ENGL 5324 13 18 41 19 22 22 135
ENGL ENGL 5325 14 26 14 15 24 17 110
ENGL ENGL 5334 10 0 8 0 6 0 24
ENGL ENGL 5335 0 0 12 0 0 12 24
ENGL ENGL 5337 0 9 0 0 19 6 34
ENGL ENGL 5340 11 15 16 13 11 15 81
ENGL ENGL 5342 11 12 27 13 32 21 116
ENGL ENGL 5343 0 5 0 6 0 7 18
ENGL ENGL 5350 7 6 0 0 7 0 20
ENGL ENGL 5351 0 5 14 11 11 24 65
ENGL ENGL 5352 7 0 25 15 14 31 92
ENGL ENGL 5353 15 0 8 10 0 16 49
ENGL ENGL 5354 0 0 0 0 0 0 0
ENGL C LT 5355 9 0 0 0 0 2 11
ENGL ENGL 5355 11 0 8 0 0 7 26
ENGL ENGL 5360 15 41 23 30 12 0 121
ENGL ENGL 5361 8 0 15 0 12 0 35
ENGL ENGL 5362 0 14 0 16 0 22 52
ENGL ENGL 5363 9 0 14 0 14 11 48
ENGL ENGL 5364 0 0 0 24 9 11 44

English 
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ENGL ENGL 5365 11 13 10 0 7 8 49
ENGL ENGL 5366 8 0 12 10 9 8 47
ENGL ENGL 5367 6 12 15 18 14 16 81
ENGL ENGL 5368 0 0 0 11 16 0 27
ENGL ENGL 5369 0 0 21 13 10 25 69
ENGL ENGL 5370 0 9 17 24 61 60 171
ENGL ENGL 5371 18 11 25 11 21 7 93
ENGL ENGL 5372 11 25 0 25 9 10 80
ENGL ENGL 5373 11 0 26 0 22 18 77
ENGL ENGL 5374 0 28 0 13 21 10 72
ENGL ENGL 5375 15 0 39 0 25 11 90
ENGL ENGL 5376 0 0 22 26 10 11 69
ENGL ENGL 5377 13 83 26 13 16 28 179
ENGL ENGL 5378 0 2 4 6 5 4 21
ENGL ENGL 5380 12 0 0 14 5 24 55
ENGL ENGL 5384 0 0 0 0 24 0 24
ENGL ENGL 5385 0 0 0 24 6 8 38
ENGL ENGL 5386 0 0 0 0 0 15 15
ENGL ENGL 5387 0 0 0 0 10 10 20
ENGL ENGL 5388 0 0 0 10 12 15 37
ENGL ENGL 5389 0 0 0 11 0 15 26
ENGL ENGL 5390 0 0 0 10 8 15 33
ENGL ENGL 6000 4 1 7 17 20 15 64
ENGL C LT 7000 0 0 1 0 0 0 1
ENGL ENGL 7000 38 48 50 64 60 73 333
ENGL ENGL 8000 134 117 139 125 111 111 737
TOTALS     475 569 729 724 831 898 4226

 
 
F. Graduate/Undergraduate courses cross-listed. 
 
There are no graduate/undergraduate cross-listed classes. 
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III.    Faculty 
 

A. Number, rank, and demographics of the graduate faculty 
 
 

Tenured and Tenure-Track by Rank - Fall Data (ENGL)
Source: Institutional Research Services
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Teaching Resources (ENGL)
Source: Institutional Research Services
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Comparison of Full-time Faculty 99/00 00/01 01/02 02/03 03/04 04/05
University of Nevada - Las Vegas

Tenured/Tenure Track faculty 31 32 31 31 31 32
Non-tenure track faculty 1 1 5 5 6 5

GPTI 0 0 1 0 0 0
TA's

University of Oklahoma
Tenured/Tenure Track faculty 28 27 26 27 26 28

Non-tenure track faculty 11 14 22 16 15.5 6.75
GPTI
TA's 52 43 35 48 57 56

Washington State
Tenured/Tenure Track faculty 34 33 30 29 30 32

Non-tenure track faculty 16 12 15 13 15 17
GPTI
TA's 43 39 40 35 27 27

Purdue
Tenured/Tenure Track faculty

Non-tenure track faculty
GPTI
TA's 191 188 174 182 182 180

Iowa State
Tenured/Tenure Track faculty

Non-tenure track faculty
GPTI
TA's

Texas Tech University
Tenured/Tenure Track faculty 38 38 36 41 45 47

Non-tenure track faculty 21 30 24 22 18 19
GPTI 56 50 61 69 86 90
TA's 6 13 15 18 5 1

58 62

information not provided

54 52 55 58
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B. List of faculty members 
 

 
 

FACULTY NAME 

 
 

JOB TITLE 

 
HIRE 
DATE 

 
END 

DATE 

Member 
of Grad 
Faculty? 

Y or N 
Aycock, Wendell Professor 9/1/69  Y 
Baake, Ken Associate Professor 9/1/00  Y 
Baehr, Craig Assistant Professor 9/1/02  Y 
Barker, Thomas Professor 9/1/82  Y 
Baugh, Scott Assistant Professor 9/1/02  Y 
Borshuk, Michael Assistant Professor 9/1/04  Y 
Carter, Locke Associate Professor 9/1/98  Y 
Ceniza, Sherry Associate Professor 9/1/90 8/31/03 Y 
Chico, Tita Assistant Professor 9/1/99 8/31/05 Y 
Clarke, Bruce Professor 9/1/82  Y 
Conrad, Bryce Associate Professor 9/1/90  Y 
Couch, Julie Nelson Assistant Professor 9/1/02  Y 
Covington, Dennis Professor 9/1/03  Y 
Crowell, Douglas Associate Professor 9/1/81  Y 
Daghistany, Ann Associate Professor 9/1/72  Y 
Desens, Marliss Associate Professor 9/1/95  Y 
Dragga, Sam Professor 9/1/89  Y 
Eaton, Angela Assistant Professor 9/1/03  Y 
Fitzgerald, Colleen Associate Professor 9/1/02  Y 
Foster, James Assistant Professor 9/1/66 8/31/01 N 
Frangos, Jenni Assistant Professor 9/1/03  Y 
Grass, Sean Assistant Professor 9/1/01  Y 
Hawkins, Ann Assistant Professor 9/1/04  Y 
Higdon, Leon Professor 9/1/76 1/15/02 Y 
Hurst, Mary Jane Professor 9/1/86  Y 
Jones, Stephen Associate Professor 9/1/00  Y 
Kemp, Fred Associate Professor 9/1/88  Y 
Kim, Min-Joo Assistant Professor 9/1/05  Y 
Kimball, Miles Assistant Professor 9/1/02  Y 
Koerber, Amy  Assistant Professor 9/1/02  Y 
Kolosov-Wenthe, Jacqueline Assistant Professor 9/1/04  Y 
Kuriyama, Constance Professor 9/1/82  Y 
Lang, Susan Associate Professor 9/1/99  Y 
Manriquez, BJ Assistant Professor 9/1/99 8/31/05 Y 
McDonald, Walt Professor 9/1/71 8/31/02 Y 
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McFadden, Brian Assistant Professor 9/1/99  Y 
Miner, Madonne Professor 9/1/97  Y 
Mohamed, Feisal Assistant Professor 9/1/03  Y 
Patterson, Jill Associate Professor 9/1/93  Y 
Poch, John  Assistant Professor 9/1/01  Y 
Purinton, Marjean Professor 9/1/95  Y 
Rice, Rich Assistant Professor 9/1/02  Y 
Rickly, Rebecca Associate Professor 9/1/98  Y 
Rossini, Jon Assistant Professor 9/1/00 8/31/03 Y 
Rude, Carolyn Professor 9/1/76 8/31/03 Y 
Rude, Don Professor 9/1/75 8/31/03 Y 
Sadowski-Smith, Claudia Assistant Professor 9/1/02 8/31/04 Y 
Samson, John Associate Professor 9/1/82  Y 
Schoenecke, Michael Associate Professor 9/1/81  Y 
Shaw, Patrick Professor 9/1/72 8/31/01 Y 
Shelton, Jen Assistant Professor 9/1/01  Y 
Shu, Yuan Assistant Professor 9/1/00  Y 
Silva, Cristobal Assistant Professor 9/1/03  Y 
Smith, Brian Assistant Professor 9/1/03 8/31/04 Y 
Spinuzzi, Clay Assistant Professor 9/1/99 8/31/01 Y 
Spurgeon, Sara Assistant Professor 9/1/05  Y 
St.Amant, Kirk Assistant Professor 9/1/04  Y 
Wages, Jack Professor 9/1/68 1/15/00 Y 
Wenthe, William Associate Professor 9/1/92  Y 
Whitlark, James Professor 9/1/79  Y 
Wilson, Hugh Assistant Professor 9/1/93 8/31/00 Y 
Zdenek, Sean Assistant Professor 9/1/03  Y 
 
 

C. Summary of the number of refereed publications and creative activities.    
 

Publication Type  

1999     
N=37     
F=38 

2000     
N=37     
F=38 

2001     
N=35     
F=36 

2002     
N=41     
F=41 

2003     
N=45     
F=45 

2004     
N=47     
F=47 

Books  1 3 1 4 8 4
Edited Collections and Special 
Issues of Journals 3 3 2 4 3 6
Refereed Journal Articles and 
Book Chapters  28 22 19 25 33 24
Poems and Short Stories 143 124 14 32 16 44
Presentations 61 71 67 60 87 108

N = # of full time faculty contributing         F = # of full time faculty in department 
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D. Responsibilities and leadership in professional societies 

 

Professional Leadership 

1999     
N=       

F=38 

2000     
N=       

F=38 

2001     
N=       

F=36 

2002     
N=       

F=41 

2003     
N=       

F=45 

2004     
N=       

F=47 
Editor/Editorial 11 11 14 17 19 27 
Executive Board 6 7 8 8 10 13 
Officer in National Org. 5 5 6 8 6 7 
Committees 38 38 36 41 45 47 
Reviewer for Journals 4 6 7 8 9 14 
Reviewer for Book Publisher 3 5 4 5 6 7 

N = # of full time faculty contributing         F = # of full time faculty in department 
 
 

 Committees 
Chaired 

Committees 
Served in 

department 

Committees 
Served outside 

department 
Faculty Name MA PhD MA PhD MA PhD 
Aycock, Wendell  6 1 6 5 0 0 
Baake, Ken  0 7 1 12 1 3 
Baehr, Craig 0  0 0 4 0 0 
Barker, Thomas 0  5 0 4 0 0 
Baugh, Scott  1 2 2 3 0 3 
Borshuk, Michael  0 0 0 0 0 0 
Carter, Locke  1 2 0 16 0 0 
Clarke, Bruce  2 1 0 3 0 0 
Conrad, Bryce  0 2 1 7 0 0 
Couch, Julie Nelson  2 0 4 1 0 0 
Covington, Dennis  2 0 2 0 0 0 
Crowell, Douglas  1 1 0 3 0 0 
Daghistany, Ann  1 3 6 3 0 0 
Desens, Marliss  0 3 0 4 0 1 
Dragga, Sam  0 4 0 11 0 0 
Eaton, Angela  0 1 0 0 0 0 
Fitzgerald, Colleen  6 0 2 0 6 0 
Frangos, Jenni  0 0 0 1 0 0 
Grass, Sean  1 0 2 1 0 0 
Hawkins, Ann  0 0 0 1 0 0 
Hurst, Mary Jane  0 1 0 15 0 0 
Jones, Stephen  2 0 3 3 0 2 
Kemp, Fred  0 3 0 3 0 0 
Kimball, Miles  0 1 0 3 0 0 
Koerber, Amy   0 2 0 10 1 0 
Kolosov-Wenthe, Jacqueline  1 1 2 5 0 0 
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Kuriyama, Constance  0 1 0 5 0 0 
Lang, Susan  0 3 0 2 0 0 
McFadden, Brian  1 2 1 2 1 0 
Miner, Madonne  0 1 0 1 0 2 
Mohamed, Feisal  0 0 0 0 0 0 
Patterson, Jill  4 6 6 12 0 0 
Poch, John   4 0 3 1 0 0 
Purinton, Marjean  4 5 6 7 3 3 
Rice, Rich  0 0 0 0 0 0 
Rickly, Rebecca  1 5 2 11 2 1 
Samson, John  2 2 2 10 0 0 
Schoenecke, Michael  0 3 2 8 0 1 
Shelton, Jen 1 0  1 2 0 0 
Shu, Yuan  0 0 0 1 0 1 
Silva, Cristobal  0 0 1 0 0 0 
St.Amant, Kirk  2 1 2 1 0 0 
Wenthe, William  3 4 8 9 0 0 
Whitlark, James  1 5 13 0 0 0 
Zdenek, Sean  0 0 0 2 0 0 
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E. Assess average faculty productivity for Fall semesters only (use discipline 

appropriate criteria to determine) 
 

College SCH/FTE - Fall Data
Source: Institutional Research Services
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Department SCH/FTE - Fall Data (ENGL)
Source: Institutional Research Services
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  FACULTY WORKLOAD 
  1999 2000 2001 2002 2003 2004

University   11.61 11.45 11.34 12.24 16.23 
College   11.16 10.68 10.43 10.63 17.39 

Department   11.63 11.36   9.77 10.38 18.77 
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IV. Graduate Students 
 

A. Demographics of applicants and enrolled students 
 
 

Graduate Student Summary by Category - Fall Data (ENGL)
Source: Institutional Research Services
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Graduate Applicants by Region - Fall/Summer Data (ENGL)

Source: Institutional Research Services
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F M F M F M F M F M F M

Amer Ind 0 0 0 1 0 1 1 0 2 0 1 0
Asian 0 1 0 0 1 1 0 0 0 1 0 0
Black 0 0 1 0 2 0 2 0 1 0 4 1
Hispanic 1 1 2 3 0 1 1 0 1 4 1 5
Non-Resident 3 1 1 5 5 1 9 3 8 7 6 4
Unknown 2 0 0 1 6 1 4 4 3 2 5 9
W hite 9 14 18 18 18 15 37 21 49 35 42 29

Gender Total 15 17 22 28 32 20 54 28 64 49 59 48

Total Applicants

F M F M F M F M F M F M

Amer Ind 0 0 0 1 0 0 1 0 2 0 0 0
Asian 0 0 0 0 0 1 0 0 0 0 0 0
Black 0 0 0 0 1 0 2 0 0 0 2 0
Hispanic 0 0 1 0 0 0 1 0 0 2 1 4
Non-Resident 2 0 1 2 4 0 6 1 6 2 5 0
Unknown 1 0 0 0 4 1 2 3 3 1 4 6
W hite 3 6 10 9 16 10 29 15 28 26 26 25

Gender Total 6 6 12 12 25 12 41 19 39 31 38 35

Total Admitted

F M F M F M F M F M F M

Amer Ind 0 0 0 1 0 0 0 0 2 0 0 0
Asian 0 0 0 0 1 2 0 0 0 0 0 0
Black 0 0 0 0 1 0 2 0 0 0 0 0
Hispanic 0 0 0 0 0 1 1 0 0 1 0 4
Non-Resident 4 1 4 3 5 1 3 1 2 2 3 0
Unknown 1 0 1 1 2 1 1 1 2 0 2 3
W hite 6 4 11 8 12 11 10 7 17 10 15 10

Gender Total 11 5 16 13 21 16 17 9 23 13 20 17

Graduate 3637 26 3716 29

73

Enrolled New Graduate Students - Fall Data                                     
1999 2000 2001 2002 2003 2004

12 24 37 60

11352 82

70

107

Admitted Graduate Students - Fall Data                                
1999 2000 2001 2002 2003 2004

32 50

1999 2000
Graduate Applicants - Fall Data                                

2001 2002 2003 2004 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

English 
            

  



 23

 
 
 

F M F M F M F M F M F M

Amer Ind 0 0 0 1 0 1 0 1 2 1 1 1
Asian 2 2 1 2 1 3 1 2 1 1 0 1
Black 0 0 0 0 2 1 4 1 3 0 3 0
Hispanic 1 1 1 1 1 2 3 1 1 2 0 6
Non-Resident 8 4 10 5 13 5 9 6 9 6 11 4
Unknown 2 2 3 2 4 3 4 3 6 4 9 6
W hite 43 33 42 29 59 38 59 37 64 39 63 45

Gender Total 56 42 57 40 80 53 80 51 86 53 87 63

Graduate 

F M F M F M F M F M F M

Amer Ind 0 1 1 2 2 0 2 0 1 1 2 1
Asian 3 0 5 3 2 1 5 2 3 0 2 0
Black 6 2 7 1 6 2 6 2 9 6 8 5
Hispanic 13 9 14 11 14 8 23 10 30 13 20 11
Non-Resident 2 0 1 0 3 0 3 0 1 0 0 0
Unknown 0 0 1 1 1 1 0 0 0 0 0 1
W hite 180 80 181 78 205 89 190 88 191 114 191 121

Gender Total 204 92 210 96 233 101 229 102 235 134 223 139

Undergraduate 369 362296 306 334 331

150

Demographics of Enrolled Undergraduate Students - Fall Data
1999 2000 2001 2002 2003 2004

98 97 133 131 139

Demographics of Enrolled Graduate Students - Fall Data
1999 2000 2001 2002 2003 2004 
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B.    Test scores (GRE, GMAT and/or TOEFL) of enrolled students 
 
 

English 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

C.  GPA of new students 
 

New Graduate Students GPA by Level - Fall Data (ENGL)
Source: Institutional Research Services
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D. Initial position and place of employment of graduates over the past 6 years 
 

Name Initial Position Initial Employer Location 
 

1999-2000 

   

Ronna Privett Assistant Professor Lubbock Christian 
University Lubbock, Texas 

John Chandler Director of Writing 
Programs 

TTU College of 
Engineering Lubbock, Texas 

 
2000-2001 

   

Rachelle Phelps English Teacher Colony High School Conroe, Texas 
Kevin Stahnke System Analyst University of Texas Austin, Texas 
Kristin Thomas Technical Writer IBM Austin, Texas 
Joy Yokley Technical Writer IBM Austin, Texas 
Gale Acuff Instructor Auburn University Opelika, Alabama  
Joanna Castner Assistant Professor University of Tampa Tampa, Florida 
Ilgu Kim Assistant Professor Hannam University DaeJeon, Korea 

Lenora Marsh Assistant Professor Texas Women’s 
University Denton, Texas 

Michael Salvo Assistant Professor Northeastern University Boston, 
Massachusetts 

James Bell Instructor College of the Ozarks Branson, Missouri 
Kelli Cargile-Cook Assistant Professor Utah State Uinversity Logan, Utah 

Sarah Ann Brown Assistant Professor University of Mary 
Hardin-Baylor Belton, Texas 

Rahula Basnagoda Adjunct Professor University of Houston, 
Downtown Houston, Texas 

 
2001-2002 

   

Marguerite Newcomb Lecturer University of Texas At 
San Antonio San Antonio, Texas 

Laura Payne-Butler Assistant Professor West Texas A&M 
University Canyon, Texas 

Minda Chuska Assistant Professor 
Horry-
GeorgetownTechnical 
College 

Conway, South 
Carolina 

Corey Wick Knowledge Management 
Officer 

Electronic Data 
Systems (EDS) Plano, Texas 

Dan Butterworth Assistant Professor Southwestern 
University Georgetown, Texas 

David Dayton Assistant Professor Southern Polytechnic 
State University Marietta, Georgia 

Arthur Rankin Assistant Professor Louisiana State 
University at Alexandria 

Alexandria, 
Louisiana 

Diana Warner Associate Librarian TTU Library Lubbock, Texas 

 
2002-2003 

   

William Bukowski Advisor TTU Honors College Lubbock, Texas 
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Clint McQuerry Computer Technician McAfee Mortgage Lubbock, Texas 

Gillian Andersen Instructor Eastern New Mexico 
University 

Portales, New 
Mexico 

Michael Knievel Assistant Professor University of Wyoming Laramie, Wyoming 

Heather Sehmel Assistant Professor Richard Stockton 
College of New Jersey 

Pomona, New 
Jersey 

Diane Curtis Instructor Auburn University Opelika, Alabama 

Jacob Blevins Assistant Professor McNeese State 
University 

Lake Charles, 
Louisiana 

Cindy Marlow 
McClenagan 

Assistant Professor of 
English 

Wayland Baptist 
University Plainview, Texas 

Jason Poe Teacher Lighthouse Christian 
Academy Dallas, Texas 

William Karr Assistant Professor University of Houston at 
Victoria Victoria, Texas 

 
2003-2004 

   

Aubrey Hardman Technical Writer Lockheed-Martin 
Corporation Fort Worth, Texas 

Michael Lykhinin Website Developer TLTC, TTU Lubbock, Texas 
Joelle Halowell Technical Writer Shell Oil Houston, Texas 
Robert Hudspeth Assistant Treasurer JP Morgan Chase Houston, Texas 
George Slaughter Technical Writer The Integrity Group Houston, Texas 

Brian Billings Instructor Southwest Texas 
Junior College Del Rio, Texas 

Andrew Geyer Assistant Professor Arkansas Tech 
University 

Russellville, 
Arkansas 

Kenneth Untiedt Assistant Professor Stephen Austin State 
University 

Nacogdoches, 
Texas 

Kathleen Gillis Director Texas Tech University 
Writing Center Lubbock, Texas 

Sally Good Assistant Professor South Plains College  Levelland, Texas 
Laveeda Newsome Instructor Western Texas College Snyder, Texas 
Whitney Bates Technical Writer National Instruments Austin, Texas 
Amanda Crocker Technical Writer National Instruments Austin, Texas 
Nathan McKimpson Technical Writer National Instruments Austin, Texas 
 
2004-2005 

   

Tracey Edwards Instructor Pennsylvania State 
University 

State College, 
Pennsylvania  

Linda Walker Technical Publications 
Supervisor Corning Incorporated Keller, Texas 

Carlos Evia Assistant Professor 
Virginia Polytechnic 
Institute and State 
University 

Blacksburg, 
Virginia 

Kathryn Northcut Assistant Professor University of Missouri at 
Rolla Rolla, Missouri 

Charlsye Smith Assistant Professor University of Hartford Hartford, 
Connecticut  

Diana Dominguez Assistant Professor University of Texas at 
Brownsville Brownsville, Texas 
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Jennifer Bowie Assistant Professor Georgia State 
University Atlanta, Georgia 

Anastasia Coles Instructor Texas Tech University Lubbock, Texas 

Beth Demers Director of Development Glen Canyon Institute Salt Lake City, 
Utah 

Pinfan Zhu Assistant Professor Texas State University San Marcos, Texas 
Roberta Latham Associate Registrar Texas Tech University  Lubbock, Texas 
Russell Willerton Assistant Professor  Boise State University Boise, Idaho 

Carolyn Kennedy 
Executive Administrative 
Associate for Off-
Campus Sites 

Texas Tech University Marble Falls, Texas 

Ana Krahmer Senior Technician, 
Information Technology 

TTU Department of 
Landscape Architecture Lubbock, Texas 

Michelle Parcell Senior Technical Writer Group 1 Software Phoenix, Arizona 

Jerome Stueart Instructor Wayland Baptist 
University Plainview, Texas 

Jennifer Meagan Otwell Instructor Texas Tech University  Lubbock, Texas 
Miriam Williams Assistant Professor  Texas State University San Marcos, Texas 
   
 

E. Type of financial support available for graduate students 
 
The principal financial support for graduate students in the Department of English is 
appointment as a Graduate Part-Time Instructor (GPTI), Teaching Assistant (TA) or Graduate 
Assistant (GA). Approximately 90 positions are available each year: that is, approximately 60% 
of graduate students. 

In addition, graduate students are eligible for the following scholarships from the Department of 
English:  
   

George T. Prigmore Graduate English Scholarship 
For graduate students majoring in English with a minimum overall 3.5 GPA. 
Recipient will have positive traits such as creativity, a talent for self-expression, 
enthusiasm, good judgment, and an ability to inspire others. Recipient will have 
expressed a commitment to teaching English language and literature at the 
secondary or post-secondary education level. Candidates must be nominated by a 
member of the graduate faculty in the Department of English. Financial need is 
not considered. 
 
Mary Sue Carlock/Joyce Thompson Graduate English Scholarship 
For a female graduate student majoring in American literature in the department. 
This scholarship was established to encourage women to study American 
literature.  
 
William Bryan Gates Graduate Award in English 
For a graduate student majoring in English with a minimum overall 3.50 GPA and 
positive traits such as creativity, a talent for self-expression, enthusiasm, good 
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judgment, and an ability to inspire others. Must be recommended by a member of 
the graduate faculty in the Department of English. 
 
English Faculty-Alumni Graduate English Scholarship  
For an incoming graduate student majoring in English at either the M. A. or Ph.D. 
level who exhibits exceptional promise to become a member of the English 
profession. 
 
Benjamin Rude Memorial Scholarship 
For graduatestudents who have earned a 3.5 GPA in English and 3.0 GPA overall. 
Applicants must submit one letter of recommendation and an essay that 
demonstrates the applicant’s academic aptitude, creative ability, and plans for 
future study. 
 
Allan L. Carter and Olga Meloy Carter Memorial Scholarship 
For a senior English major or graduate student in English who has positive traits 
such as creativity, a talent for self-expression, enthusiasm, an ability to inspire 
others, and a minimum overall 3.5 GPA..  
 
Carolyn Detjen Rude Scholarship 
For a graduate or undergraduate technical communication major who shows 
exceptional promise as a member of the profession, either in the academic or 
corporate world, and who embodies the values that characterize Professor Carolyn 
Rude's career at Texas Tech University. These values include integrity, 
commitment to the development and growth of the Technical Communication 
program, and personal generosity in sharing skills to help others at the university 
and in the community.  

 
 

F. Number of students who have received national and university fellowships, 
scholarships and other awards 

 
 

AWARD 99/00 00/01 01/02 02/03 03/04 04/05 
Hazlewood   $3,000  $3,000      $3,000  
Jones     $3,500        
Junction         $500    
SBC Chancellor’s $30,000  $24,000  $18,000  $21,000  $21,000  $27,000  
Summer Dissertation $6,000  $8,000  $6,000  $10,000  $12,000  $13,800  
Waterman       $2,000  $2,000    
Helen Hodges     $2000 $2000  
Katherine Kent-Craig    $2000   

  
 
 

English 
            

  



 29

G. Graduate Student Publications and Creative Activities – Number of publications and 
other activities by Master and Doctoral students in the department. 

 
 
 

Publication: Refereed Non-Refereed 
Poster 

presentations      Other activities 
Year MA PhD MA PhD MA PhD MA PhD 
2005 5  23  2   5         
2004 2  11  2   6         
2003 1  6  3   3         
2002   2     6         
2001                 
2000                 
1999                 

 
H. Programs for mentoring and professional preparation of graduate students 

 
The Department of English provides its graduate students with a range of mentoring and 
professional preparation opportunities: 

• Every student supported as a Teaching Assistant or Graduate Part-Time Instructor 
attends orientation sessions prior to the beginning of fall and spring semesters.  During 
orientation students learn not only about the work they will perform as TAs or GPTIs, 
but also about departmental and university cultures.  They are instructed in guidelines 
regarding sexual harassment, confidentiality, classroom etiquette, ethical behavior in 
interactions with students, and similar topics. 

• The department supports the Graduate English Society (GES), a student organization 
that meets regularly to discuss issues pertinent to graduate student, coordinates various 
social activities, and sponsors a graduate-student conference every spring semester. 

• Each year all PhD students go through an annual review.  The first-year review is 
comprehensive, with the student submitting writing samples from fall seminars, 
evaluations from faculty members, and a plan for meeting degree requirements.  Later 
reviews require that the student, in consultation with his/her committee, indicate further 
progress toward the degree. 

• Each semester both MA and PhD students meet with the Director of Graduate Studies to 
pre-register for coursework, to discuss a time-table for graduation, and to get general 
advice about graduate study and what happens after graduate study. 

• The department supports an Associate Director of Graduate Studies, who organizes a 
series of workshops for graduate students to discuss: professional expectations in 
graduate school; preparing a curriculum vita and letter of application; reading a job list; 
applying for academic and other professional positions; doing the job interview, etc. 

• The department encourages graduate students to participate as presenters in our series of 
research colloquia.  Following each talk there is time for fielding questions, thus 
offering the student the opportunity to practice his/her presentation and response skills 
before a receptive audience. 

• The department supports graduate student travel to conferences, with matching funds 
provided by the Graduate School. 
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I. Department efforts to retain students and graduation rates 

 
In addition to the items above regarding professional development, the department limits 
graduate seminars to twelve students.  This maximum works to keep the seminars small enough 
to allow much personal interaction, encouraging students to develop strong professional 
relationships with their faculty members. 
 
The department also attempts to retain students and improve graduation rates by: 

• providing students with a range of possible support opportunities.  In addition to 
working with first-year composition to earn their GPTI salaries, students may: work in 
the writing center; serve as assistants to journals published in the department; serve as 
assistants to the writing program, serves as assistants in the usability testing facility, 
serve as technology assistants, and teach 2000-level courses. 

• trying to keep student workloads to no more than 50% time.  Occasionally the 
department will request that we employ a graduate student for more than 50%.  We have 
attempted to do so only rarely, as such employment clearly takes away from the 
student’s time to complete the degree. 

• offering online/distance teaching assignments. In the first-year composition program, 
GPTIs may elect to serve as onsite classroom instructors (CIs), or as online document 
instructors (DIs).  DIs grade and comment on student writing assignments through a 
web-based interface and may thus complete their teaching duties from a distance while 
continuing in the graduate program.  Several students have been able to complete their 
degrees in a timely manner because of the opportunity to serve as DIs. 
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V. Department 
 

A. Department operating expenses 
 

 
 Department Operating Cost - Academic Year (ENGL)

Source: Institutional Research Services
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 Operating Cost $219,601 $154,691 $154,341 $160,595 $257,118 $260,000

99/00 00/01 01/02 02/03 03/04 04/05 *

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Department Operating Costs as a Fraction of Employees 
 

 99/00 00/01 01/02 02/03 03/04 04/05 
       

 Dept Operating 
Cost $219,601 $154,691 $154,341 $160,595 $257,118 $260,000* 

Faculty & Staff 91 98 98 107 110 111 
Dept Op Cost /FS $2413 $1578 $1575 $1501 $2337 $2342* 

 
*estimated by department
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B. Summary of Proposals (submitted) 

 
Summary of Number of Proposals Written and Accepted 

 

 Foundation State Federal Others 
Successfully 

funded 
 D M D M D M D M D M 

2004 36               12   
2003 29              12   
2002 12               7   
2001 5               5   
2000 7               4   
1999 5               0   
            D = proposals written by CO-PI’s from your department only              
            M = proposals written by CO-PI’s from multiple departments 

 
 

C. External Research expenditures 
 

SUMMARY OF FACULTY AWARDS BY HOME DEPARTMENT 
Source: Office of Research Services 

 
                           Year

Number of 
Awards

FacilitIes & 
Administrative Award Amount

99/00 0.00 $0 $0
00/01 3.00 $0 $36,000
01/02 0.00 $0 $0
02/03 1.00 $0 $1,500
03/04 0.00 $0 $0
04/05 3.00 $7,716 $31,975

Totals: 7.00 $7,716 $69,475

 
 
 
 
 
 
 
 

Research Expenditures (ENGL)
Source: Institutional Research Services
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Sponsored $0 $36,000 $0 $1,500 $0 $31,975
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Comparison of Research 
Expenditures 99/00 00/01 01/02 02/03 03/04 04/05
University of Nevada - LV $1,350 $1,000 $25,057 $5,000 $1,000 $750
University of Oklahoma $0 $25,000 $0 $0 $37,677 $0
Washington State $137,386 $202,900 $321,059 $198,927 $224,164 $81,455
Purdue
Iowa State
Texas Tech University $0 $36,000 $0 $1,500 $0 $31,975

information not available
information not provided

 
D. Internal funding 

 
Source of Internal Funds (TTU) 

Source: Institutional Research Services 

  99/00 00/01 01/02 02/03 03/04 04/05 
Research Enhancement  0 $5000 $0 $2000 $10,510 $5284
Research Incentive        
Line Items        
Interdisciplinary Seed Grants        
New Faculty Start-ups        
Matching from TTU        
Special needs and opportunities 
(Big XII Fellowship) $0 $0 $0 $5000 $0 0
Research Promotion        
Graduate School Fellowships $36,000 $35,000 $30,500 $33,000 $35,500 $30,000
HEAF $13,000 $49,745  $31,400  $85,980 $57,000 $69833

TOTALS: $39,000 $89,745 $61,900 $125,980 $103,010 $105,117
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E. Scholarships and endowments 

 
The Department of English offers the following scholarships for which graduate students are 
eligible.  Each scholarship generates one award in the amount indicated: 
 
Scholarship Award Amount Endowment 
George T. Prigmore Graduate English Scholarship 
 

$250 $7,610 

Mary Sue Carlock/Joyce Thompson Graduate English 
Scholarship 
.  

$750 $25,305 

William Bryan Gates Graduate Award in English 
 

$2000 $56,857 

English Faculty-Alumni Graduate English Scholarship  
 

$1000 $12,522 

Benjamin Rude Memorial Scholarship 
 

$1000 $58,534 

Allan L. Carter and Olga Meloy Carter Memorial 
Scholarship 
 

$2000 $47,270 

Carolyn Detjen Rude Scholarship 
 

$250 $13,615 

TOTAL $7250 $221,713 
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F. Departmental resources for research and teaching (i.e. classroom space, lab 

facilities) 
 
 

Type of Space Number of Rooms Total Assignable Square Feet 
OFFICES:     
     Faculty & Administration  63 9750 
     Clerical  5  750 
     Graduate Assistant  33 4950 
     Technician  2 400 
     Emeritus     
CLASSROOMS 30 27360 
LABS:     
     Special Instruction Labs  2 640 
     Research Labs     
STORAGE:  2 250 
LIBRARY:  1 400 
CENTERS & OTHER 
FACILITIES:     
    Office     
     Lab (Instruction & 
Research)     

TOTAL SQUARE FEET   44500  
 
This new building, occupied in 2002, is expected to be suitable to the needs of the programs 
through 2012.  The building offers sufficient space to allow individual offices for all graduate 
faculty and shared offices for all GPTIs in the English and TCR programs.  In addition, all 
undergraduate and graduate courses are taught in this building.   
 
 

G. HEAF expenditures 
 

 Labs Classroom Other (identify) TOTAL 
2004   $69833   $69833  
2003   $30,000 $27,000 

new faculty computers and security system  
$57,000 

2002   $50,000 $35,980 
new faculty computers 

$85,980 

2001   $13,400 $18,000 
new faculty computers

$31,400 

2000    $49,745 
server and new faculty computers  

$49,745 

1999     $13,000 
new faculty computers

$13,000 
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VI. Conclusion – a one- to two-page summary of the observed deficiencies and needs 
identified by your program review.  Highlight areas of greatest need and areas of 
significant contributions. 

 
The program review demonstrates satisfactory support and resources for the four graduate 
programs.  However, all four of these programs are growing at different rates and face differing 
stresses and needs.  
 
The two technical communication degrees are experiencing steady growth, which is driven 
by specialization and distance education.  Both the MATC and the PhD-TCR have specialized 
in studies of technology, science, and culture in relation to rhetoric and communication, and 
continue to draw a steadily growing stream of quality applicants each year.  The two programs 
(the MATC in 1998 and the PhD-TCR in 2004) have also seen heavy growth by virtue of 
offering complete degrees via distance education.  As a result, the number of students for each 
degree has doubled.  This growth puts a good deal of pressure on the programs’ human 
resources, as the faculty has found itself teaching more courses (online and on-campus), reading 
more comprehensive portfolios, and sitting on more dissertation committees each semester. The 
programs need either to begin cutting back on growth in order to protect quality and professor 
availability or to seek additional faculty to facilitate continued growth.  
 
As fully mature programs, the M.A. and Ph.D. programs in English have reached stable 
enrollment levels and now face the challenges of improving the quality of the programs while 
still finding opportunities to expand enrollments in innovative ways.  Unlike TCR, English 
faces competition from more than 150 other Ph.D.-granting institutions.  This is not the case for 
the Ph.D. specialization in Creative Writing, where applications have risen each of the last three 
years and the graduate program is enrolled to full capacity, especially considering the quantity 
of undergraduate teaching the creative writing faculty handles.  With additional faculty, 
enrollment could increase.  English has also started to see modest growth from its new M.A. 
concentration in Linguistics.  The most traditional field--literature studies--must do two things if 
it is to compete effectively with so many other programs: (1) recruit more aggressively across 
Texas and in nearby states; and (2) cultivate particular areas of specialization within literature 
studies (something that many other programs have done for a decade or more), so that English 
at Texas Tech will have more than regional prominence in these areas. Part (1) can be 
accomplished immediately through the energetic and strategic use of existing resources; in fact, 
more aggressive recruitment efforts have already begun.  Part (2) can be accomplished over a 
longer period by strategic hiring into vacated faculty lines and cultivating existing local and 
regional resources.  Across all of its programs, English can also expand its enrollments by being 
innovative in the creation of graduate certificate programs (this has already happened in 
Linguistics) and exploring possibilities for online education. 
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Strategic Plan 
 
 

MISSION 
 
The Department of English develops students’ reading and writing skills, increases their 
understanding of an expanding literary heritage, and strengthens their creative and critical 
abilities.  Using a variety of theoretical approaches, faculty members contribute to research, 
creative activity, and service in literature, linguistics, creative writing, composition and rhetoric, 
and technical communication.   
 
 

VISION 
 
In a world where the internet and the web are generating a whole new life of letters for millions 
of people, the Department of English at TTU will prepare students to engage technically, 
critically and creatively in that life.  The department will continue to study and teach texts 
representing the riches of our heritage, and will enhance this study and teaching through 
intersections facilitated by the use of alternative texts and media.  Students taking classes in the 
department will benefit from intersections among technical communication, literary, and creative 
writing programs, and from increasing access to computer-based resources and a corresponding 
sense of agency allowed by new digital media. 
 
 
VALUES 
 

In the Department of English, we value: 
 

•  creative, critical, and analytic thought. 

• sophisticated, nuanced, rhetorically-savvy oral and written expression. 

•  appreciation for and understanding of literary history and recent revisions thereof. 

•  open exchanges of ideas, with an understanding of how class, race, gender, and other 
factors may affect that exchange. 
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•  respect for students, staff, and faculty. 

•  diversity in our student population, faculty, staff, and teaching materials. 

•  excellence in research, teaching, and service. 

•  ongoing intersections among areas of technical communication, literature and 
linguistics, composition, and creative writing. 
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GOALS, CRITICAL SUCCESS FACTORS, and OBJECTIVES 
 

(including Strategies and Assessments) 
 
 
Goal 1: Diversity and Access. Recruit, retain, and graduate a larger, more 
academically prepared, and diverse student body in the Department  
 
Critical Success Factors: 

 
• Increase the number and diversity of the student population in the department. 

• Establish baseline profile of number of historically-underrepresented undergraduate and 
graduate students; increase these numbers each year. 

• Increase number of students served by courses that emphasize diversity (especially 
ENGL 3387 Multicultural Literatures of America).  

• Increase awareness of diversity within the department. 

• Increase number and diversity of tenure-line faculty. 

• Improve acculturation and maintain retention of graduate students. 

 
Objectives: 

 
Objective 1.1:  Attract an increasingly large number of qualified and diverse undergraduate 

majors. 
 

Strategies: 
 

• Implement our revised undergraduate major and advertise the revision widely. 

• Work with TechSIS personnel to improve student registration for English courses. 

• Encourage our student group, Sigma Tau Delta, to engage with first and second-year        
majors, informing them about the department. 

• Revive TIPS (Texas Tech/EC-12 Instructional Partnership for Schools). 

• Increase early admissions efforts. 

• Support Junction summer teaching. 

• Engage with high school students and teachers; develop better rapport during (UIL) 
University Interscholastic League events. 

• Establish a voluntary mentoring program where faculty are paired with undergraduate 
majors.  Advertise this personal attention to majors. 

• Make clear connections with pre-professional degree students (Law, Medicine, 
Business) and articulate the advantages of an English major for these cohorts. 
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• Improve communication with our BA, MA, and PhD graduates so they can be used as 
a recruiting resource.  

• Apply for a Texas Council on the Humanities grant (or some other sponsored 
program) to bring secondary teachers to campus; offer them new approaches and 
tools for working with high school students. 

• Contact students by direct mail, especially those who have exempted 1301 or 1302. 

• Investigate the possibility of developing a summer camp for promising high school 
juniors or seniors. 

• Increase professional advising staff to full time for English. 

• Add staff position to assist the graduate directors with recruitment. 

  
Assessments: 
 

• Number of additional majors each year. 

• Number of difficulties (including closed sections) on TechSIS. 

• Increase TIPS participation annually.  

• Number of courses taught at Junction. 

• Amount of contact with UIL administration. 

•  Level of faculty involvement in UIL. 

• Graduation and retention rates. 

• Number of visits to mentors. 

 
Objective 1.2:   Attract and retain historically-underrepresented students in our major. 

 
Strategies: 
 

• Establish baseline of historically-underrepresented students we have. Determine if 
these students cluster toward particular specializations and why this might be so. 
Evaluate our current success in meeting the needs of these students. 

• Engage in a greater number of interactions with Lubbock high schools; take 
departmental brochures to UIL competitions. 

• Form departmental connections with Lubbock’s Hispanic population (28.7% of total) 
in order to encourage Hispanic students to consider majoring in English. 

• Offer at least one cultural/literary event per year of interest to the Hispanic 
community. 

• Recruit non-traditional students at job fairs. 

• Contact campus African-American organizations about our major.  
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Assessments: 
 

• Number of students of diversity (race, ethnicity, age, gender). 

  
Objective 1.3:  Increase the number of students served by courses that focus on diversity. 

 
Strategies: 
 

• Maintain or increase the number of sections of ENGL 3387 (Multicultural Literatures 
of America) taught each semester. 

• Ensure that issues of diversity are considered in choosing special topics courses at the 
4000 level. 

• Address issues of diversity during pedagogy training for graduate students. 

• Provide resources for faculty who wish to develop courses that focus on diversity. 

 
Assessments: 
 

• Number of students taking courses that have a diversity component.  

• Number of students taking courses that focus on diversity.   

 
Objective 1.4:  Maintain high level of MA and MATC enrollments (see also 8.1). 

 
Strategies: 
 

• Reduce yearly teaching load for on-campus graduate students from 4 to 3. 

• Offer more graduate courses online. 

• Promote our programs regionally and nationally with brochures and web presence. 

• Given adequate faculty, offer graduate literature programs online. 

 
Assessments: 
 

• MA/MATC enrollments.  

• Number of courses assigned to graduate students. 

• Number of online courses.  

 
Objective 1.5:  Improve graduate student acculturation and retention.  

 
Strategies: 
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• Informal mentoring structure for all incoming graduate students. 

• Pair up new international graduate students with ongoing graduate student "mentors". 

• Provide new graduate students opportunities to meet faculty and hear about faculty 
research/teaching interests at orientation. 

 
Assessments: 
 

• Retention rates of graduate students. 

• Evaluation forms/interviews.  

 
Objective 1.6:  Maintain and increase awareness of issues of diversity in the department. 

 
Strategies: 
 

• Offer orientation sessions and on-going colloquia about different learning styles and   
pedagogy. 

• Ensure compliance with ADA and EEOC issues in the department. 

• Increase diversity of faculty. 

 
Assessments: 
 

• Student and faculty feedback on diversity initiatives. 
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Goal 2: Academic Excellence. Attain national recognition as a top 
regional English department in literature/creative writing and as a 
top national English department in technical communication. 
 
Critical Success Factors: 
 

 
• Increase support for faculty and graduate student professional travel.  

• Increase departmental support for ongoing discussion of what constitutes “excellence 
in teaching.”   

• Increase the acquisition of information about how our graduate and undergraduate 
programs are preparing our graduates for success. 

• Increase community awareness of the importance of the humanities. 

• Advocate public support for public higher education, especially in the humanities. 

• Improve TExES/ExCET exam scores from English majors. 
 
Objectives, Strategies, and Assessment Measures for Goal Two 
 
Objective 2.1:  Promote excellence in research among faculty and graduate students. 
 

Strategies: 
 

• Petition upper administration for increased travel funding for faculty and graduate 
students by documenting for upper administration the opportunities for such activity 
and the benefits such travel accrues in terms of more effective hiring and graduate 
student recruitment. 

• Increase awareness of the department’s actual travel situation by maintaining an open 
record of faculty involvement with conferences, including type and amount of 
support, scope of the conferences, and expense to faculty. 

• Advertise on the department’s web site, in the department’s email lists, and in 
strategically placed posters the availability of campus and national grants, awards, 
and honors that underscore the value of professional research to the department, the 
university, and the public. 

• Maintain an open record on the web of faculty applications for campus and national 
grants and awards. 

• Prioritize funding for graduate student participation in conference activities. 

• Maintain a speaker series that will attract noted scholars to the department. 

• Sponsor a locally hosted national conference. 

• Reward publishing through release time. 
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• Support TTU’s editorial association with journals, including Conradiana, The 
Eighteenth Century:  Theory and Interpretation, Intertexts, Iron Horse Literary 
Review, Kairos, William Carlos Williams Review, and 32 Poems Magazine.  

• Maintain and expand relationships with the library and special collections, including 
contributions to ongoing collection development. 

 
Assessments: 

 
• Amount of travel funding support by higher administration. 

• Open records for faculty involvement with conferences.  

• Number of instances of notification of grants and awards on department servers and 
in public places. 

• Number of graduate students applying for support, attending conferences from year to 
year, the type and amount of support, and type of conference. 

• Level of funding for graduate student travel. 

• A speaker series. 

• A hosted national conference. 

• Amount of release time given for publishing success. 

• Amount of support for journals.  
 
Objective 2.2:  Promote excellent teaching among newly hired faculty 
 

Strategies: 
 

• Continue support for the new faculty mentoring program. 
 

Assessments: 
 

• Measures within the new faculty mentoring program that contribute to improving new 
faculty members’ teaching. 

• New faculty survey. 

 
Objective 2.3:  Promote excellent teaching among new and experienced faculty. 
 

Strategies: 
 
• Display through the department web a variety of syllabi together with notes and “best 

practices.” 
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• Offer opportunities for continuing teacher training and discussion of pedagogical 
issues. 

 
Assessments: 

 
•  Sample syllabi and best practices in the department web. 

• Colloquia on teaching. 

 
Objective 2.4:  Promote excellent teaching among Graduate Part-Time Instructors. 
 

Strategies: 
 

• Continue teaching groups for Graduate Part-Time Instructors assigned to 
composition, technical communication, literature, and creative writing classes and 
establish approved graduate courses to support graduate teaching in literature and 
creative writing. 

• Continue to provide orientation and ongoing workshops for Graduate Part-Time 
Instructors who teach first-year writing and 2000-level courses. 

• Employ web courseware to encourage consistent instructional effort across large 
programs. 

 
Assessments: 

 
• Creation of Graduate Part-Time Instructors teaching groups or graduate courses for 

teacher preparation. 

• Participant evaluation forms. 

• Users of web courseware survey.   

 
Objective 2.5:  Get more information about the effects of our teaching on students who 

graduate from our program. 
 

Strategies: 
 

• Engage at least 100 alumni of the English department in website surveys measuring 
their satisfaction with our major and specifying the principal elements of the 
programs encouraging that satisfaction. 

• Increase contact with English department graduates and with their employers at 
various stages following graduation:  principally one year and five years.   

• Review and publish data collected regarding English department graduates. 
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Assessments: 
 

• Graduate survey. 

  
Objective 2.6:  Support  preparation of students in secondary education for the TExES exam. 
 

Strategies: 
 

• The chair provides all English department faculty who teach courses that contribute to 
TExES standards with copies of those standards. 

• The Teaching Committee offers training to faculty on the preparation of students in 
secondary education for the TExES exam. 

  
Assessments: 

 
• TExES scores for students. 

. 

 
Objective 2.7:  Better inform English department majors about career opportunities. 
 

Strategies: 
 
• Advertise the opportunities for English majors more prominently on the department 

web. 

• Promote events with other humanities departments to emphasize various humanities-
based careers for graduate and undergraduate students, using alumni as guest speakers 
and panel participants. 

  
Assessments: 

 
• Number of flyers distributed. 

• Existence of expanded web promotion. 

• Amount of humanities-related events and alumni participation. 

 
Objective 2.8:  Engage the academic community in discussion of what the humanities are in 

the 21st century and the value the humanities provide society. 
 

Strategies: 
 

• Co-host a speakers’ series and perhaps a conference with other humanities disciplines 
on campus; explore connections with the Texas Humanities Council. 
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• Explore means of acquiring a Phi Beta Kappa chapter. 

 
Assessments: 

 
• Develop a humanities conference, connections with the Texas Humanities Council. 

• Count number of attendees. 

• Review  evaluations of attendees. 

• Document efforts to acquire a Phi Beta Kappa chapter. 

• Note number of individuals involved. 

 
Objective 2.9:  Foreground, develop, and promote to national prominence specific areas in 

literature, creative writing, or rhetoric. 
 

Strategies: 
 

• Establish an English department committee to review the national prominence of 
various areas within the department, the commensurate resources of the university 
and the region, and the emphases of prominent programs in comparable institutions 
with the purpose of determining those areas of research and teaching in which the 
English department has the best chance of establishing and increasing national 
recognition. 

  
Assessments: 

 
• Number of news releases, flyers 

 
 
Objective 2.10:  Develop ethical guidelines for faculty and students to direct and inspire 

professional behaviors, appropriate practices, and academic integrity 
 

Strategies: 
 

• Establish a committee to review codes of conduct and ethical policies of professional 
associations in the discipline as well as departments of English at comparable 
institutions, to consult with faculty and students, and to compose a written policy for 
the department. 

  
Assessments: 

 
• Adoption by the faculty of a written ethics policy for the department. 
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Goal 3: Engagement. To build quality community connections 
internally, locally, regionally, and nationally.   
 
Critical Success Factors: 
  

• Increase the number of MA level literature courses offered online to 1.   

• Enhanced department web services.   

• Expand the number of internships and service learning opportunities available to 
English majors. 

• Solidify interdisciplinary connections. 

 
Objectives  

 
Objective 3.1:  Improve awareness of what we do throughout the TTU community as well as 

beyond the university’s boundaries. 
 

Strategies: 
 

• Put all ongoing research or published research citations on the web. 

• Encourage liaisons between technical communication faculty and other TTU 
departments. 

• Put on at least one or two events per year advertised to and directed towards the 
Lubbock community at large. 
 

Assessments: 
 

• Number of posts that appear on the web. 

• Number of liaisons between TC faculty and other departments. 

• Web-based information evaluation. 

• Number of visitors to the site over time. 

• Number of community events, attendance at those events, and feedback from audience 
members. 

 
Objective 3.2: Develop and promote service-learning courses.  Definition: service-learning 

involves tying a class pedagogy and student grades to working for community 
groups or individuals in the area emphasized by the course.  

 
 
 
 
Strategies: 
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• Poll the faculty to determine courses that already have a service component, as 

well as those that are well-suited to add a service component. 

• Advertise service opportunities to local organizations by word of mouth and on 
the department web site.  

 
Assessments: 

 
• Number of courses with a service-learning component. 

• Number of organizations assisted by department students. 

• Number of students participating in community service. 
 

Objective 3.3: Initiate a for-credit internship program suited to English majors with particular 
interests in publishing, journalism, legal writing, creative writing, public 
relations, and (especially) technical writing fields--majors, that is, who do not 
intend to go to graduate school or teach at the grade-school level.   

 
Strategies: 
 

• Determine existing internships, formal or informal, that students have held. 

• Contact groups in the above-mentioned areas about sponsoring an intern. 

• Promote the caliber of our students to potential host organizations in e-mail, PR, 
and on a dedicated web site.  

• List available internships and student experiences of completed internships on a 
dedicated department web site. 

• Follow up student experiences with a survey instrument that we can use to track 
effectiveness, assign internship grades, and improve the program.  

• Survey students after graduation to determine effectiveness of the program. 

 
Assessments: 
 

• Number of internships held. 

• Number of organizations contacted, served. 

• Number of university-related offices participating. 

• Number of hits on promotional internship web page. 

• Survey data of organizations and students. 
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Objective 3.4:  Continue to support and participate in interdisciplinary programs and special 
degree plans by offering classes that meet the needs of these programs/plans as 
well as our own departmental needs.  

 
Strategies: 
 

• Continue to offer courses in Honors, Women’s Studies, and Comparative 
Literature. 

• Encourage Americanists to cross-list appropriate courses with the newly-
developed American Studies Program  

• Support and participate in efforts to implement the initiative to recognize and 
develop Southwestern Studies as one of Texas Tech University’s strengths. 

 
Assessments: 
 

• Number of courses offered in conjunction with other programs. 

 
Objective 3.5: Expand community engagement with our literary review, Iron Horse.  

 
Strategies: 
 

• Schedule some Iron Horse readings off campus. 

• Advertise and promote readings more often in community outlets. 

 
Assessments: 
 

• Number of readings per year. 

• Number of community people attending readings. 

• Number of non-university outlets for PR for Iron Horse. 

• Number of schools borrowing the Iron Horse video library; reports on their 
satisfaction. 

 
Objective 3.6: If feasible, develop an MA in literature online. 

 
Strategies: 
 

• Conduct feasibility studies. 

• Identify likely courses and faculty. 

• Advertise course offerings locally and on departmental web site. 
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Assessments: 
 

• Feasibility studies. 

• Number of students querying or enrolling in program. 

• Number of online literature courses. 

• Course evaluations of online courses. 

• Number of repeat students. 

 
Objective 3.7: Increase connections between the department’s first-year writing classes with 

classes in discipline areas. 
 

Strategies: 
 

• Develop special curriculum for linked courses. 

• Place students who demonstrate strong writing skills (as evidenced by our new 
exam) in special sections of 1301/1302 that are linked to first-year courses in 
biology, engineering, agriculture, and so on. 

• Work more closely with Engineering on early admissions courses. 

 
Assessments: 

 
• Linked-course syllabi. 

• Number of disciplines participating in linked courses. 

• Number of sections of linked courses. 

• Student survey. 

• Number and quality of meetings with Engineering people. 

 
 

Objective 3.8:  Adapt and distribute research in English studies to the public. 
 

Strategies: 
 

• Publish articles about research in English studies in newspapers and magazines 
aimed at general audiences. 

• Speak on radio and television programs about research in English studies. 

• Give presentations to local, regional, and national civic organizations about 
research in English studies. 
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• Advocate the importance of such publications in merit and tenure and promotion 
decisions. 

 
Assessments: 
 

• Number of articles published in newspapers and magazines. 
 

• Number of appearances on radio and television. 
 

• Number of presentations given to civic organizations. 
 

• Revision of merit and tenure and promotion criteria. 
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Goal 4: Technology. To maximize effective use of technology in all 
facets of the university’s mission. 
 
Critical Success Factors: 
 

•  A systematic, documented, and continually reviewed oversight of all English 
department technology needs, strategies, implementations, and goals.   

• Expand the English department’s web pages and intranet. 

• Expand the use of English department database-driven web courseware to support 
English department courses beyond the first-year level.     

• Sophisticated promotional material detailing the English department’s extensive use 
of computer-based classrooms and web courseware. 

• Increase number of technology-related grants and awards applicable.  

 
Objectives: 
 
Objective 4.1:  Create and maintain adequate documentation for understanding and using 

department-sponsored technologies. 
 

Strategies: 
 

• Compile existing documentation; create new texts as needed to update department 
resources. 

 
Assessments: 

 
• Evaluate documentation to ensure currency. 

 
Objective 4.2:  Sharply reduce the administrative need for paper and printed materials in the 

English department in favor of digitally delivered and managed online 
communication. 

 
Strategies: 

 
• Increasingly shift English department knowledge and knowledge management from 

printed material to the database and web access. 

 
Assessments: 

 
• Ratios of paper to digital management of English department information and 

policies. 
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Objective 4.3:  Continue the English department’s twenty-year development of and support for 

innovative on-site computer-based instruction.   
 

Strategies: 
 

• Continue funding of English department’s computer-support staff, software 
upgrading, and equipment upgrading. 

• Continue and increase administrative encouragement of teaching throughout the 
English department that uses theory-supported, computer-based interactive processes. 

 
Assessments: 

 
• Funding levels for supporting computer-related instructional levels.  

• Number of specific administrative acts (publications, presentations, agenda items) 
encouraging computer-based interactive teaching processes.  

 
Objective 4.4:  Increase the number of graduate distance courses offered in technical 

communication, literature, creative writing, and rhetoric.   
 

Strategies: 
 

• Publish on the English department’s web intranet information and narratives from 
faculty and students promoting the development of graduate distance learning 
courses. 

• Provide an English department faculty workshop every semester presenting the 
characteristics, possibilities, and implementation of web-based distance learning and 
other web-based instructional support. 

 
Assessments: 

 
• Level of use of relevant web pages. 

• A semester faculty workshop promoting graduate student distance learning. 

• Workshop participant surveys. 

 
Objective 4.5:  Promote within the English department and outside the department the English 

department's history, capabilities, and innovations relating to computer-based 
instruction and administration. 

 
Strategies: 
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• Write and print a polished document (brochure, pamphlet) describing the English 
department's technology, servers, computer-based classrooms, technology personnel, 
and computer-based administrative and instructional implementations. 

• Distribute this printed material at conferences, professional meetings, and job 
interviews. 

• Publish on the English department's web server a version of the above document. 

• Engage the university's Teaching, Learning, and Technology Center in a coordinated 
effort to display and promote English department technology capabilities. 

 
Assessments: 

 
• Survey on the web server. 

• Number of hits on relevant web pages. 

 
Objective 4.6:  Obtain significant technology-related grants and financial support for English 

department technology initiatives. 
 

Strategies: 
 

• Develop a grant-writing group within the English department to collect information 
regarding department capabilities, national grant opportunities, and how the two 
intersect in order to generate on a regular basis grant proposals. 

• Teach a graduate course in grant writing in Technical Communication with the stated 
goal being to obtain grants. 

• Maintain regular reports displayed on the English department's web intranet detailing 
grants sought and received and grants-in-progress. 

• Review the display of grants-related reports and proposals on the English 
department’s web intranet and evaluate our proximity to meeting our target. 

 
Assessments: 

 
• A grant-writing group within the English department. 

• A graduate course in grant writing in Technical Communication. 

 
Objective 4.7:  Strengthen the web intranet and database capabilities of the English 

department.   
 

Strategies: 
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• Require all administrative and instructional documents be placed on the English 
department's web intranet and database. 

• Open the English department's intranet for password-protected administrative input 
for English department administrators, program directors, advisory staff, and staff. 

• Put specific resources and release time into personnel charged with extending and 
enhancing the knowledge management abilities of the English department's web 
intranet and database. 

 
Assessments: 

 
• Review of department’s web intranet.  

• Review of web intranet access for English department personnel.  

• Review of the web intranet including software and hardware capabilities. 

 
 
Objective 4.8:  Employ computers and department servers to record proceedings and minutes 

of department committees.  
 

Strategies: 
 

• Charge the Technology Committee with developing and implementing web-based, 
database-driven data capture, analysis, and display mechanisms for these documents. 

  
Assessments: 

 
• A web-based, database-driven data capture, analysis, and display mechanisms. 

• Track the posting of appropriate documents from department committees 

 
Objective 4.9:  Increase advocacy for access through the library of diverse media—including 

print and online books, and  journals as well as documents for research and 
instruction.   

 
Strategies: 

 
• Provide department members with updated information and practice regarding current 

access to both print and online books, journals, and documents and the instructional 
use of such material. 

• Create a Technology Committee liaison with relevant personnel in the library to gain 
continually upgraded knowledge of library print and online resources and publish 
such information on the English department web server or via department listservs. 
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Assessments: 
 

• Survey English department faculty and graduate students about their research needs. 

• Post information to website and listservs. 

 

Objective 4.10: Increase advocacy and communication with University IT services in order to 
ensure faculty and student access to University and department resources for research and 
instruction. 

 
Strategies:  

 

• Maintain regular contact with IT personnel in charge of access issues so that department 
members are kept apprised of IT intentions and initiatives and IT personnel understand 
faculty and student access needs. 

 

Assessment: 

 

• Regular reporting of information flow and access issues. 
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Goal 5: Partnerships. Collaborate in strategic alliances with other 

academic, government, community, corporate, and private 
entities. 

 
Critical Success Factors: 
 

• A partnership with at least 1 firm for the purpose of providing internships, receiving 
grant money, and building research opportunities for our students. 

• Participate in “Imagining Your State,” a national entity that helps builds regional 
campus-community networks in support of the arts and humanities. 

• Increase level of outreach to and partnership with English departments in west Texas 
and eastern New Mexico. 

 
Objectives 
 
Objective 5.1:  Promote corporate, community, and government sponsorship of departmental 

activity. 
 

Strategies: 
 

• Develop and maintain list of companies that employ our undergraduate and graduate 
students. 

• Correspond with these companies regarding “sponsorship” of particular personnel, 
courses, or programs. 

• Promote sponsorship opportunities on department web site.  

 
Assessments: 
 

• Upkeep of list. 

• Number of correspondences with firms. 

• Number of organizations with which we have established a relationship. 

 
Objective 5.2:  Sponsor corporate, community, and government activities that make use of the 

English Department’s new and existing facilities. 
 

Strategies: 
 

• Conduct usability studies for organizations in the department’s new Usability Lab. 

• Invite organizations to conduct their own usability studies. 
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• Offer more university- or community-wide meetings in the department’s new lecture 
halls. 

• Promote physical benefits of new department on department web site and invite 
targeted organizations to participate. 

 
Assessments: 
 

• Number of Usability Lab contracts. 

• Number of university-wide lectures and meetings sponsored. 

• Promotional and contract information on department web site. 

  
Objective 5.3:  Host at least 1 regional and 1 national conference. 

 
Strategies: 

 
• Identify rotating regional conferences and likely national conferences. 

• Propose to organizations that they hold conferences on campus, making full use of the 
department’s new facilities. 

• Promote conferences through all PR means available, including department web site 
and MOO. 

• Coordinate and implement conference(s). 

 
Assessments: 
 

• Number of proposals or contacts with organizations. 

• Number of conferences sponsored. 

• Promotional information on department web site. 
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Goal 6: Human Resources. To enhance the quality of the work 

experience for employees (faculty, staff, students) in the 
Department of English and thereby retain these employees. 

  
Critical Success Factors: 
 

• Employ a ½ time web-developer; employ a ½ time staff administrator for graduate 
program support.  Increase staff from 5.75 (fall 2001) to 7. 

• Increase number of tenure-line faculty in department from 44 (Fall 2001) to 54. 

• Offer new faculty salaries competitive with Big 12 universities; provide equity money 
from upper administration to bring senior faculty to parity with Big 12 universities. 

• Retain at least 50% of tenure-track faculty hired in 2000, 2001, 2002 through their 
tenure decision date.  Retain staff. 

• Enhance working conditions and compensation for office support staff. 

 
Objectives: 

 
Objective 6.1:  Increase total number of faculty in the department to reduce teaching loads to 

2/2. 
 

Strategies: 
 

• Gather data on work load and research productivity to present arguments for tenure-
line faculty to upper administration. 

 
Assessments: 
 

• Number of additional tenure-line faculty in department. 

• Average course load for these faculty. 

 
Objective 6.2:  Maintain positive and supportive atmosphere for staff to prevent turnover 

 
Strategies: 
  

• Continue monthly staff meetings. 

• Encourage staff to engage in life-long learning by providing more access to TTU 
coursework. 

• Provide merit incentives for staff who take classes. 

 
Assessments: 
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• Number of monthly staff meetings held. 

•  Level of attendance at meetings. 

• University provision of tuition waivers for staff. 

• Number of staff taking courses. 

• Amount of merit incentive available to staff. 
  
Objective 6.3: To assist recruitment and retention, promote fair and equitable salaries for 

faculty. 
 
Strategies: 
 

• Advocate the adjustment of salary disparities within the department. 

• Advocate the adjustment of salaries to be competitive with English departments in all 
Big XII institutions. 

 
Assessments:  
 

• Salary comparison. 

 
Objective 6.4: Because lecturers and Visiting Assistant Professors are vital to the department’s 

teaching mission, encourage their participation in the scholarly and 
admininstrative activities of the department.  

 
Strategies: 
 

• Invite lecturers to orientation and committee meetings relevant to their teaching. 

• Invite VAPS to departmental and committee meetings and scholarship colloquia. 

• Allow Lecturers and VAPs to assist with student organizations associated with the 
department. 

• Invite lecturers and VAPS to all departmental functions, such as monthly book talks 
and movies, 24-hour Marathon Reading, Awards Tea, and department receptions. 

• Maintain sensitivity to perceptions of marginalization and practices that encourage 
such perceptions. 

 
Assessments: 
 

• Report numbers of lecturers and VAPs engaged in departmental governance, service, 
and cultural activities. 

• Review merit raise reports for inclusion of lecturers in recommendations to the chair. 
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Objective 6.5: Engage in faculty development through team-teaching and life-long learning. 

 
Strategies: 
 

• Poll faculty on their interest in team teaching.  Initially offer at least one team-taught 
course at the graduate level. 

• Provide faculty with the opportunity to take a class in order to improve their teaching 
or research.  Support this plan with release time. 

 
Assessments: 
 

• Course evaluations. 

• Faculty interviews.  

• Faculty Report. 
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Goal 7: Tradition and Pride. Establish a sense of connection between 

students, alumni, and the English department. Establish 
traditions that promote pride and create a sense of the local 
and national import of the department. 

 
Critical Success Factors: 
 

• Electronic newsletter.  

• At least five items about the department annually in A-J, University Daily, and other 
venues. 

• At least one “intellectual tradition” (example: Speakers’ Series) within the 
department. 

 
Objectives: 
 
Objective 7.1   Make the accomplishments of the English Department available to campus and 

local news. 
 

Strategies: 
 

• Department Chair assumes responsibility for nurturing relationships with the AJ, UD, 
KOHM, web-board announcement site, and the university publicity office. 

 
Assessments: 
 

• Number of news items about the department appearing in the local press. 

 
 

Objective 7.2:  Increase majors’ sense of identification with the department and increase 
intellectual and social cohesion among the majors. 

 
Strategies: 
 

• Establish annual events that will bring together majors with faculty members.  
Possibilities include annual sports event featuring faculty v. undergrads, picnics, 
reading sonnets on Shakespeare’s birthday, etc. 

 
Assessments: 
 

• Number and success of events involving majors and faculty. 
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Objective 7.3:  Increase non-majors’ and parents’ understanding of what we do in first year 
writing courses and in the department as a whole. 

 
Strategies:  
 

• Become more involved in family days, orientations, and so on.  Offer workshops, 
programs, or presentations. 

 
Assessments:   
 

• Number and reported success of faculty and advisor involvement in activities above. 
 

Objective 7.4:  Maintain a speakers’ series that brings speakers to campus each year, 
attracting majors, graduate students, faculty, and local participants. 

 
Strategies: 
 

• Provide consistent funding for Special Events Committee to support speakers’ series. 
 

Assessments: 
 

• Number of speakers on campus. 

• Number of attendees. 

• Evaluation forms from audience. 
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Goal 8: Institutional Advancement and Accountability. Strengthen 

the English Department’s fiscal stability while remaining 
responsive to the internal and external constituencies of the 
department. 

 
Critical Success Factors 
 

• Eliminate formula funding deficit and increase profitability annually. 

• Pursue external funding opportunities through corporate sponsorship and grants. 

• Implement documented policy on recycling, paperless bureaucracy and reduced 
energy consumption. 

 
Objectives: 
 
Objective 8.1: Recruit and retain 150 graduate students in the program. 

 
Strategies: 

 
• Offer more sections of popular courses. 

• Offer more courses online to attract distance education students. 

• Continue current recruiting strategies. 

 
Assessments: 
 

• Document number of students enrolled in the various programs. 

 
Objective 8.2:  Increase semester credit hours for the department. 

 
Strategies: 
 

• Offer more high enrollment lower-division courses. 

 
Assessments: 
 

• Level of semester credit hours. 

 
Objective 8.3:  Increase external fundraising activity within the department. 

 
 Strategies: 
 

• Offer release time or clerical assistance to faculty preparing department level grants. 
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• Encourage individual faculty to seek external grants. 

• Count development and fundraising work as significant service. 

• Develop fundraising strategies to be employed at engagement activities. 

• Coordinate development activities through the Alumni and Friends Committee. 

• Establish an English Department Board. 

 
Assessments: 
 

• Document level of fundraising within the department. 

• Document level of involvement by faculty in these activities. 
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4380. Professional Issues in Technical Communication (3:3:0).
Prerequisite: Senior standing, declared specialization in tech-
nical communication, 3 hours of 4000-level English courses,
or approval of the technical communication director. Ad-
vanced study of trends in technical communication, appli-
cation of theory in community service-learning project, and
preparation of a professional portfolio.

Graduate Courses

5060. History and Theories of College Composition (V1-3). Semi-
nar in history and contemporary theories of composition and
rhetoric studies. Required for all new teaching assistants and
graduate part-time instructors.

5301. Old English (3:3:0). Survey of the grammar and vocabulary
of Old English together with readings.

5303. Studies in Medieval British Literature (3:3:0). Concentrated
studies in British literature to 1500, treating in various se-
mesters poetry, prose, drama, and major authors.

5304. Studies in Renaissance British Literature (3:3:0). Concen-
trated studies in British literature, 1500-1600, treating in vari-
ous semesters poetry, prose, drama, and major authors.

5305. Studies in Shakespeare (3:3:0). Emphasis on the comedies,
tragedies, histories, poetry, or a combination of these.

5306. Studies in Seventeenth-Century British Literature (3:3:0).
Concentrated studies in British literature, 1600-1660, treat-
ing in various semesters poetry, prose, drama, and major
authors.

5307. Studies in Restoration and Eighteenth-Century British Lit-
erature (3:3:0). Concentrated studies in British literature, 1660-
1800, treating in various semesters poetry, prose, drama, and
major authors.

5309. Studies in Nineteenth-Century British Literature (3:3:0).

Concentrated studies in British literature, 1800-1900, treating
in various semesters poetry, prose, drama, and major authors.

5313. Studies in Twentieth-Century British Literature (3:3:0). Con-
centrated studies in British literature, 1900-present, treating in
various semesters poetry, prose, drama, and major authors.

5315. Studies in British Fiction (3:3:0). Concentrated studies in
British fiction, treating in various semesters major figures and
movements.

5320. Studies in Seventeenth- and Eighteenth-Century Ameri-
can Literature (3:3:0). Concentrated studies in American lit-
erature, 1600-1800, treating in various semesters poetry, prose,
drama, and major authors.

5323. Studies in Nineteenth-Century American Literature (3:3:0).
Concentrated studies in American literature, 1800-1900, treat-
ing in various semesters poetry, prose, drama, and major
authors.

5324. Studies in Twentieth-Century American Literature (3:3:0).
Concentrated studies in American literature, 1900-present,
treating in various semesters poetry, prose, drama, and ma-
jor authors.

5325. Studies in American Fiction (3:3:0). Concentrated studies
in American fiction, treating in various semesters major fig-
ures and movements.

5334. History of the English Language (3:3:0). An exploration of
the external and internal history of the English language and
the people who speak it. Considers linguistic, historical, and
literary materials.

5335. Principles of Language (3:3:0). An introduction to the major
subfields of descriptive and applied linguistics. Covers theo-
retical and practical issues in modern analyses of language.

5337. Studies in Linguistics (3:3:0). Special topics.
5340. Research Methods (3:3:0). Survey of research methods in lit-

erature and language providing experience with bibliogra-
phy, microform collections, scholarly journals, and other re-
search tools.

5342. Critical Methods (3:3:0). Survey of contemporary critical meth-
ods with special attention to their application to literature.

5343. Studies in Literary Criticism (3:3:0). Concentrated study of
specific problems in literary theory and its application to lit-
erature.

5350. Studies in Drama (3:3:0). Concentrated studies in Ameri-
can, British, or world drama.

5351. Studies in Film and Literature (3:3:0). Readings, analysis,
and research in the interrelationships between film and lit-
erature.

5352. Studies in Fiction (3:3:0). Concentrated studies in world fiction.

5353. Studies in Poetry (3:3:0). Concentrated studies in American,
British, or world poetry.

5355. Studies in Comparative Literature (3:3:0). Theory and prac-
tice of the study of comparative literature, with emphasis on
themes and motifs.

5361. Theories of Invention in Writing (3:3:0). Classical and mod-
ern theories of rhetorical invention.

5362. Rhetorical Analysis of Text (3:3:0). Classical and modern
theories of rhetorical analysis.

5363. Composition Research (3:3:0). Survey of research methods
in composition studies emphasizing current research trends.

5364. History of Rhetoric (3:3:0). Survey of history and theories of
rhetoric emphasizing applications to written communication.

5365. Studies in Composition (3:3:0). Consideration of classical
and modern theories and research in written composition.

5366. Teaching Technical and Professional Writing (3:3:0). The
theory and teaching of technical and professional writing
with special attention to developing course objectives, syl-
labi, and teaching techniques.

5367. Methods of Teaching College Composition (3:3:0). Prereq-
uisite: ENGL 5060. Introduces methods of teaching writing
through assigned readings, supervised participation in teach-
ing activities, and seminar discussion.

5368. Studies in Written Argumentation (3:3:0). History and theo-
ries of written argumentation.

5369. Discourse and Technology (3:3:0). Study of the effects of
computer networks and digitally mediated knowledge man-
agement on theoretical, practical, and pedagogical notions
of discourse and discourse communities.

5370. Studies in Creative Writing (3:3:0). Prerequisite: Consent of
instructor. Theory and practice of creative writing. This class
may be taught as a single genre poetry, fiction, creative non-
fiction, or other writing or as multiple genres. May be re-
peated for credit towards creative writing specialization.

5371. Foundations of Technical Communication (3:3:0). Theory
and practice of technical communication.

5372. Technical Reports (3:3:0). Theory and practice of reports and
proposals.

5373. Technical Manuals (3:3:0). Theory and practice of manual
development and design.

5374. Technical Editing (3:3:0). Substantive editing and design of
technical documents.

5375. Document Design (3:3:0). Theory and practice of creating
comprehensible, usable, and persuasive texts.

5376. Online Publishing (3:3:0). Design and testing of online ma-
terials to support instruction and information retrieval.

5377. Theoretical Approaches to Technical Communication
(3:3:0). Intensive analysis and application of one or more theo-
ries of technical communication.

5378. Graduate Internship in Technical Communication (3:0:0).
Prerequisite: Consent of the Director of Technical Commu-
nication. Substantial writing and editing experience com-
bined with research.

5380. Advanced Problems in Literary Studies (3:3:0). Concen-
trated studies in works, authors, or approaches.

5384. Rhetoric of Scientific Literature (3:3:0). Study of the role of
rhetoric in the texts of scientific inquiry.

5385. Ethics in Technical Communication and Rhetoric (3:3:0).
Definitions, philosophies, and applicability of ethics to tech-
nical communication problems and solutions.

5386. Written Discourse and Social Issues (3:3:0). Study of uses
of written discourse in problem solving on social issues in-
volving science or technology.

5387. Publications Management (3:3:0). Strategies of managing
processes and knowledge that support publication.

5388. Usability Testing and Research (3:3:0). Methods of planning,
conducting, and analyzing usability tests.

5389. Field Methods of Research (3:3:0). Survey of methods such
as ethnography, observation, and participatory design with
application to research in rhetoric and technical communi-
cation.

5390. Writing for Publication (3:3:0). This course is designed to
teach students in graduate programs how to write clear and
effective articles for professional journals in their field.

6000. Master’s Thesis (V1-6).
7000. Research (V1-12).
8000. Doctor’s Dissertation (V1-12).

English



Recruiting Materials 
 
The department web-site (www.english.ttu.edu) and printed materials help English in 
recruiting, but the two most effective recruiting tools we have are: 1) Christy Barbee, the 
English department’s administrative assistant to the graduate programs and 2) the 
recruiting weekend, held each year in late March or early April. 
 
Ms. Barbee serves as the initial contact for almost all applicants to our programs.  She is 
the person who initially greets prospective students, guides them through the application 
process, explains the financial implications of their GPTI appointments, and directs them 
to faculty and faculty advisors.  Her concern for the program and for graduate students in 
the program knows no bounds.  She has been invaluable in bringing students to us. 
 
Without Ms. Barbee, the department would not be able to engage in its second key 
recruiting project: our recruitment weekend.  Each spring, after making offers to 
prospective students, we invite them to campus for a Friday and Saturday to meet with 
faculty and current graduate students.  The department and the Graduate School have 
been splitting the cost of travel, housing, and food for these prospective students.  In the 
three years that we have hosted the weekend, we have found that out of 20 to 24 student 
guests, almost all will accept the admission offer at Tech following their campus visit. 
 
In addition, under the leadership of Drs. Sean Grass and Ann Hawkins, the department 
applied for Graduate School funds to underwrite printing and postage costs associated 
with a brochure to publicize our strengths in 19th-century literature (the department 
provided matching funds.  This brochure has been mailed to colleges and universities in 
Texas and surrounding states. 
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Administrators and Staff 

 
In addition to serving as faculty, several individuals within the department also have administrative 
responsibilities. Each one of these administrators can be reached at 742-2501. 
 
Dr. Sam Dragga, Department Chair (212H, ext. 225, sam.dragga@ttu.edu), manages the department’s 
operations and budget. This responsibility involves his writing numerous reports, signing innumerable forms, and 
doing various numerical calculations. Assisted by the department’s committees, he coordinates activities 
regarding recruitment, retention, and evaluation of faculty as well as strategic planning, promotion of the 
graduate and undergraduate programs, and representation of the department to the college, the university, and the 
community. 

 
Dr. Marjean Purinton, Associate Chair (212D, ext. 224, marjean.purinton@ttu.edu) schedules classes, 
responds to student grievances, mentors new faculty, and works strategically with the Literature and 
Language Committee. She assists the Chair and promotes strong intradepartment collegiality as well as 
department/university/community connections.  

 
Dr. Madonne Miner, Director of Graduate Studies in English (211B, ext. 246, english.gradadvisor@ttu.edu), and 
Dr. Locke Carter, Director of Graduate Studies in Technical Communication and Rhetoric (211A, ext. 237, 
locke.carter@ttu.edu), administer programs leading to the M.A. in English, the M.A. in Technical 
Communication, the Ph.D. in English, and the Ph.D. in Technical Communication and Rhetoric. They help 
schedule graduate classes, advise students on their course schedules, and assist them in completing their degree 
plans. 

 
Dr. Becky Rickly (rebecca.rickly@ttu.edu) and Dr. Susan Lang (susan.lang@ttu.edu) serve as co-directors of 
the Composition and Rhetoric program (211D, ext. 243). They supervise the teaching of first-year composition 
(1301 and 1302), coordinate textbook and syllabus development for the courses, and counsel instructors and 
students. 
 
Suzi Duffy (211C, ext. 254, suzi.duffy@ttu.edu) advises English majors and others minoring or specializing in 
English, and assists these students in registration and completion of their degree requirements. The advising 
office is open M-F, 10:00 a.m. – 12:00 p.m. and 1:00 p.m. – 5:00 p.m. during long semesters.  

 
Juanita Ramirez, Administrative Secretary (212G, ext. 223, juanita.ramirez@ttu.edu), serves as the right hand 
of the chair and associate chair. She supervises all personnel forms, knows who to call about payroll and budget 
issues, and in general, keeps the office running happily.  
 
Daryl Lynn Davalos, Undergraduate Secretary (212C, ext. 221, dl.davalos@ttu.edu), is usually the first person 
to greet you as you enter the main office. In addition to directing both students and faculty to people who can 
answer their questions, she manages all copying requests, mail distribution, and forms for travel, course 
evaluations, incompletes, and grade changes.  
 
Christy Barbee, Graduate Secretary (212E, ext. 248, christy.a.barbee@ttu.edu), supports the Director of 
Graduate Studies in responding to all inquiries about the graduate programs, attending to graduate files, and in 
general maintaining graduate paperwork.  
 
Carolyn Cook, Composition Program Secretary (English 212, ext. 226, carolyn.cook@ttu.edu) manages the 
offerings in first-year composition, enrolls students in appropriate sections, supports the instructors with 
materials and advice, and answers questions from students, parents, academic and athletic advisors, and 
administrators.  
 
Quita Melcher, Building & Equipment Secretary (English 212B, ext. 222, quita.melcher@ttu.edu) keeps track 
of classroom equipment and building repairs. She also assists the associate chair with scheduling, especially the 
assignment of available classrooms. 

 
Chad Covey, Instructional/Information Technology Specialist (English 356, ext. 265, chad.covey@ttu.edu) is 
the manager of the department’s five computer-based classrooms and administrator of the department’s servers 
and website, www.english.ttu.edu.  
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Department Support 
 

1. Keys, Waivers, Copying, Computing, Supplies, etc. 
 

The Department of English at TTU has employed 46 tenure-line faculty, 12 instructors, and 80 Graduate Part-
Time Instructors (GPTIs). Your cooperation and frugality are essential to supporting the teaching and research 
missions of such a large number of instructors on the always tight Maintenance and Operations Budget. In the 
effort to assist all instructors as fully and fairly as possible, the following policies and procedures have been 
adopted. 
 
Keys:  You will be issued a building key and a key to your office. You must turn in both keys to the department 
prior to leaving Texas Tech University or a hold will be put on your transcripts. 

 
Computing:  The department supports five computer classrooms, departmental file servers, and two shared 
computer/printer pods (414 and 467). 
 
Copying:  All instructors may leave their syllabi, policy statements, mid-terms and finals in the work-box in 213 
to be copied on the ABDick. Further, instructors teaching courses above 1301/1302 and having twenty or more 
students may leave class handouts to be copied on the ABDick. Please provide staff with at least 24-hours turn-
around time on your smaller requests for copying and at least 48-hours turn-around time for requests involving 
more than three pages of multiple copies. 
 
Classroom instructors are allotted 500 copies per semester on the copy machine; document instructors are 
allotted 200 copies. For instructors interested in conserving paper, assistance is available from the E-Reserve 
Division at the University Library in putting your course syllabi and assigned readings online. 
 
The Flower Fund:  The department sends flowers or cards to instructors or staff who are hospitalized. We pay 
for flowers and cards from donations. 

 
Mail, phone, fax, etc:  All instructors have mailboxes in 213 for incoming mail. GPTIs will share phones 
located in 414 and 467. In 213 is a fax machine for instructor use; please record your name and the number to 
which you are faxing materials on the sign-up sheet near the machine. To use the machine for long-distance, dial 
881, then the number of the machine to which you are faxing. 
 
Room reservations and AV equipment:  On the department’s website (www.english.ttu.edu.) you will find 
sign-up schedules for various rooms available for faculty reservation. Also available for reservation are COWs 
(Computer on Wheels), VCRs, DVDs, and other equipment. The department also has overhead projectors and 
slide projectors. Please consult Quita Melcher for information on audio-visual equipment availability. 
 
In 212B is a shelving unit stocked with videos. These videos are available for check-out to faculty and GPTIs. 

 
Supplies:  In the mail room (213), the department maintains supplies of grade books, pencils, envelopes, and so 
on. Such supplies are for university-related teaching and research only. 
 
Travel:  The department funds travel to conferences when you are attending, presenting a paper; chairing a 
session; attending as the officer of an organization. Once you hear from the Travel Committee that you’ve been 
authorized to spend a set sum of money, make reservations as soon as possible. Also, whether or not you get 
funding for your travel, you need to fill out an Application for Official Travel. This encumbers funds (if funds 
are involved). If you are traveling to foreign countries (Mexico and Canada do not count as foreign here), you 
also must fill out a Foreign Travel Form at least 45 days in advance of your travel. And finally, save receipts for 
travel, parking, conference registration, and housing and submit them to Daryl Lynn Davalos immediately after 
your return: she will need these receipts in order to complete the Travel Voucher that activates your 
reimbursement from encumbered funds. Do not submit food receipts: your reimbursement will be at the state’s 
official per diem rate for your destination. If you are lodging in Texas on official business, you don’t pay (and 
won’t be reimbursed for) the state hotel tax. Notify the hotel of your exemption at the time of registration. Please 
see Daryl Lynn also for copies of the Application for Official Travel and Application for Foreign Travel. 

 
Sick Days:  If you know in advance that you will miss a day of classes, please arrange for a substitute to meet 
your classes. If an emergency arises and you must miss class, please contact the English Department Office (742-
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2501) so we are able to notify your students. If you are teaching first-year writing (ENGL 1301, or 1302) and 
must miss class due to illness, please contact Carolyn Cook (2-2500, ext. 226).  
 
SECC:  Once a year, instructors will be asked if they would like to contribute to the State Employee Charitable 
Campaign. Employees may designate charities of their choice from a wide range of possibilities. 

 
2. Assignment of Classes 

 
The Associate Chair starts work on the department’s schedule of classes six to nine months before the beginning 
of each semester. The spring schedule must be submitted to the Registrar’s Office in early September; the 
summer and fall schedules must be submitted in early January. 
 
In September of each year, instructors will receive a form requesting their schedule preferences (both courses and 
day/time) for the following academic year. Given each instructor’s schedule preferences, the Associate Chair 
determines a schedule of classes for the department. This process requires a careful juggling of a number of 
important factors, including: 

 
• the department budget 
• recommendations from the Directors of Graduate Studies as to which graduate courses to offer in given 

semester 
• recommendations from the undergraduate advisor as to which undergraduate courses to offer in a given 

semester 
• historical information regarding which courses are likely to fill at certain times and in certain semesters 
• historical information regarding the number of sections of a course likely to fill at certain times and in 

certain semesters 
• rank of instructors 
• fair rotation of courses among qualified instructors 
• availability of classrooms at various times of the day 
• a variety of external influences (e.g., secondary education students are in teaching training on Tuesday 

and Thursday afternoons and thus courses which ordinarily enroll such students must be scheduled at a 
different time) 

 
The Associate Chair makes every effort to give instructors either a MWF or TT schedule and to match the course 
and time preferences of instructors to the needs of the department and the university. Instructors who do not 
receive a schedule that accommodates their preferences should inform the Associate Chair. Although immediate 
changes are usually impossible, adjustments for the following year are often feasible. 
 
Canceling of Classes 
Undergraduate courses are required by the university to enroll a minimum of 10 students; graduate courses are 
required by the university to enroll a minimum of 5 students. Courses which fail to enroll the minimum must be 
canceled and the instructor assigned to a new course (generally a 1000-level course for graduate part-time 
instructors and lecturers). The Associate Chair monitors registration daily and will make the decision to cancel a 
course as late in the registration process as possible (so that courses have every opportunity to fill) but early 
enough to allow the newly-assigned course to fill. 

 
Graduate Part-Time Instructor Assignments 
Graduate part-time instructors are occasionally invited to teach a 2000-level course. The Associate Chair makes 
these assignments based on the following criteria: 
 

Literature Survey Courses:  2305, 2306, 2307, and 2308 
Priority is given to Ph.D. students who have passed their qualifying examinations, followed by 
Ph.D. students who have completed their coursework. All such GPTIs must have demonstrated 
excellence in their teaching of 1301 and 1302.  
 
Creative Writing: 2351 
Only specialists in Creative Writing are eligible. GPTIs must have demonstrated excellence in 
their teaching of 1301 and 1302 and completed ENGL 5370. The Creative Writing faculty must 
approve this teaching assignment. 
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Technical Communication: 2311 
Only specialists in Technical Communication are eligible. GPTIs must have demonstrated 
excellence in their teaching of 1301 and 1302 and completed ENGL 5366. The Director of 
Technical Communication must approve this teaching assignment. 
 

Summer Teaching 
The course preferences form completed each September invites instructors to indicate their interest in a summer 
teaching assignment. Unfortunately, the department cannot accommodate all requests for summer teaching 
because of budget restrictions. The Associate Chair makes such assignments by carefully juggling a number of 
factors, including: 
 

• the department budget 
• recommendations from the Directors of Graduate Studies as to which graduate courses to offer during the 

Summer session 
• recommendations from the Undergraduate Advisor as to which undergraduate courses 
• to offer during the Summer session 
• rank of instructors (priority is given to tenure-line faculty requesting summer teaching) 
• fair rotation of courses among qualified instructors 
• historical information regarding which courses are likely to fill at certain times during summer 
• historical information regarding the number of sections of a course likely to fill at certain times during the 

summer. 
 
Of the graduate part-time instructors requesting summer teaching, priority is given in the following order: 
 

• Ph.D. students who have to meet the one-year residence requirement 
• Ph.D. students who need to complete their language requirement 
• Ph.D. students who have passed their qualifying examinations 
• Ph.D. students who have completed their coursework 
• Ph.D. students taking courses during the summer session 
• Master’s students rarely receive summer teaching appointments. 
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Classes: Department Policies and Procedures 
 

1. Syllabi, Attendance, Disability, Office Hours 
 
Policy Statements and Syllabi:  All 2000-level instructors must provide their classes with policy statements and 
syllabi detailing class policies regarding course objectives, course texts and materials, attendance, student 
behavior (i.e., civility in the classroom), homework, essays, grading, plagiarism, disability accommodations, and 
exams (including the final exam). For 1301 and 1302 instructors, the standard course policy statements and 
syllabi are provided to students in their customized textbooks. In addition, 2000-level instructors must submit 
copies of their policy statements and syllabi to Daryl Lynn Davalos in English 212 on or before the first day of 
classes. We keep these documents on hand in case of grade challenges. Daryl Lynn makes a copy for Suzi Duffy, 
so she can provide information to students about specific course requirements and policies.  
 
Attendance:  Instructors should inform students, through their policy statements and orally, that students will be 
expected to attend class regularly and that roll will be taken. Instructors should make explicit the consequences to 
grades for missed classes. 
 
The TTU Catalog 2005-2006, states: “Responsibility for class attendance rests with the student. Regular and 
punctual attendance at all scheduled classes is expected.”   
 
Instructors use absence reporting forms (obtained from any of the department’s administrative staff) to report 
students with excessive absences. Especially in lower division classes, faculty should use these forms to let 
students know their standing.  
 
Except for absences due to official university business (for which the student must provide advance written 
notification) and absences due to religious holy days, instructors are the final arbiters of whether a student may 
have a given absence excused. Generally, if a student has made a good faith attempt to inform the instructor prior 
to the absence, describing a legitimate reason for the absence, instructors may excuse it. The Student Health 
Service does not provide doctors’ excuses for single visits and minor health problems. 
 
Extended Student Absence:  Students should be made aware of the TTU guidelines about extended absence 
(TTU Catalog 2005-2006). “In case of an illness that will require absence from class for more than one week, the 
student should notify his or her academic dean. The dean’s office will inform the student’s instructors through 
the departmental office. In case of class absences because of a brief illness, the student should inform the 
instructor directly.”  If the dean’s office has not notified the instructor, the student must still be allowed to re-
enter class but it is purely at the instructor’s discretion as to whether the extended absence will be excused or not. 
 
Extended absences are easily documented and instructors are within their rights to ask for documentation. The 
Student Health Service does provide brief descriptions of illnesses requiring extended absence. 
 
Disabled Students:  All instructors must include a statement similar to the following on their policy sheets:  
“Any student who because of a disability may require special arrangements in order to meet course requirements 
should contact the instructor as soon as possible to make necessary accommodations. Students should present 
appropriate verification from AccessTECH in the Student Counseling Center. No requirement exists that 
accommodations be made prior to the completion of this approved university process.” 
 
Students with a disabling condition should be able to give you a letter from AccessTECH that identifies 
reasonable accommodations. You should comply with recommendations from AccessTECH or contact that 
office for clarification. 
 
Office Hours:  Classroom instructors must hold regular weekly office hours of at least three hours per week and 
inform students about time and place. 

 
2. Class Meetings: Substitutions and Locations 

 
Finding a Substitute:  Instructors are expected to meet every class as scheduled. When an instructor cannot 
meet his/her class because of a professional obligation (conference travel, for example), he or she must find a 
substitute. In the case of sudden emergencies or sicknesses, please call Carolyn Cook (ENGL 1301, 1302) or 
Daryl Lynn Davalos (all other classes), who will convey dismissal information to the students. 
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Location:  Instructors wishing to change permanently the location of their class meetings must discuss such 
moves with Quita Melcher. 
 
Instructors who change the meeting place of their class on an individual day must inform a department secretary. 
Such changes include classes that meet in the university library, in the courtyard, etc. The failure of instructors to 
notify the administrative staff of changes leads to problems when students cannot find their classes and when we 
need to contact students or instructors in emergency situations. 

 
3. Professional Behavior: Sexual Harassment, Confidentiality, Grade Posting 

 
Language:  Instructors should maintain a professional decorum in the use of language in all situations where 
students are present. Such decorum should avoid: profanity of a sexual, scatological, or religious nature; racial or 
ethnic slurs (except when slurs are the topic of discussion); personal criticism of a student’s intelligence, 
appearance, background; sexual innuendo. 
 
Sexual Harassment:  Instructors must avoid creating an atmosphere that students find sexually harassing and 
must avoid all behaviors that might be construed as “quid pro quo” harassment. Every other year, instructors will 
be required to attend a training session or complete an online tutorial regarding sexual harassment law.   
 
Meeting with Students:  Instructors should meet with individual students only on “professional terrain”—in 
classrooms, offices, or the library. Avoid meeting with students behind closed office doors. Meetings that 
promise to be confrontational should be witnessed by a colleague or supervisor. 
 
Confidentiality:  Instructors must consider a student’s grades, background, presumed capabilities, or personal 
characteristics matters of confidence. You cannot discuss a student’s grades or class performance with his/her 
parents, coaches, doctors, or friends. If you have questions about this subject, please see the associate chair or 
chair. 
 
Posting of Grades:  In keeping with the Buckley Amendment, TTU prohibits the posting of grades. In classes 
with several hundred students, instructors may post grades using code numbers provided the numbers are 
confidential and available to the student only. Instructors may send grades to students via e-mail, but only if the 
student has provided a written, signed request for such mail. 
 

4. Civility in the Classroom 
 

Instructors are encouraged to include a statement in their course syllabus related to classroom behavioral 
expectations such as: 
 

“Students are expected to assist in maintaining a classroom environment that is conducive to 
learning. In order to assure that all students have the opportunity to gain from time spent in 
class, unless otherwise approved by the instructor, students are prohibited from engaging in 
any form of distraction. Inappropriate behavior in the classroom shall result, minimally, in a 
request to leave class.” 
 

Disruptive Student Behavior:  The best way for instructors to deal with behavior deemed disruptive (chatting 
with other students; rattling newspapers; producing loud sighs; dominating class discussion; habitually arguing; 
and so on) is to speak with the student after class and indicate that such behavior will not be tolerated in the 
future. If the behavior persists, it should be reported to the Associate Chair or the Director of Composition. 
 
Threatening Student Behavior:  Under no circumstances should instructors physically or emotionally confront 
dangerous students. No instructor is obliged to continue instructing or even talking to a student who demonstrates 
a threatening manner. Again, please contact the Associate Chair or the Director of Composition and report such 
behavior as soon as possible.
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5. Classroom Courtesies 
 

As a consideration to instructors teaching in a classroom after you, please adopt the following practices: 
 
• If you move a podium off the instructor’s table, please return it to the table at the end of class. The podiums 

are quite heavy and even though you might be strong enough to lower it to the floor, the instructor following 
you might have difficulty lifting it up to the table. 

• If you put the chairs in a circle for your class, please put the chairs in rows again after your class. 

• If you use the chalkboard during your class, please erase it after your class.  

• If you teach in a computer classroom in the morning, please quit all software applications on the instructor’s 
computer after your class and encourage your students to do the same on their computers. If you teach in the 
afternoon, shut down the instructor’s computer after class, and ask your students to do the same with theirs. 

 
6. Building Use Guidelines 

 
Locking the Classrooms:  All classrooms on the 2nd, 3rd, and 4th floors of the building must be locked  to 
safeguard their equipment from theft or vandalism. If you are in a classroom with a TV/DVD/VCR cart or a 
computer cart and ceiling-mounted projector, turn off all equipment and lock the door after your class or wait till 
the next instructor is in the classroom. Never leave the equipment on or the room unlocked without an instructor 
in the classroom. If you are in a classroom on the first floor that doesn’t have a ceiling-mounted projector or a 
TV/DVD/VCR cart (i.e., rooms 100, 101, 102, 104, 107, 108, 109, 110), don’t lock the door after your class. 
 
Classroom Equipment:  Never touch the screen in the classroom with your hand or any object (e.g., pointer, 
pencil). The reflective surface is delicate and scratches easily. Scratches on the screen will detract 
noticeably from a presentation. 

Never, touch, pull, tug, remove, or change any of the cables on the COWs or AV carts in the classrooms. 
Although it might seem easy to make a change (and you might think you know what you’re doing), once a 
cable is out of place or misaligned, the entire system (PC/DVD/VCR/LCD) is rendered useless, certainly 
for the following class, but typically for the entire day of classes until a technician can get in after classes to 
find the problem and determine a solution. Potentially, seven of your colleagues and 200 students could be 
affected by your mistake. Never pull the COW or AV carts outside their taped borders. The tape indicates 
the physical limit of the cables connecting the cart to the wall. Pulling the cart outside the taped borders 
will disconnect the cables. 

If you teach in a classroom with a ceiling-mounted LCD projector, shut the projector down at the end of 
class.  

 
Mobile Equipment:  If you borrow mobile equipment (projectors, televisions, COWs, DVDs, VCRs), never 
leave the equipment unsupervised. You are responsible for the safe return of all equipment you borrow. 
 
Signs and Flyers:  Don’t tape signs and flyers to either the doors or walls of the building. Do tape your signs and 
flyers on the plastic room signs adjacent to each door. Or use the bulletin boards on the west wing of the first 
floor, in the faculty/staff lounges, and in the mail room. Please discard signs and fliers as soon as the information 
is outdated. 
 
Lounges:  The building has two faculty/staff lounges, room 209 and room 451. Each is equipped with a full-size 
refrigerator and a microwave. Note that neither the refrigerator nor the microwave is self-cleaning. You are 
responsible for keeping the lounges clean. If you drop it, please pick it up; if you spill it, please wipe it up. If you 
didn’t put it in the refrigerator, don’t take it out. If you did put it in the refrigerator, take it out before it spoils. If 
you use the microwave, please monitor its operation to keep food from smoking and tripping the building’s ultra-
sensitive fire alarms. Please don’t use the lounges for classes or committee meetings.  
 
Printer Rooms:  Rooms 414 and 467 each have a laser printer, computer, and telephone. Please keep the doors 
to these rooms closed at all times in order to stop unauthorized individuals from using/damaging/taking the 
equipment. Printer cartridges and paper are available on request in 212. Please make every effort to conserve and 
recycle: unless it’s a final copy, choose the economy setting of your word processing program and put used paper 
in the printer.  
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Library:  The department library is in 311. This is a quiet room for reading, individual study, and meditation. It 
is for all instructors, especially those in shared offices. Please don’t use the library for classes, meetings, study 
groups, or presentations. This room houses the department’s archive of dissertations, theses, and portfolios as 
well as a collection of books, journals, reference materials, and textbooks. Please record your borrowing of 
materials and mark the shelf location with a shelving card. Please put donations of materials in the designated 
box. 

 
7. Safety 
 

For your personal safety, please avoid working in the building alone at night or on weekends. Bring a friend or 
colleague with you. Stay alert. Avoid using the closed stairwells on the west and east wings: instead, use the 
open stairwell on the north side of the building.  
 
If you do come to the building at night on weekdays or at any time on Saturdays and Sundays, please make sure 
that the external door by which you enter the building is locked and latched after you enter. 
 
Safety coordinators (with first aid kits) are available on each floor to aid with injuries. Please report to them any 
safety hazards that you notice in the building.  
 

2nd floor Juanita Ramirez 212G ext 223 
3rd floor east Thomas Barker 363E ext 279 
3rd floor west John Poch 312F ext 258 
4th floor east Rich Rice 487 ext 285 
4th floor west Marliss Desens 429 ext 257 
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Classes: University Policies and Procedures 
 
1. Drop/Add, Student Evaluations, Final Exams, and Incompletes 

 
Drop/Add:  Students may drop/add during the third, fourth, and fifth class days of each long semester. It is 
especially important that you take roll during these early days of the semester to ensure that students sitting in 
your class are officially registered for the class. Advisors will attempt to maintain enrollment caps on sections. 
Generally, we cap composition courses at 35; 2000-level courses at 30; 3000-level courses at 30; and 4000-level 
courses at 25. We try to spread out any “overrides” equitably; in order to do so, it’s important that instructors 
don’t yield to student pressure to be added to sections.  
 
Evaluations:  Toward the end of semester, teaching evaluation forms will be distributed. If at all possible, 
evaluations should be completed before the last week of the semester. In no case may the evaluation be given 
during the final exam. Also important is that the evaluation be given in the class’s regular classroom (not in the 
library, not in a private home). You must distribute the evaluation forms to the class, designate a student to 
deliver them to the main English office (212) and provide that student with the large envelope on which has been 
written your name and the section number of your course. You should then leave the room while students fill out 
the evaluations, returning only after the students have returned all the forms to the designated student for 
delivery. If you teach a class that meets after the office is closed, please ask the student to slip the evaluation 
forms under the doors to 212. 
 
Final Exams:  The official University policy on final examinations is as follows:  
 
Five days are to be scheduled for final examinations at the end of each long semester. Summer term final 
examinations are scheduled for two days.  
 
A 2 1/2 hour period of time is to be available for administering individual final examinations.  
 
Individual faculty members determine whether a final examination or some other summary submittal or 
performance is appropriate for the course being taught. The department strongly encourages instructors to 
administer some kind of final written exams.  
 
Individual faculty members decide whether student exemptions from a final examination are appropriate.  
 
All faculty members giving final examinations must adhere to the official scheduled time unless granted 
permission to deviate from the official time by the chair and the dean. Final examination schedules are printed in 
the Schedule of Classes for each semester. If a take-home examination is given, it must be due no earlier than the 
end of the scheduled examination time for the class. If a student requests an earlier examination time for a 
legitimate reason (e.g., military deployment, medical necessity), ask the student to put the request in writing and 
keep a copy with your class files. 
  
Examinations other than bona fide make-up examinations are not to be given during the last week of classes or 
during the days of no classes. 
 
Incompletes:  The grade of I or Incomplete should be given by the instructor only when the student’s work in the 
course is satisfactory but has not been completed by the end of the semester due to circumstances beyond the 
student’s control (documented family crisis, unexpected hospitalization, etc.). The grade of Incomplete must 
never be given in lieu of an F. The student is to complete the work within a time frame specified by the 
instructor. Please use the Incomplete Contract, available from the administrative staff in 212 to specify the work 
to be completed and the deadline for its completion. (If the incomplete is for ENGL 1301or 1302, a copy must 
also be filed with the Director of Composition.)  After the work has been completed, the instructor needs to fill 
out a Change of Grade form. This form must be signed by the instructor, initialed by the department chair, and 
then sent to the student’s dean. The I may also be replaced by an R if the student repeats the course with the 
same or a different instructor. For undergraduate students, the I will automatically convert to a grade of F 
after one year if the conditions for completion of the course have not been satisfied. 
 
Withdrawals (W and WF):  Students may drop a course through the 45th class day of a long semester or the 
15th class day of a summer term and receive a grade of W regardless of their progress in the class. The grade of 
WF will no longer be given. If a class has not been dropped within the specified time period, the student must 
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complete the course and receive a grade. This regulation applies to all students. Please note that some students 
will ask you for a W and assume they need to do nothing more if you agree: this assumption is incorrect. 
Students must always initiate the withdraw process themselves at the Office of the Registrar. TECHSIS will not 
allow you to give students a W unless they have officially withdrawn from the course. First-time freshmen 
entering in the fall of 2004 or thereafter are allowed only four Ws, permitting them to drop a maximum of four 
courses during their time at Texas Tech. Transfer students are allowed three Ws. The maximums do not apply to 
the student-initiated drop/add period at the start of the semester. 

 
2.  Grades: changes, grade books, grade appeals, and academic dishonesty 

 
Change of Grade Forms:  These forms are at www.techsis.admin.ttu.edu/faculty/. The forms must be filled out 
completely, printed, signed by the instructor, initialed by the chair, and sent to the proper dean’s office by 
campus mail (never allow the student to deliver the form). Under no circumstances may a grade of F be changed 
to W unless the student officially has withdrawn from the course. 

 
Grade Books and Student Papers:  Grade books and students papers for 1301 and 1302 are maintained through 
the online system. Instructors of 2000-level courses must keep their students’ major writing assignments or final 
exams for one long semester after final grades are submitted. In case of a grade appeal or clerical error, the 
papers will thus be available. Instructors of 2000-level courses also must retain grade books; if an instructor 
terminates his/her employment with TTU, he/she must leave past grade-books with the administrative staff in 
212. 
 
Due to limited space in 212, instructors may not leave student papers in the main office. Nor should instructors 
ask that students submit papers through the main office (the traffic would be overwhelming). 
 
Grade Appeals:   A course grade can be formally appealed only when there is demonstrable evidence that 
prejudice, arbitrary or capricious action on the part of the instructor, has influenced the grade. 
 
The burden of proof that such an unfair influence has affected a grade rests with the student who appeals the 
grade. Only final course grades may be formally appealed to the responsible dean. Due process will be followed 
in all formal grade appeal procedures. 

 
A grade appeal may result in review of any or all aspects of a student’s performance in a course. 
 
The processing of formal grade appeals is the responsibility of the college which administers the course 
(Agriculture, Architecture, Arts and Sciences, Business Administration, Education, Engineering, Human 
Sciences, Law, Visual and Performing Arts). The decision on a grade is the responsibility of the dean of the 
college which administers the course, except that for students in the Graduate School the recommendation will be 
forwarded to the dean of the Graduate School for final disposition. 

 
A student who believes that a grade he or she has received is incorrect should first discuss the grade with the 
instructor who assigned it. 

 
If the student is not satisfied with the outcome of this effort, then he or she may contact the Associate Chair of 
the department. This contact, like that with the instructor, is normally informal, and the Associate Chair may take 
what action he or she deems advisable in attempting to resolve the issue. All parties concerned should make 
every effort to resolve the issue without going beyond this level. 

 
 If the student is still not satisfied following these meetings, then a formal grade appeal may be made at the office 
of the dean of the college administering the course. This appeal must be filed with the office of the dean using 
the University Grade Appeals form within 60 days of the start of the next long semester after the term in which 
the grade was received. The appeal must include supporting documentation. After it is filed, it will be triplicated, 
and copies will be sent to the student, the instructor, and the chair of the department or division involved.  

 
Students are entitled to request assistance in the preparation of the appeal. 

 
 The dean of the college will request written information about the case from the instructor involved and will 

present the grade appeal and this information to the college grade appeals board, whose constitution is described 
below. This information will also be triplicated and sent to the student, the instructor, and the chairperson of the 
department or division involved. The appeals board will examine the evidence and hold what hearings and 
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meetings it deems necessary in order to make a recommendation in the case. Due process for all parties to the 
dispute will be followed in these proceedings. It is not necessary for the parties to appear unless requested by the 
appeals board, but parties have the right to appear if they wish to do so. The appeals board will give the dean a 
written recommendation as to whether the grade should be changed, and, if so, to what other grade, and will 
make any other specific recommendations that it deems advisable in the disposition of each specific case. Board 
members who voted in favor of the board’s decision must sign the recommendation; dissenting members may 
sign it if they wish. 

 
A college grade appeals board consists of a voting chairperson, two other faculty members and two students, who 
will be appointed by the dean. The board considers all grade appeals occurring during the academic year. Any 
member of the board who feels that his or her professional or personal relationship with either party in a grade 
dispute would create a hindrance to objective judgment or a conflict of interest must disqualify him/herself, and a 
replacement for that appeal will be chosen by the dean. 
 
The dean of the college may attend meetings of the appeals board and presentations of evidence to it. He/she may 
request presentations of evidence, but must not be present during the board’s deliberation of its final 
recommendation. In a case involving a law student, the grade appeal process is as specified in the above 
procedures. In a case involving a student in the Graduate School, the appeal is processed through the college 
administering the course with the grade decision being forwarded to the Dean of the Graduate School for final 
disposition. 

 
Taking into account the recommendation(s) of the appeals board, the dean of the college administering the course 
will make a decision on the grade appeal and send it in writing to the student, the instructor, the chairperson of 
the grade appeals board, and the VPAAR. If the decision is that the grade should be changed, the dean will take 
appropriate action which includes notifying the instructor. 

 
An appeal of the dean’s decision may be made to the VPAAR, either by the student or by the instructor, but only 
on the basis that due process has not been followed. The University Academic Affairs Committee will act as a 
hearing board in such appeals. 

 
 A copy of OP 31.03 will be provided to each student initiating a grade appeal. 

 
Cheating and Plagiarism:  (from Student Affairs Handbook,) “Academic dishonesty” includes, but is not limited 
to, cheating, plagiarism, collusion, falsifying academic records, misrepresenting facts and any act designed to give 
unfair academic advantage to the student (such as, but not limited to, submission of essentially the same written 
assignment for two courses without the prior permission of the instructor) or the attempt to commit such an act. 

a.  “Cheating” includes, but is not limited to, 
1. Copying from another student’s test paper. 
2.  Using during a test materials not authorized by the person giving the test. 
3. Failing to comply with instructions given by the person administering the test. 
4.  Possession during a test of materials which are not authorized by the person giving the test, such as 

class notes or specifically designed “crib notes.” The presence of textbooks constitutes a violation 
only if they have been specifically prohibited by the person administering the test. 

5. Using, buying, stealing, transporting or soliciting in whole or part the contents of an unadministered 
test, test key, homework solution or computer program. 

6.  Collaborating with, seeking aid or receiving assistance from, another student or individual during a 
test or in conjunction with other assignment without authority. 

7.  Discussing the contents of an examination with another student who will take the examination. 
8. Divulging the contents of an examination, for the purpose of preserving questions for use by another, 

when the instructor has designated that the examination is not to be removed from the examination 
room or not to be returned to or kept by the student. 

9.  Substituting for another person, or permitting another person to substitute for oneself to take a 
course, a test or any course-related assignment. 

10. Paying or offering money or other valuable thing to, or coercing another person to obtain an 
unadministered test, test key, homework solution or computer program, or information about an 
unadministered test, test key, homework solution or computer program. 

11. Falsifying research data, laboratory reports and/or other academic work offered for credit. 
12. Taking, keeping, misplacing or damaging the property of the university, or of another, if the student 

knows or reasonably should know that an unfair academic advantage would be gained by such 
conduct. 

b.  “Plagiarism” includes, but is not limited to, the appropriation of buying, receiving as a gift or obtaining by 
any means, material that is attributable in whole, or in part, to another source, including words, ideas, 
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illustrations, structure, computer code, other expression and media, and presenting that material as one’s own 
academic work being offered for credit. 

c.  “Collusion” includes, but is not limited to, the unauthorized collaboration with another person in preparing 
academic assignments offered for credit or collaboration with another person to commit a violation of any 
section of the rules on scholastic dishonesty. 

d.  “Falsifying academic records” includes, but is not limited to, altering or assisting in the altering, of any 
official record of the university and/or submitting false information or omitting requested information that is 
required for, or related to, any academic record of the university. Academic records include, but are not 
limited to, applications for admission, the awarding of a degree, grade reports, test papers, registration 
materials, grade change forms, and reporting forms used by the Office of the Registrar. A former student who 
engages in such conduct is subject to a bar against readmission, revocation of a degree and withdrawal of a 
diploma. 

e. “Misrepresenting facts” to the university or an agent of the university includes, but is not limited to, 
providing false grades or resumes; providing false or misleading information in an effort to receive a 
postponement or an extension on a test, quiz, or other assignment for the purpose of obtaining an academic or 
financial benefit for oneself or another individual; or providing false or misleading information in an effort to 
injure another student academically or financially. 

 
Instructors of first-year composition must observe the Standard Operating Procedures for Plagiarism in ENGL 
1301/1302.  
 
Instructors of 2000-level courses are responsible for initiating action in each case of dishonesty or plagiarism that 
occurs in classes. In cases of convincing evidence of or admitted academic dishonesty or plagiarism, an 
instructor should take appropriate action as described below. Before taking such action, however, the instructor 
should attempt to discuss the matter with the student. If cheating is suspected on a final exam, the instructor 
should submit an X grade until a reasonable attempt can be made to contact the student, preferably within one 
month after the end of the semester. 

 
In cases in which guilt is admitted by the student or determined by the instructor, after attempting to contact the 
student, he or she may give the offending student a failing grade on the assignment or a failing grade in a course. 
When a student is given a failing grade in a course as a result of academic dishonesty or plagiarism, the instructor 
shall report the facts of the case and the action to be taken against the student in writing to the instructor’s 
department chairperson. 

 
If the instructor elects to submit a report to the Dean of Students, the Dean shall retain a copy of this report in his 
or her discipline files. The student will have the right to appeal the receipt of a failing grade in a course through 
the established grade appeal procedure. The student may not appeal a failing grade given for a class assignment. 

 
In cases of flagrant or repeated violations, instructors may recommend to the Dean of Students, through the 
department and the Academic Dean’s Office, further disciplinary action pursuant to the disciplinary policy and 
procedure outlined in the Code. In addition, The Academic Dean or the Dean of Students may initiate 
disciplinary action for flagrant or repeated violations. 

 
A student referred to the Dean of Students Office for disciplinary action for academic dishonesty is entitled to all 
substantive and procedural guarantees provided in the Code, including, but not limited to, notice and hearing. 

 
The disciplinary penalty or grade of F shall not be implemented until the disciplinary procedures or grade appeal 
process has been exhausted. A student may continue academic class and course work until a final decision is 
made. 

 
A written report of any additional disciplinary action taken by the Dean of Students Office will be sent to the 
appropriate Academic Dean’s Office and to the student. The final results of a grade appeal in such matters shall 
be reported to the faculty person by the appropriate Academic Dean in the manner required by the grade appeals 
procedure, and to the Dean of Students Office. 

 
In cases in which a charge of academic dishonesty is sustained, the recommended disciplinary action will be 
enforced and/or a grade of F reported. 

 



- 14 - 

In cases in which a charge of academic dishonesty is not sustained, no disciplinary action will be taken, and the 
student will be entitled to the grade he or she would have received in the absence of a finding of dishonesty. In 
addition, the student will be allowed to continue in the particular course without prejudice. 

 
3. Support Programs 

 
Counseling Center:  The counseling center provides two services of special interest to teachers of English 
courses. One is diagnosis of learning disabled students. Psychological counseling is another service offered by 
the center. Students at all levels, many of them on their own for the first time, are especially susceptible to the 
pressures of academic and social life. Teachers in this department often are able to know their students 
personally and can sometimes spot those having severe personal problems. If you are in doubt about what to do 
for a student, you are encouraged to confer with the Department’s Associate Chairperson. 

 
Programs for Academic Support Services (PASS):  Located in 205 West Hall, the PASS Center offers study 
skills training for all students. The center’s workshops and study aids cover a wide range of subjects. All 
programs at PASS are provided to Tech students free of charge. Advisers are available to help students determine 
their specific needs and to recommend appropriate materials and programs. The PASS Center is not open during 
the summer. 

 
University Writing Center:  The University Writing Center (English Building 175, located on the 1st floor, east 
wing, 806-742-2476, ext 269), provides students with individual tutoring in both reading and writing. Tutors do 
not write papers for students or proofread final drafts, but they will assist students in understanding and 
completing specific assignments or in developing general reading and writing skills. Students may come to the 
Writing Center on their own or on the recommendation of their teachers. In addition, the University Writing 
Center has an on-line service. Hours of operation are announced at the beginning of each semester and are posted 
at the entrance to the Writing Center. For further information, please contact the Director of the University 
Writing Center. 
 
AccessTECH:  Students with learning disabilities and/or attention deficit/hyperactivity disorder may consult 
with tutors in this office (214 West Hall). 
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GPTIs and TAs, University Policies and Procedures 
 

1. Policy  
 

a. The teaching assistantship or graduate part-time instructorship is the university's way of assisting the graduate 
student in the pursuit of advanced education and in meaningful entry into the professional world. While the 
teaching assistant or graduate part-time instructor is both student and employee, these roles should not be seen as 
competing or contradictory. A significant aspect of a student's academic development is the teaching and 
professional experience the assistantship or graduate part-time instructorship provides. Ideally, success in both 
roles will be enhanced by the demands and opportunities inherent in the joint experience. Teaching assistants and 
graduate part-time instructors make an important contribution to the teaching mission of the university. They are 
continually involved, as students, in the scholarship of their discipline. As students, they have a natural 
understanding of the needs and perspectives of other students.  

 
b. Administrative responsibility for the teaching assignment rests within the college in which the student is 
employed as a teaching assistant or graduate part-time instructor.  

 
2. Qualifications  

 
a. Every teaching assistant must hold a bachelor's degree or the equivalent and be admitted as a student in the 
Graduate School. Because the Southern Association of Colleges and Schools (SACS) regulations require the 
student to have at least 18 hours of graduate work in the field of teaching responsibilities to be given full 
responsibility for a class, the university has established this distinction:  
 

(1) Teaching assistants are those who have fewer than 18 hours of graduate work in the field of teaching 
responsibilities and, therefore, do not have sole responsibility for the course or courses they teach.  

(2) Graduate part-time instructors are those who have at least 18 hours of graduate work in the field and who 
have full responsibility for the class or classes they teach.  

 
b. Any exceptions to the above policy must be for demonstrably valid reasons and be approved in advance by the 
graduate dean and the provost’s office. Each departmental unit will review the qualifications of all appointees at 
the time of appointment to ensure compliance with existing policies.  

 
c. Students in PGRD or post baccalaureate status (holding an undergraduate degree but limited to enrollment in 
undergraduate courses) may not be appointed to teaching or research assistantships or graduate part-time 
instructorships.  

 
3. English Proficiency  

 
All graduate students employed as teaching assistants and graduate part-time instructors in courses offered for 
credit that are taught in the English language must be proficient in the use of the English language. Any teaching 
assistant or graduate part-time instructor whose first language is not English must be certified in English 
proficiency and readiness for the classroom. A workshop is held annually in the summer for all prospective new 
teaching assistants and graduate part-time instructors whose first language is not English. The workshop will 
assess each participant’s readiness for the classroom. Those whose English proficiency is not clear, or who may 
have other deficiencies that make success in the classroom doubtful, will not be approved. They may, however, 
pursue further training in English proficiency and be reconsidered at a later date.  

 
4. Affirmative Action  

 
All appointments to positions as teaching assistants or graduate part-time instructors shall be on the basis of 
qualifications, suitability, and student status without regard to race, color, religion, sex, age, handicap, national 
origin, or Vietnam veteran status, and in keeping with the laws and regulations of the state of Texas and the 
Board of Regents.  

 
5. Duties  

 
a. Service assignments for each teaching assistant or graduate part-time instructor should be outlined at the time 
of appointment and should be as specific as possible. Duties may include a range of assignments from directing 
lab sessions to leading discussion sections and, in the case of graduate part-time instructors, to full charge of 
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classes. The exact duties will depend on the needs of the department, the background and qualifications of the 
teaching assistant or graduate part-time instructor, and professional goals of the student. Work assignments 
should take into account both the needs of the department and the graduate student’s obligation to make 
satisfactory progress in the academic program.  

 
b. While it is not possible to always be precise in the determination of weekly hours of service, ordinarily one-
half time teaching assistants or graduate part-time instructors will be expected to provide 20 hours per week. 
Other levels of appointment will vary accordingly.  
 

6. Appointment  
 

Teaching assistants and graduate part-time instructors are normally appointed for one-quarter to one-half time 
service. Appointments exceeding half time should be made only under compelling circumstances and with the 
approval of the relevant academic dean and the dean of the Graduate School. Appointments are ordinarily for 
nine months, but may be, in some instances, for only one semester or for one or more summer sessions. Students 
must be in good academic standing at the time of appointment. Continuation of the assistantship or graduate part-
time instructorship is conditioned on satisfactory performance, both as a teaching assistant or graduate part-time 
instructor and as a student, throughout the term of appointment.  
 

7. International Assistants  
 

International teaching assistants or graduate part-time instructors often provide students with valuable 
perspectives not readily available from other teachers. The international student teacher is, therefore, a decided 
asset to Tech's educational setting.  

 
8. Stipends and Benefits  

 
a. Teaching assistants are appointed at a salary rate established by the department or college at or above the 
minimum level established by the university for graduate student employees. The salary level will take into 
account the appointee's training, prior experience, and level of responsibility. Graduate part-time instructors are 
appointed at a salary rate above that for teaching assistants in the corresponding department or college because 
the graduate part-time instructorship requires a higher level of training (at least 18 graduate hours) and, 
frequently, full responsibility for the course or courses taught.  
b. All student employee appointments are considered temporary appointments and are not currently eligible for 
participation in the regular employee benefit programs made available to regular employees. Social Security and 
Workers’ Compensation insurance benefits are provided to all student employees. Students employed 50 percent 
time or more for a period of at least four and one-half months per year in occupations that require graduate 
student status as a condition of employment are eligible to participate in the regular employee group insurance 
programs. (See OP 64.11 and OP 70.05 for additional information.)  

 
9. Rights and Responsibilities  

 
a. Student employees are defined in OP 70.11 as follows: An employee performing part-time work incidental to 
academic training in an occupational category that requires all incumbents to be students as a condition of 
employment. Accordingly, the first priority of all teaching assistants and graduate part-time instructors should be 
satisfactory progress in their academic programs. At the same time, the acceptance of a teaching assistantship or 
graduate part-time instructorship involves responsibilities for satisfactory performance of the duties related to 
that appointment. The appointment and its acceptance involve the understanding that duties of both graduate 
student and teaching assistant or graduate part-time instructor roles can be balanced with mutual benefit to both 
roles. Teaching assistants or graduate part-time instructors and their advisors need to work together to ensure that 
both roles are carried out successfully.  

 
b. The teaching assistant or graduate part-time instructor is responsible for becoming familiar with general 
academic procedures, published or online, in such documents as the Undergraduate Catalog, the Graduate 
Catalog, the Faculty Handbook and the Student Affairs Handbook. Copies of the university's Operating Policy 
and Procedure Manual are available in the reference section of the University Library and in the School of Law 
Library, or it may be accessed online at http://www.depts.ttu.edu/opmanual.  

 
c. In situations where teaching assistants or graduate part-time instructors think that they have a legitimate 
grievance regarding any aspect of their service duties, they have a right to exhaust all proper channels in 
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resolving the complaint. In order, these channels are: the immediate supervisor, the department chair, the dean of 
the academic college, and the dean of the Graduate School.  

 
10. Enrollment  

 
a. Each teaching assistant or graduate part-time instructor is expected to be making steady progress toward the 
completion of an advanced degree. Certain levels of enrollment are, therefore, mandatory. Students must be 
enrolled full-time (at least 9 hours in each long term, 3 hours in each relevant summer session) to be eligible to 
hold teaching assistantships and graduate part-time instructorships.  
 
b. It is the responsibility of the teaching assistant's or graduate part-time instructor's major department to see that 
the terms of the enrollment policy are carried out. If a student is employed as a teaching assistant or graduate 
part-time instructor in a department other than the student's major area, the major department should be kept 
informed and, in general, approve the work duties required by the employing department.  

 
11. Orientation and Training  

 
a. All new teaching assistants and graduate part-time instructors will undergo a period of orientation before 
beginning work. This orientation should include an overview of procedures, facilities, duties, and university 
policies.  

 
b. In addition, each department employing teaching assistants and graduate part-time instructors will provide 
systematic, on-going training. Such training may take the form of a course in teaching the subject involved, 
which the teaching assistant or graduate part-time instructor will take during the first semester of work. In some 
cases, it will also involve mentoring assignments, with opportunities for observation of senior faculty in the 
classroom and frequent conferences to review such elements as course syllabi, grading, classroom decorum, and 
lecture styles.  

 
c. The nature of orientation and training activities will vary between departments, but each unit will be 
responsible for a plan that ensures each teaching assistant and graduate part-time instructor receives sufficient 
support to provide maximum opportunity for the development of teaching ability and professional perspectives.  

 
12. Evaluation and Supervision  

 
a. Departments employing teaching assistants and graduate part-time instructors will conduct an annual 
evaluation of each assistant and graduate part-time instructor. The results of the evaluation will be made 
available to the assistant or part-time instructor and placed in that person's file. Appropriate follow-up should 
occur to ensure that the teaching assistant or graduate part-time instructor receives full benefit of the evaluation. 
The evaluation and supervision of teaching assistants and graduate part-time instructors should be conducted 
with two issues in mind:  

 
(1) The quality of work connected with the specific assignment and departmental tasks 
(2) The training value of the assistant's or graduate part-time instructor's performance for future employment 

and professional development.  
 
b. In cases where remedial measures are indicated to improve the teaching assistant's or graduate part-time 
instructor's performance, the teaching assistant or graduate part-time instructor should be informed in writing of 
the recommended changes to resolve the problem. Situations leading to a recommendation of dismissal for cause 
must be provided in writing to the assistant or graduate part-time instructor, with a copy to the department chair.  

 
c. The identity of the supervisor and the chain of command within the unit should be made known to each 
teaching assistant and graduate part-time instructor. There should be a clear understanding of the sources of 
advice and assistance. The person who is to receive any complaints should be identified to the teaching assistant 
or graduate part-time instructor.  
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TAs and GPTIs, Department Policies 
 

Your appointment as a Graduate Part-Time Instructor in the Department of English includes important 
professional and legal responsibilities. You are a state employee and are paid from public funds generated by 
undergraduate students through their tuition and fees and by the citizens of Texas through their taxes. You serve 
as a representative of the Department of English, Texas Tech University, the field of English studies, the 
teaching profession, and higher education itself. You have immense and abiding impact on the education and 
lives of the undergraduate students in your classes. Satisfactory performance in the exercise of your 
responsibilities is necessary for the continuation and renewal of your appointment. 

M.A. Apprentices serve a nine-month appointment as TAs in their first year, usually with duties assigned in first-
year composition. They may apply for a GPTI appointment for the nine-month period of their second year (i.e., 
fall and spring semesters), contingent on satisfactory performance as a TA and satisfactory degree progress. All 
other M.A. students may apply to become GPTIs for the nine-month period of their second year in the program, 
providing that they will have completed eighteen (18) semester hours of graduate course work in English prior to 
the fall semester of their appointment. No summer teaching is available. 

Ordinarily, Ph.D. students are offered a nine-month appointment (i.e., fall and spring semesters) that is renewable 
for a second, third, and fourth nine-month period in the following academic years, contingent on satisfactory 
performance as a GPTI and satisfactory degree progress. Doctoral students who have not completed the Ph.D. at 
the end of four years may apply for a fifth year as a GPTI, providing that they have the endorsement of their 
dissertation director and have filed a revised timetable for completion of the degree with the Director of Graduate 
Studies (English or TCR). Summer teaching is often available: in the preceding fall semester, be sure to reply to 
the call for interested instructors on the enggrad e-mail list from the Director of Graduate Studies. 
 
All GPTIs wishing to renew their appointment must submit the GPTI Renewal Application by February 15 to the 
Director of Graduate Studies (English or TCR). 
 
As stipulated by TTU operating policies, GPTIs are considered teachers-in-training and must participate in 
orientations and training sessions pertinent to their teaching responsibilities. 
 
As stipulated by TTU operating policies, GPTIs are monitored continually and evaluated annually by  
 
• Director of Composition, for instructors of ENGL 1301 and 1302 
• Director of Creative Writing, for instructors of ENGL 2351 
• Director of 2000-Level Literature, for instructors of ENGL 2305, 2306, 2307, and 2308 
• Director of Technical Communication, for instructors of ENGL 2311 
 
GPTIs whose performance at any time is judged unsatisfactory will be notified in writing (with a copy to the 
department chair) and directed to meet immediately with the appropriate director to develop a remediation 
program that will identify specific objectives, deadlines, and resources. If the GPTI’s performance remains 
unsatisfactory, the GPTI will be notified in writing that he/she is on probation and will be directed to meet 
immediately with the appropriate director, the department chair, and the president of the Graduate English 
Society (or his/her designated representative) to revise and reinforce the remediation program. If the GPTI’s 
performance remains unsatisfactory while he/she is on probation, the appointment will be terminated and no 
subsequent appointments offered. 
 
The criteria for satisfactory performance may differ from course to course but ordinarily include  
 
Classroom Instructors (all courses): 
 
• knowledge of pertinent subject matter 
• clear communication of course requirements and policies 
• polite and professional interaction with students 
• effective class management 
• appropriate course assignments and class activities 
• adequate availability to meet with students during office hours  
• timely and useful response to student writing 
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• careful and judicious evaluation of student performance 
 
Document Instructors (ENGL 1301 and 1302 only) 
 
• logging on to TOPIC with regularity  
• keeping up with your assigned share of the document instructing 
• providing commentary that is thoughtful, polite, helpful, and criteria-driven 
• assigning grades according to the evaluation criteria for the assignment  
• participating in orientations and Friday workshops as scheduled each semester 
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GPTIs: Annual Evaluation for Classroom Instructors  
1=poor    2=inferior    3 =satisfactory    4=good    5=excellent 
 
 
knowledge of pertinent subject matter 
 
1 2 3 4 5 
Comments: 
 
 
 
clear communication of course requirements and policies 
 
1 2 3 4 5 
Comments: 
 
 
polite and professional  interaction with students 
 
1 2 3 4 5 
Comments: 
 
 
effective class management  
 
1 2 3 4 5 
Comments: 
 
 
appropriate course assignments and class activities 
 
1 2 3 4 5 
Comments: 
 
 
adequate availability to meet with students during office hours  
 
1 2 3 4 5 
Comments: 
 
 
timely and useful response to student writing  
 
1 2 3 4 5 
Comments: 
 
 
careful and judicious evaluation of student performance 
 
1 2 3 4 5 
Comments: 
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TAs/GPTIs: Annual Evaluation for Document Instructors 
1=poor    2=inferior    3 =satisfactory    4=good    5=excellent 
 
 
keeping up with assigned share of grading (at least 80% always, but usually 90-100%) 
 
1 2 3 4 5 
Comments: 
 
 
providing commentary that is thoughtful, polite, helpful, and criteria-driven  
 
1 2 3 4 5 
Comments: 
 
 
assigning grades according to the evaluation criteria for the assignment   
 
1 2 3 4 5 
Comments: 
 
 
participating in at least two Friday workshops (in addition to pre-semester orientations) 
 
1 2 3 4 5 
Comments: 
 
 
 
 
 



 

Department of English 
Texas Tech University 
 

GPTI/TA Agreement 
 

 
I have read the policies governing Graduate Part-Time Instructors and 
Teaching Assistants in the Department of English and agree to abide by 
them during my appointment for the 2005-2006 academic year. 
 
 
 
 
 
_______________________________________________ 
signature 
 
 
_______________________________________________ 
name (printed) 
 
 
_______________________________________________ 
date 
 



Graduate Student Associations 

Graduate English Society. GES promotes fellowship through social activities and 
informal learning sessions and to disseminate information on job hunting and teaching 
procedures. All current graduate students in English are automatically part of GES, but 
participation in society activities is open to all persons with an interest in English. The 
highlight of the GES calendar is the annual conference held in the spring semester. 
Website: http://english.ttu.edu/ges/ 

Society for Technical Communication. The Texas Tech STC student chapter was 
founded in 1985 and serves students in the Technical Communication Program at Texas 
Tech University. Undergraduate and graduate students are invited to participate in STC-
sponsored events. Website: http://www.orgs.ttu.edu/stc 
 



Faculty Information 



Survey Results 
 
• English Alumni and Current Students (Ma and PhD) 
• Onsite Current TCR Students (MA and PhD) 
• Online Current TCR Students (MA and PhD) 
• Onsite PhD-TCR alumni 
• Onsite MATC alumni 
• Online MATC alumni 
 
 
• English Alumni and Current Students (MA and PhD) 
 
In fall 2005, Ms. Christy Barbee contacted alumni and current graduate students in literature, linguistics, 
and creative writing, asking that they respond to an on-line survey about their graduate experience at 
TTU.  Forty-nine individuals responded.  Here we provide a summary of those responses, as well as  “full 
quotation” from the survey when results were particularly informative. 
 
Question 1: When did you enter the graduate program at TTU? 
Responses ranged from Spring 2002 up to Fall 2005.  Most respondents entered in the late 
1990s and early 2000s. 
 
Question 2: If you are a graduate of an MA or PhD program, when did you graduate? 
Twenty-nine respondents replied.  They graduated between December 2000 and December 2005.  
 
Question 3:  

Please indicate your area of specialization.  

  Response 
Total  

Response 
Percent 

MA-Creative Writing   6  12%  
MA-Literature   14  29%  
MA-Linguistics   0  0%  
MA-Rhetoric and Composition   5  10%  
PhD-Creative Writing   8  16%  
PhD-Literature   15  31%  
PhD-Rhetoric and Composition   1  2%  

Total Respondents 49  
 

 
 
Question 4: Why did you initially apply to a graduate program in English at TTU? 
Forty-five out respondents provided answers, often citing a range of reasons within their answers.  
Reasons that appeared with greatest frequency include: TTU’s locations (several students mentioned 
that they were from the area or had family in the area); reputation of TTU within the state of Texas; 
reputation of members of the Creative Writing faculty; encouragement from Drs. Donald Rude and 
Bryce Conrad (former directors of graduate studies); excellent support packages for TAs and GPTIs; 
referrals from friends and other faculty members. 
 
Question 5: What prompted you to select TTU's offer of admission to a graduate program? Forty-four 
respondents noted that they selected Tech because of the GPTI support, scholarship or fellowship 
monies; recruitment weekend; location of the school (again, many already were in the area or had 
attended TTU as undergraduates). 
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Question 6: In what ways did the actual experience of your graduate work correspond to your 
expectations? Differ from your expectations?   Forty-four respondents answered this question.  They 
frequently mentioned that the program was more difficult than they anticipated, that they were 
pleased with the range of course offerings and with the professional relationships they developed with 
faculty members.  Five noted their dissatisfaction with the way TTU handles first-year composition. 
 
Question 7: Please list all national and university fellowships, scholarships or other awards. Also, 
please list any publications or creative activities.  Please see appropriate pages in this review for a 
report of publications, etc. 
 
Question 8:  

8.  For each of the following statements, please indicate the degree to which you agree or disagree with the 
statement.  

  Strongly 
Agree Agree Neutral Disagree Strongly 

Disagree
Response 

Total  
I found the orientation sessions at the 
beginning of fall semester for new MA-TA's 
and GPTIs helpful.  

13% (6) 46% (21) 11% (5) 15% (7)  15% (7) 46  

I found the staff in the English department 
helpful.  74% (35) 23% (11) 2% (1)  0% (0)  0% (0)  47  

I found the professional development 
workshops helpful.  23% (10) 50% (22) 20% (9) 7% (3)  0% (0)  44  

I found advising sessions with the DGS 
helpful.  35% (15) 28% (12) 35% (15) 0% (0)  2% (1)  43  

I found the annual reviews helpful (for PhD's 
only).  12% (3) 35% (9) 46% (12) 8% (2)  0% (0)  26  

I found the Graduate Student handbook 
helpful.  2% (1)  44% (20) 36% (16) 11% (5)  7% (3)  45  

I found the Graduate English Society helpful. 19% (9) 38% (18) 32% (15) 6% (3)  4% (2)  47  
I found advising from my 
thesis/portfolio/dissertation committee 
helpful.  

55% (24) 25% (11) 14% (6) 2% (1)  5% (2)  44  

I found the Graduate School helpful.  30% (14) 40% (19) 23% (11) 4% (2)  2% (1)  47  
I found the Student Business Services 
personnel helpful.  2% (1)  27% (12) 55% (24) 11% (5)  5% (2)  44  

Total Respondents 433  
 

 

9.  Did you have adequate teaching resources and support while teaching the 1301/02 sequence?  
 

  Response 
Total  

Response 
Percent 

Yes   24  69%  
No   14  40%  

Total Respondents 35  

(skipped this question) 14   
 

10.  Did you have adequate teaching resources and support while teaching 2000-level classes?  
 
  Response Response 
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Total  Percent 
Yes   16  84%  
No   6  32%  

Total Respondents 19  

(skipped this question) 30   
 

11.  Did you participate in the GES conference?  
 

  Response 
Total  

Response 
Percent 

Yes   30  67%  
No   18  40%  

Total Respondents 45  

(skipped this question) 4   
 

12.  Did you participate in GES activities other than the GES conference?  
 

  Response 
Total  

Response 
Percent 

Yes   30  67%  
No   18  40%  

Total Respondents 45  

(skipped this question) 4   
 

13.  Did you have adequate library and research resources as you wrote papers, your thesis, or your dissertation? 
 

  Response 
Total  

Response 
Percent 

Yes   44  98%  
No   4  9%  

Total Respondents 45  

(skipped this question) 4   
 

14.  Did you make use of travel funds from the department?  
 

  Response 
Total  

Response 
Percent 

Yes   23  51%  
No   25  56%  

Total Respondents 45  

(skipped this question) 4   
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15.  Did you present your work at conferences outside of TTU?  
 

  Response 
Total  

Response 
Percent 

Yes   26  58%  
No   22  49%  

Total Respondents 45  

(skipped this question) 4   
 

16.  Did you work in the University Writing Center? 
 

  Response 
Total  

Response 
Percent 

Yes   8  18%  
No   40  89%  

Total Respondents 45  

(skipped this question) 4   
 

17.  Did you feel involved in departmental governance?  
 

  Response 
Total  

Response 
Percent 

Yes   16  36%  
No   32  71%  

Total Respondents 45  

(skipped this question) 4   
 

   

1.  Interlibrary loan has been wonderful. We've been able to work through problems, and they have 
gone an extra mile when I've communicated how important something is.  

2.  

I was put back by the office politics and lack of help from the composition faculty as a GPTI 
working in 1301. Instead of funcitoning as a work-study program, the composition board insist on 
being placed before personal studies. I have often had to place my creative writing studies last 
and composition obligations first. This is not how it should be. My time at Texas Tech is to study 
and receive a degree while working in the composition 1301/1302. The composition board has 
made sure that composition comes first, personal progress comes last, no matter what they say 
otherwise.  

3.  my individual graduate experience, one on one with professors and advisors was great - teaching 
1301 and 1302 here ruined it.  

4.  
While I received wonderful instruction in my literature courses, I really think that the English 
Department in general, and the composition program overall, suffer from the lack of tenured 
faculty members. Graduate students often feel like eleventh toes poking out of the foreheads of 
their respective thesis chairs and of the composition faculty in general.  

5.  I found the writers brought in by Dr. Patterson most helpful. I found her sessions on getting 
published, etc. very helpful. I found her method of compelling submissions from her students 
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very helpful.  

6.  

I served on the graduate student government association. At the time, the program was just 
developing. I feel this is something the English department needs to be highly active in.  
 
Since graduating and reflecting on my program, the experiences and knowledge the professors 
brought to the table (such as Drs. C. Rude, L. Carter, K. Baake, and K. Cargile-Cook, etc.) were 
very beneficialy. They were a great group to learn from. I entered the workforce exceptionally 
prepared. I was trained on the latest techniques and technologies. Most of the companies I have 
worked for were not at this level.  
 
If I can be of further assistance, please contact me at 210-561-9370.  

7.  

The department chair and associate chair should give their graduate teaching assistants the 
benefit of the doubt when dealing with undergraduates in their classes. Graduate students have a 
lot more invested in their programs than the undergraduates they have to teach. We understand 
that the dept. must treat complaints seriously, but we also understand that we have to deal with 
students who make false or exaggerated claims, almost always dealing with grades, and very 
rarely with legitimate claims of harrassment or other matters. We deserve respect--we have 
earned it. 
Another thing is that graduate advisors should not attempt to control the direction of grad 
students' interests. Again, the graduate advisor should respect our decisions about the direction 
we want to take in our own lives.  

8.  I feel that the way 1301 and 1302 is taught does not prepare graduate students for other 
teaching environments.  

9.  Excellent open door policy with professors. Always available and always helpful.  

10.  

Since I am new to the grad school, I am still working on trying to fit in and get involved. That 
should explain some of my answers to the above questions. My suggestion is that you off more 
English classes at night. Since I work full time, I cannot take night classes. I understand that it is 
hard to find faculty willing to stay late to teach, but it would be very beneficial to the working 
students to at least offer a wider variety of classes. I am having to take one night class a 
semester, and at that rate, I will be lucky if I finish before I am thirty.  

11.  

I believe that students should be guided more carefully about the purpose and benefit of a thesis 
and non-thesis option at the Master's Level. I don't remember ever being educated about how to 
make a decision. Of course, I could have done more research myself, but I feel that if the 
Department informed MA students about how to make an informed decision on this matter it 
would help them. Also, concerning TOPIC/ICON I feel that the department listserve for this should 
be more closely regualted. I am not at all in favor of censorship (whatsoever), but I feel that 
people should be encouraged to keep the messages short and sweet. In terms of progress, I 
really feel that starting MA students should encouraged to understand how to make the most of 
their time, here. I received that advice, but somewhat randomly from different professors. The 
advice was good and abundant, but I found myself wondering why there wasn't something more 
organized. There are the professional development committee meetings which are helpful, but I 
specifically refer to something for new MA students. As a veteran MA student, I hear those 
starting asking questions like, "So what is an academic conference"? These students have an 
incredible number of resources for which to have these questions answered, but nevertheless I 
really feel that an organized orientation about "GRAD LIFE: THE INS AND OUTS" would be 
helpful.  

12.  
The MA in Creative Writing is a literature degree with two writing workshops tacked on the end. It 
should be more writing-intensive, and should require a workshop every semester. A writing 
degree needs to involve much more writing.  

13.  Being a commuter student and teaching at another institution, I have made many sacrifices, 
including limited involvement in many of the GES activities.  

14.  The faculty and staff have been the best part of my experience so far. They have been 
exceedingly helpful, patient, tolerant, etc. The focus on professional development has also been a 
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strength of the program.  
 
I feel I am not just enduring another two years of college, but actually coming into existence as 
an academic professional.  

15.  

TOPIC is a terrible system that may bring our reputation among researchers and administrators 
up, but only at the severe costs of reputation by high school teachers and students, TTU 
freshmen and their parents, professors from other universities (even many rhetoricians), and TTU 
GPTIs current and past. The system has tarnished the English program at TTU. I have personally 
heard some quite defamatory things about [name deleted] monster from professors, undregrads, 
and graduates from other programs. I hate to see my university making such a huge mistake. 
Thank goodness the incredible and quite respected creative writing program is doing their part to 
keep a level of integrity associated with TTU English. That said, I had the best times of my life in 
the creative writing program. I absolutely loved the faculty, advisor, and students. I cannot hold 
TTU creative writing in higher esteem, and now that I am a PHD candidate elsewhere, and have 
visited many universitiies since TTU, I can say that TTU has the best facilities, creative writing 
profs. and all around program I've seen. And still, I cannot stress how much damage around 
academe this TOPIC system is garnering. It saddens me, and I hope someone there will come to 
their senses and stop it.  

16.  

I had teaching experience prior to entering TTU, which helped me greatly in teaching both 
composition and literature. However, more support and guidance might be useful for some 
graduate students new to teaching, for TOPIC and the ICON program does not seem to provide 
enough of it. Because I took my role as teacher quite seriously, I often found it difficult to balance 
a full 9 hour course load with teaching 2 classes and other professional scholarship. As a result, I 
made the decision my final year to forego part of my teaching load so that I could complete my 
dissertation and graduate in a timely fashion. As a graduate part-time instructor, I often felt 
overworked, neglected, taken advantage of, and without an official/non-judgmental support 
system beyond my friends and my generous dissertation advisor. I also noticed an atmosphere of 
anger, bitterness, and fear surrounding the new ICON composition program implemented in my 
last couple of years at TTU, which does not facilitate growth for either students or teachers. New 
strategies might be considered in terms of providing help and support for graduate part time 
instructors. The class for graduate students about to teach 2000 level literature courses was a 
wonderful addition, however, that I found to be quite helpful in preparing me to teach fiction and 
drama.  

17.  

I feel I need to repeat that I was most impressed with the collegial attitude extended to graduate 
students in the English department -- at least, I and several of the graduate students I went 
through the program with between 1998 and 2002 felt we were valued members of the 
department -- I, personally, never felt taken for granted or "dismissed." I also never felt that I 
could not voice my concerns or express my thoughts to either faculty or administration in the 
department. My years there were (in spite of my own personal "crisis") remarkably fruitful and 
fulfilling.  

18.  

I was most concerned by the disorganization of the GPTI training sessions at the beginning of 
each semester. We spend a lot of time compared to the actual information that can be considered 
useful. As an entering GPTI who didn't know anything about the system, how it worked, or even 
what the interface looked like--everything just seemed over my head. I didn't have any 
knowledge about the basic components of the system to even be able to participate or 
understand much of what was being said. And some of my more basic concerns about the system 
weren't even addressed in those courses specifically designed to prepare us for this work. Yes I 
did learn a lot about composition theory, and I find it useful and necessary. But no one ever 
explained the basics of the system. We were left to figure it out for ourselves, causing 
unnecessary amounts of stress and problems. This issues must be addressed in order for GPTI to 
feel like they are participating in and contributing to the success of the system. But sometimes it 
feels like no one really cares--they just want us to meet our quotas. And it doesn't really matter if 
we know what we are doing or not. 
 
As a returning GPTI these instructional sessions were more useful, but they get a bit repetitive. 
Do we really need to spend two or three days discussing the way the assignments have changed 
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when by the end of that time, no one really has any idea of what the final changes were, why 
they were made, or how they fit into the overall curriculum?  
 
I really feel that these sessions and other parts of the GPTI program dealing specifically with the 
TOPIC/ICON system could be much better organized. If norming is a concern, then we need to be 
told very CLEARLY what is expected of us and how that duty/function/requirement needs to be 
met. Beginning GPTIs who will be working in the TOPIC system need to have an extensive tutorial 
session in which issues with the interface will be addressed. And this session shouldn't be 
bounded by a time-limit. Faculty should be available to address all of the components of the 
system in detail when all of the GPTIs are together so that any questions can be answered in a 
uniform setting where everyone can hear the same answer. It's quite simplistic, but it would help 
tremendously in easing the already stressful process of entering a graduate program and a first-
time academic teaching position. Our students should be our top priority, but grad-
students/instructors need to be able to feel that they have some idea about what they are 
supposed to be doing before they can approach the act of "teaching" those students effectively 
and confidently.  

 
Question 19: Both the MA and PhD programs require students take at least two (or, for the PhD, three) 
"foundation" courses: ENGL 5060, 5342, and 5340 (History and Theory of Composition; Literary 
Theory; Methodology and Bibliography. Were these foundation courses beneficial to you? 
Responses here are decidedly mixed with respect to all three courses.  Some students and alums believe 
the courses are worthless, others see them as very worthwhile.  
 
Question 20: Students in both the MA and PhD programs are required to take a number of British and 
American Literature courses. Was this requirement beneficial to you? In what ways?  Almost all of the 
forty-two respondents believe this requirement is beneficial.  They note that they have applied what 
they learned in their own classrooms.  One asked for courses in World Literature (which may appear 
once the Comparative Literature program is active again). 
 
Question 21: Was the course schedule adequate for your needs? Were you able to meet program 
requirements in a timely fashion? What changes might improve the scheduling of graduate course 
offerings?  Happily, most of the forty-two respondents to this question believe that the scheduling of 
courses works well.  Some requested more night classes; others wanted fewer night classes.  Overall, 
however, we seem to be doing a good job with our offerings and the timing of those offerings. 
 
Question 22: Which courses do you perceive as having offered you the most and the least value for 
your degree?  Here too responses range widely.  It’s literally impossible to chart patterns; instead, 
what is striking about these responses is how often students express gratitude for the many classes 
they have taken that have been valuable to them.  Some complain about 5060, 5342, and other 
requirements, but these complaints represent a minority opinion. 
 
Question 23: Currently MA students must be proficient in one foreign language and PhD students must 
be proficient in two. What value do you see in this requirement?  Here too opinion is divided, although 
a slightly larger number of the forty-two respondents indicate that they very much value the 
requirement.  Here are two sample responses:  

15.  The language requirement is crucial. It's good for all of us to stretch ourselves in that way.  

16.  I think that requirement is excessive and unnecessarily harsh.  
 
Question 24:  If you have further comments or suggestions about course offerings/requirements, 
please include them here.  The twelve respondents to this question asked for courses in world 
literature and children literature; hoped for a greater number of creative writing classes during the MA 
program; and wanted more night classes. 
 
Question 25:  What employment have you found since graduation? If you have had several jobs, 
please list them.   
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1.  NA  

2.  
I have not yet graduated with my Ph.D. and went immediately from the M.A. program to the Ph.D. 
program, so I have yet to put my skills to work anywhere besides at Texas Tech.; I have not yet 
graduated with my Ph.D. and went immediately from the M.A. program to the Ph.D. program, so I 
have yet to put my skills to work anywhere besides at Texas Tech.  

3.  N/A  

4.  I run technology support at the Department of Landscape Architecture.  

5.  Same that I had before.  

6.  I have been teaching English at Midland College for four years. Currently I have been promoted to 
assistant professor.  

7.  I teach developmental writing and composition at a community college.  

8.  

I worked at CEV Multimedia from November 2002 to August 2004. There, I started as the Technical 
Writer. Six months later, I was promoted to Marketing Coordinator. When I left, I was the 
Production Manager, responsible for a team that produced textbooks for grades K-12. 
 
Since August 2004, I have worked at USAA. I was hired in the Marketing department as a 
Multimedia Producer/Designer. In March 2005, I was promoted to the Marketing Communicatios 
Program Manager. In September, I moved to the Corporate Communications department. I am an 
Issues Manager in this department.  

9.  Assistant Professor of English, Arkansas Tech University  

10.  

I have had employment as an adjunct since I left to finish my dissertation and then proceeded to 
graduate later. Between 1998 and 2003, I was an adjunct with The University of North Texas, Texas 
Woman's University, Texas Weslyan University, and Tarrant County College, South Campus. I was a 
full-time lecturer at The University of Alabama for 1 semester in Fall 2001, immediately after I 
graduated. In August 2003, I began my current position as Assistant Professor of British Literature 
at Fisk University.  

11.  
West Texas A & M ESL instructor. 
Amarillo College English instructor 
South Plains College instructor/assistant professor  

12.  Teaching high school English  

13.  For a year after graduation I worked in a non-academic private sector position. I have since gone 
back to school and am now a TA in my current program.  

14.  high school English teacher 
Assessment Supervisor  

15.  
Due to a paucity of academic positions, I spent a year storytelling after completing and defending 
my dissertation. I'm currently working as an English Instructor at Southwest Texas Junior College, 
but I'm not teaching in my discipline. Positions for a Creative Writing professor remain elusive.  

16.  

Proposal Writer.  
Freelance Writer. 
Instructor of technical communication at UC Santa Barbara. 
Instructor of composition at the Brooks Institute of Photography in Santa Barbara. 
Acceptance to Ph.D. program at UC Santa Barbara  

17.  Teaching jobs.  

18.  Assistant to Associate Professor of English at University of Mary Hardin-Baylor.  

19.  n/a  

20.  I'm University faculty  
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21.  After graduation, I continued to teach at TTU for two years. I left TTU when I earned a position with 
Prentice Hall Publishing.  

22.  Working at Midland College.  

23.  persuing my PHD at North Texas  

24.  

I have only just graduated, and I am limited by my husband's employment. We are currently living 
in Florida for just one year while he completes a fellowship, so I am unemployed and working on a 
book project. It was my decision to maintain my relationship with my husband rather than go on the 
job market. However, I have been offered a directorial position with the TEACH program in the TLTC 
at Texas Tech when my husband and I return next year.  

25.  I am an Assistant Professor at the University of Texas at Brownsville/Texas Southmost College 
(Brownsville, Texas) - tenure track.  

26.  I am currently the Dislocated Worker Coordinator for East Mississippi Community College and an 
night adjunct English instructor.  

27.  Teaching in a community college.  
 

26.  In your present position, what skills/knowledge from your graduate program do you use?  
1.  NA  

2.  Still in the program.  

3.  

My "people skills," which were honed by my literature background and during my master's 
program, have helped me tremendously. This includes the ability to read and gauge people's 
reactions as I work with them. In addition, my written communication skills have often been an 
asset within my work. Finally, my critical thinking skills improved dramatically over the course of 
my degree program.  

4.  Probably none. I didn't take this degree to get a better/different job. I took it to further my 
education.  

5.  I use my understanding of and experience teaching freshman composition and I use some of the 
lessons from various literature courses.  

6.  I use everything I learned teaching composition as a GTPI at Tech. My degree emphasis has yet 
to be used.  

7.  I am responsible for customer communication. On a daily basis, I apply document management, 
usability, writing/editing and communication skills.  

8.  
I teach Creative Writing courses and American Literature courses. I also teach Intro to Graduate 
Studies. In all three of these areas, I use knowledge about writing and literature gleaned from 
my time at TTU.  

9.  

I teach composition, British Literature Survey (ENG 330 is Beowulf to Present, then ENG 332 is 
Period, Figure, or Genre, respective to Spring semesters 2004, 2005, and 2006), Literature and 
Film (I've taught Gothic Literature and Film, African American Literature and Film, and I will 
teach Fantastic Literature and Film in Spring 2006), and Literary Criticism/Theory. I use skills I 
gained from TTU in every class.  

10.  All of them  

11.  How to write critically, literature selection, lit crit, presentations, being in front of groups  

12.  I use what I learned at TTU everyday.  

13.  Writing/Research skills  

14.  I continue to use all of the pedagogical techniques modeled by my professors. I also refer to my 
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reference texts (mostly literary theory) on a daily basis.  

15.  All. Understanding of writing and the profession of technical communication. The abilities to 
conduct independent research.  

16.  My experience as a GPTA proves to be of great important to me. In addition, the literature 
courses give me more confidence when I teach literature classes.  

17.  Knowledge of Shakespeare and his contemporaries, of early British literature, of composition 
theory and practice, documentation and avoiding plagiarism  

18.  n/a  

19.  My knowledge of contemporary American poetry  

20.  
My ability to utilize logic, effective writing skills, and research skills have been quite useful. In 
addition, my highly developed sense of responsibility, which was honed in graduate school, has 
been essential inmy present position.  

21.  Many of the lessons from 5060 transfer directly to my work in the MC Writing Center, and many 
of the techniques from 5060 and Dr. Purinton's class have been useful.  

22.  All of them, it's a continuation really.  

23.  
My "present position" is obviously based on my skills as a researcher and a writer, all of which 
were learned during my coursework and honed during the completion of my dissertation. I 
anticipate that I will call upon my teaching experience in my future position to help other 
graduate students fine tune their own skills.  

24.  

The skills I gained through the professional development seminars - syllabus preparation, 
professional participation in the department, committee participation, conference and publication 
information/participation - have been invaluable aids to my current position - I came into the 
department already "seasoned." The knowledge I gained through my courses have proved 
invaluable as well -- I am teaching my first graduate course this semester (Fall 2005), an intro to 
grad studies, and my own preparation in Critical Methods and Literary Theory have proved of 
great benefit. Having recently gone through the PhD/dissertation process myself, with the 
specific help I was given by my committee every step of the way has helped me provide the 
same kind of step-by-step process instruction to my own students in preparing for their own 
graduate studies at the MA level. All knowledge I gained through my different courses has also 
proved to be valuable in terms of preparing me to be a knowledgeable and effective instructor to 
my students and an efficient and valuable colleague in my department.  

25.  Not much.  
 

27.  What do you wish you had learned, but didn't? How could the program do better in preparing 
graduates for their future careers?  

1.  Without being facetious, I wish I knew that dialogue is frowned upon in the department.  

2.  N/A  

3.  

I wish that I had had a much stronger critical theory background. I also wish that I could have 
taken a couple more Rennaissance Lit courses. I only had the opportunity to take two courses, 
and I wish that I could have taken one of Dr. Mohammed's classes.  
 
As far as teaching, I honestly don't feel equipped to prepare and teach my own syllabus. Also, I 
wish that I had had the opportunity to make suggestions for improving the composition 
curriculum and to have seen those suggestions taken seriously, if they could not have been 
used. I always had the impression that anyone making suggestions for improvement were 
stonewalled, despite being encouraged to offer such suggestions. The immutable force that is 
personality and ego has taken over TTOPIC/ICON, and I'm afraid that such immutability will 
become a detriment to the department should nothing be done with it. 
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I must say, however, that I will remember with love and warmth all of the literature faculty and 
the staff in the English Department. I feel as if I could send an essay for publication help to any 
of my former professors and receive an honest answer from them. I greatly appreciate how 
much I was allowed to participate in the English Department's daily workings. 

4.  NA  

5.  

I think having more "leash" to learn to plan courses and write syllabi would be helpful. This 
would include thinking about supplementary materials, using Web sources, etc., etc. The 
composition program is so much planned for us at TTU -- I kind of wish it had been less so. Then 
once I started teaching literature courses, I had very little oversight and could have used more 
guidance. We kind of go from one extreme to the other. Maybe a smoother transition in terms of 
course planning and preparation would help. (Perhaps the transition for lit. students is different 
four years later)  

6.  I wish I had taken the Literary Theory course at Tech rather than transferring it from another 
school.  

7.  
I think the document mamagment portion needs to be expanded. The section needs to include 
an overview of BPMP. In addition, I think an overview of best practices would be beneficial. For 
example, a study of how communications are developed in managed in top companies.  

8.  I think that the program is doing fine.  

9.  
I would like to have done more in the area of film studies, because I do quite a bit of work in 
that area now. I also wish I'd taken some required classes in African American Literature, 
because I believe now that I should have, especially since I teach at a historically black 
university now! I think all students could use some cultural sensitivity training.  

10.  

I was rejected from the Creatve Writing program. That still smarts. I received no advising on 
how to increase my chances of getting into that program. So I wish I had learned more about 
creative writing. 
 
I hope the GRE Literature Exam score requirements vs. extra course-work "option" has been put 
into writing. (I didn't have an option; some of my peers did, somehow . . . ) 
 
I was well-prepared for my career, I think. I love my job, and my experience at Tech, overall, 
was a good one. 

11.  More course creation opportunities--syllabus creation, a "greatest works" class spanning the 
whole literary canon, more comparison classes  

12.  

I wish I had learned more about how to plan a semester and concieve of a class as a teacher. 
While I took the pedagogy classes offered, I do not feel that I was prepared for teaching in other 
environments beyond TTU. I learned how to conform to the TOPIC curriculum and grade online, 
but I learned very little about how to actually plan a semester for students and how to construct 
meaningful assignments. Because the TOPIC system leaves so little room for individualization for 
instructors, I am (happily) struggling to learn these lessons that I feel should have been taught 
in the required composition and pedagogy classes. Now that I have more autonomy and am 
expected to construct assignments, I realize just how little actual teaching experience I have. 
Once a week class meetings and nameless online grading is not preparation for teaching. I think 
the program needs to consider the kinds of instructors the TOPIC system generates and how this 
reflects on our institution. Many of my peers were great teachers, but this was in spite of, not 
because of TOPIC. Please consider issues beyond the bottom line and think about how 
unprepared graduate students are for other teaching environments. We have a great graduate 
curriculum at TTU, I feel well prepared for my current program's classes and for the professional 
requirements of academic life, but I feel that learning how to teach is also a fundamental aspect 
that is currently neglected in how the English department does things.  
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13.  
I wish that I had been encouraged more to be a GPTI. I wish that professors had been more 
willing to get me into contact with people who made hiring decisions for other part-time jobs, 
like the Writing Center. These experiences could have better prepared me for entering the work 
force.  

14.  I would have liked more assistance with securing a position in my discipline. I continue to feel 
that I'm lost and alone in the forest of academia.  

15.  n/a  

16.  
The graduate program MUST address how to obtain, and/or work toward careers in areas other 
than academia. Currently, the Tech Comm division attempts to do so. I am unfamiliar with how 
well they accomplish that goal. However, the literary side of the department does little to discuss 
and prepare its students for positions outside of academia. It must begin to do so.  

17.  I'm sure I'll have an answer for this question further down the road.  

18.  
How really to teach. The TOPIC system does a TERRIBLE job of preparing someone for 
professorship at almost any other acadmic facility. Teachers, especially MA's, are completely 
unprepared for outside teaching positions, and therefore my time as a GPTI was an incredible 
waste of time.  

19.  

I wish that I had learned more about the world outside of academia, given the dismal state of 
the academic humanities job market. Graduate degrees can be useful in many ways beyond 
simply joining the race for a tenure-track position, and I think that graduate schools need to be 
aware of this, and offer assistance to their students accordingly. More help with publications 
would also be helpful, since it seems that the academy is just becoming more and more cut-
throat for even those still in graduate school, and those entering the job market.  

20.  

My biggest regret is not making room/time for a course in Latin. I would also have liked to have 
taken a creative writing (workshop) course (this is a personal desire, however). I think a 
continued serious dedication to professional development workshops and information sessions is 
absolutely necessary. One class that I took toward the end of my stay at TTU was a pedagogy of 
teaching literature course (taught by Dr. Jon Rossini in Spring 2002) - it was a truly beneficial 
course to take. I highly recommend that specific pedagogy courses be available (for rhetoric, 
literature, technical communication, composition) with a strong emphasis on developing a 
teaching portfolio, the concept of good syllabus creation, the sharing of different approaches to 
teaching different subjects/topics, etc. Teaching as a GPTI is great experience, but too often it's 
geared toward practical aspects. The pedagogy course I took with Dr. Rossini included 
theoretical aspects of teaching (the "research" of teaching/pedagogy), which I found invaluable. 
Too often we focus on "praxis" without understanding the theoretical concepts behind that 
praxis; I think theory of teaching practices/methods is an important foundational aspect we 
should have if we are going to go on to teach.  

21.  None.  
 

28.  In your opinion, what is the program doing really well?  
1.  NA  

2.  Preparing students to teach in junior colleges.  

3.  Offering a variety of courses.  



Survey Results  
 13 

4.  

As I mentioned in an earlier question, with the exception of the foundation courses and language 
requirement, I have found the majority of the courses to be very useful. I have also found the 
literature and language faculty and staff to be especially helpful, and I am especially thankful for 
my wonderful dissertation director, my committee, the Director of Graduate Studies in Literature, 
and other literature and language faculty who have supported me through my difficulties with the 
composition program. I have had some interesting experiences these past few months, and 
without the support of the literature and language program, I'm not sure what I'd be doing right 
now, and I don't know what my future would look like either.  

5.  The literature and creative writing professors on staff are very talented and helpful to the 
students.  

6.  

I think the program does a great job of recruiting students. I think the program, on the whole, 
actually wants to help the student (see below). I think the program does a good job of putting up 
a good face, and keeps things civil within the department. This might be deemed 
professionalism. I think the program does a great job of encouraging its students to develop 
professionally (specifically in terms of publishing, presenting, and getting involved in career-
building activities). I also think the program does a great job of trying to get involved in the 
community (they mostly succeed).  

7.  
There are many opportunities for scholarly and professional development in which I have been 
able to participate. The coursework has been top-notch, and I feel quite prepared to move into a 
job outside of this university.  

8.  I think the professors are doing an excellent job at promoting a level of professionalism  

9.  
The program has some stellar faculty members, especially in Literature and Creative Writing. I 
think the curriculum for those programs is excellent, and I would love to see those faculty 
members offer teaching and syllabus-creation workshops to their students.  

10.  

Jill Patterson is integral to the creative writing program. I didn't have all the profs, so I want to 
be fair, but she gave students hands-on help and lots of opportunities, if one chose to attend, to 
learn professionalism. I think that Dr. Miner gives students a very clear picture of what is 
expected, but it came too late for me. I appreciate more than anything Dr. Conrad's and the 
department's flexibility in dealing with a non-traditional student who didn't come to be prepared 
to teach English at any level. Also, Dr. Dragga is the most supportive, most visible, most 
approachable chair I could imagine.  

11.  I thought the basic courses offered for my area were excellent. I also thought we got some very 
good training in teaching freshman writing.  

12.  From an MA perspective, the program prepares students to teach composition and encourages 
them to get involved in teaching and their careers.  

13.  The program is very strong in practical experience and full of cutting-edge materials. In addition, 
the professors are exceptional.  

14.  Iron Horse.  

15.  
The program at TTU is very good in preparing students for careers where publication is 
necessary. I never got that kind of preparation at UTA, and in fact, I had no experience in 
publishing until I started at TTU.  

16.  All the requirements make my degree competitive, I think.  

17.  Using your author specific scholars to teach the classes  

18.  

Introducing graduate students to theory and a wide variety of courses. Professionalizing students 
with the GES conference and by having great professors that challenge students to begin 
presenting their work early at national conferences. The varied course offerings also allow 
students to explore different specializations. I did not realize how good I had it until I went to 
another university that does not have as diverse an offering of classes.  

19.  Technical Communication  
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20.  The program creates a sense of community.  

21.  The program is pragmatic. All that is taught is applicable to someone wanting to further a career 
in the field.  

22.  Turning a new student into the one who is ready for graudation  

23.  The professors are really awesome and willing to help out. Tech has an outstanding faculty.  

24.  

You have some really thoughtful and helpful instructors, but they really aren't able to operate to 
their full ability because their students are so overburdened with Topic garbage that it is all the 
students can do to show up for class. Also, where I am now, we are only required to take two 
classes to be able to teach, there I think it is three classes? This is bad. You should know better. 
Its such a shame to see good profs like Sean and Jen and Bryce, etc. trying to work under the 
nasty umbrella of Topic idiocy. At least you guys are now doing something about it. I only hope 
these surveys are not suppressed by the inbred tech commies.  
 

25.  Offering a variety of courses and instructors  

26.  

All but a very few of the faculty here are ready to help a student in need - even if the student is 
not/has not ever been in their class. This promotes a family atmosphere that is both necessary 
and comforting.  
 
There are a healthy mix of night classes and afternoon classes, though too many are offered at 
the ubiquitous 2 o'clock time slot. It is easy for a student who needs to take mornings off to 
work, or evenings off to watch the kids/be with the family to work schooling into daily life 
without much collision. 
 
The classes themselves are interesting, motivating, and enjoyable, though there are some 
professors who were clearly hired for research ability and not for person-to-person interacting 
skills. For the most part, I became interested in the classes almost against my will. Dickens no 
longer has me slinking into a dark corner with a sneer/scowl/whimper. It takes a great class and 
a great professor to challenge the kinds of literary prejudices students come with. 
 
The secretaries are always helpful and know not only about the class offerings and financial aid 
maneuverings, but also about the class content and professors.  
 
The frequent, free food is nice also. 

27.  professional development offerings  

28.  I love the collaboration going on with research projects and colloquiums. I have never seen such 
a widely varied department come together in so many ways.  

29.  The creative writing department has more faculty and offers more courses than it did when I was 
here.  

30.  The program is effectively maintaining, and even raising, its academic standards at the MA and 
Ph.D. levels.  

31.  Preparing students for employment after the Tech, and offering a variety of courses that are both 
interesting and applicable.  

32.  I haven't been here long enough to make an informed judgement.  

33.  
The creative writing program is moving up in the world every single semester. Having been to 
many universities, I know that Tech's creative writing program is well respected and well known. 
People are talking about it and are very interested. They are doing a GREAT job in the creative 
writing department!  

34.  The PhD program offers some good courses,and many good professors, and I appreciated that 
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the qualifying exams, while intimidating, were helpful in preparing me for the larger dissertation 
project.  

35.  

Professional development workshops from the start! What a great way to help us now think 
about what we need to do to either continue our studies or find jobs.  
 
I am not sure how it is done, but the department seems to foster this great sense of community. 
This is one of my favorite aspects of this program.  
 
Offering a large variety of classes. I have seen other programs' class listings which only offered a 
handful of classes in one area.  

36.  

For me, I found the sincere collegial atmosphere valuable. It helped me make the transition from 
"student" to "professional" before I moved into the "real" world of academia. As the graduate 
student population grows, this may begin to change, but I hope that the department can 
continue to make graduate students feel truly valued and real members of the department as 
opposed to "just students."  

37.  Everything directed toward my education as a student of literature--course offerings, faculty 
availability, advising, everything.  

38.  Allowing students to teach while getting their degrees. The experience is immeasurable.  

39.  Some nice professors willing to spend time on how to write dissertations   
 

In your opinion, what is the program doing really poorly?  
1.  TOPIC/ICON, ridicule of those who question how it works.  

2.  Preparing students to work and publish on their own.  

3.  Less courses in the special research area of mine.  

4.  

The freshman composition program!! We aren't teaching our GPTIs to teach and we aren't teaching 
our undergraduates to write or learn. Instead, it seems that all we are doing in this composition 
program is teaching everyone how to hate what they're supposed to be doing -- teachers learn to 
hate teaching and how to hate their students and grading, while students learn to hate writing, 
among many other things. And since there is no content being taught in the program, the students 
aren't learning anything either (they don't even teach grammar, MLA format, or analysis, etc., for 
example, and they don't seem to care that they aren't teaching any of it or that what they are 
teaching is generally incorrect). So, the students leave the program thinking that they have mastered 
freshman composition when in reality they have yet to experience it since the program here is not at 
all what it should be (and not at all comparable to other freshman composition programs elsewhere). 

5.  Not offering enough time for creative writing students to take more creative writing classes.  

6.  

I''m not convinced the program always allows the professors to interact with students in a way that is 
most beneficial to the students. In the name of professionalism, professors maintain a felt distance 
between themselves and the students at the same time that the professors proclaim a desire (and 
the desire is obviously well-intentioned) to be available to students. Students frequently get mixed 
signals about the accessibility of profs.  

7.  

I wouldn't call it poor action, but I feel that more attention could be paid to critical and theoretical 
aspects within in coursework; for the most part, these are secondary to the more obvious concerns of 
genera, author, and period. My feeling is that academic textual studies should privledge critical, 
philosophical, or theoretical concerns. 
 
This is probably an issue of my situation in the department, and I haven't felt limited in my critical 
explorations. But I have, at times, felt that faculty in general are less tutored in philosophy and 
contemporary theoretical arguments than they might be, and I have felt that this is to the detriment 
of my coursework.  



Survey Results  
 16 

8.  obsessing over issues no other school cares about, ie. Topic  

9.  

-Graduate students feel extraneous; they don't feel comfortable necessarily going to professors for 
help on a regular basis, unless they know a certain professor very well. I always used to describe it 
as, "This professor holds office hours with the door closed." This might be symptomatic of such a 
wide-junior faculty base. 
-Graduate students don't know who to go to with a verifiable grievance. I think the department 
particularly needs to strengthen its policy on sexual harassment, but on any sort of grievance, it's 
difficult for graduate students--particularly newer ones--to understand how to approach the issue. 
-The workload expected of graduate part-time instructors is not reasonable. When I graduated, a 
GPTI with a standard twenty-hour appointment was required to grade 215 documents (at twelve 
hours a week), hold two office hours per week/per class with his/her students, attend weekly, one-
hour grading group meetings, hold regular online officers through Yahoo! Instant Messenger, and 
hold two normal three-hour classes each week. Adding up the figures, the requirements go well 
beyond a normal twenty-hour appointment.  
 
-Professors talking badly in public about students: This was something that happened far more than 
it should have in the deparment. While I respect that we all need to blow off steam every once in a 
while, I don't think it's right for professors to discuss, in the hallways, in the lounge, etc., why they 
dislike a particular student--or each other. I got very tired of hearing how "crazy" the creative writers 
all are, or how the tech comm students aren't very smart. It's one thing to blow off steam; it's 
another thing to strive for professionalism when doing it. In fact, during a recruitment weekend, I 
had spoken to a graduate student who was seriously considering not attending TTU because she had 
overheard (in the lounge) a professor speaking badly about a student.  

10.  I don't know anything about the teaching by grad students, as I didn't do that.  

11.  I've mentioned better guidance for students who begin to teach 2000-level courses (and again, 
maybe it's different now).  

12.  A slight hostility between the tech writers and the literature/creative writing students probably 
diminishes the effectiveness of some of the departmental activities.  

13.  

I heard the "exam" for the Technical Communication program was being replaced with an applied 
thesis. The "exam" was very representative of the work environment. Daily, I must take an idea or 
draft and develop it for publishing (whether on the web and print) for a variety of users. I do not 
have semesters to prepare. I have hours. The "exam" in my opinion is a better test for whether or 
not a person is prepared.  

14.  I think that more course offerings are needed in all areas.  

15.  

Certain people in the program are inconsiderate of how graduate students live. When [name deleted] 
took over the writing program for one year, she got rid of 25 TAs, one with whom I shared an office. 
That person had come down from the University of Alaska with his wife in-tow, and he was forced to 
continue working outside of the school in order to stay in the program. He was a good student and 
teacher who was unfairly categorized as incompetent by somebody who had an axe to grind for 
graduate students who had 4-5 years of experience (which covered most of the literature PhD 
candidates). The Administrators of the Writing Program need to be more mindful that their 
candidates have to be enabled to continue their programs--we understand how important our jobs 
are, and I've seen too many students who ended up having nervous breakdowns or killing 
themselves because of callous treatment.  

16.  

It's been several years, but when I was there, more efforts could have been applied in two areas: 
student/faculty mentoring and job placement assistance. 
 
 
I remember attending a session where graduate students were invited to "interview" a prospective 
instructor. Some of the students in attendance were so bitter and negative about their treatment at 
Tech, the interview became a gripe session. I'm pretty certain Tech never saw that applicant again! A 
focused effort on improving faculty/student relations could prevent something like that, perhaps. 
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17.  Not having enough to go around, more diversity in the scholars on staff  

18.  Preparing future instructors.  

19.  Encouraging graduate students; putting them in touch with a prof/mentor who shares the same 
interests (this may not be true with PhD students).  

20.  The program should help its students with the job search and publication processes more actively.  

21.  
The program is conservative. At the time I was at TTU, the program was not very diverse. An 
openness to diversity of any kind (especially in the recruitment of students), and greater emphasis 
on this diversity would be helpful. Obviously, things may have changed. TTU, and the department, 
should be separate of the conservative views of the area.  

22.  It is not "really poor," but I hope that the course load could be a little less.  

23.  Nothing much. I just would like more of a selection of night classes.  

24.  

I was scheduled to be a document grader my last year in the program, and quite frankly, I 
though/think the whole idea of not having the instructor grade their own student's work is idiotic. 
Once I saw what I was getting into -- both during and after the useless orientation sessions, which 
ran more like self-validation/aggrandizement sessions -- I decided to bail and put my time to better 
use. I did not want to ruin my first teaching experience by teaching freshman comp under the 
constant eye of incompetent putzes like [name deleted]. I am glad I decided not to, because 
teaching 101/102 at my new university is a delight. We have control over what we teach, when, why, 
and how. The TTU English dept. has been rapidly turning into a unintellectual trade school since Topic 
was instigated. I'll be even more blunt -- no one I knew/know there has the least bit of respect for 
what tech com is doing to the department; that goes for the procedures and the people. Newsflash: 
you are quickly losing your quality grad students because word is getting around that the tech com 
administration is not interested in developing professional well-rounded academics, it is interested in 
working slave labor to the bone for poor pay under an even poorer product.  

25.  Supporting students through the thesis/dissertation process 

26.  

GPTIs are treated abominably by the Composition Staff.  
 
When a GPTI asks for clarification on an assignment to be taught, he is given a less clear 
interpretation and told that the assignment works. One assignment called for a "challenging thesis 
statement," but was under no circumstances to argue anything. One GPTI was told regarding the 
same assignment that it was not to contain a thesis statement, but that it was to contain a 
hypothesis. While the criteria indicated that the thesis statement was to be supported, the hypothesis 
was not to be supported.  
 
When a GPTI complains about a feature of the ICON program to the Composition Staff, that GPTI is 
considered a trouble-maker and not a team player. The issue the GPTI was concerned about is 
pushed to the side defensively and the ICON listserv is used to publicly reiterate the "solution" to the 
problem. Rarely is the problem ever solved. 
 
This semester, students in 1301 are turning in their sixth major assignment before their third one 
has been graded. Their fourth and fifth ones will have been graded, and no one can/will explain this. 
The criteria for a major assignment were changed the day before teachers would be covering the 
assignment. Those who had covered it early had to re-teach the assignment, and straighten out the 
confused students. GPTIs have been told not to plan their lessons too far in advance (that means a 
week), because of the likelihood of changed assignments. 
 
GPTIs are to attend mandatory meetings on Fridays to discuss how they teach certain assignments. 
They are not paid for this, and nothing of any importance ever happens at the meetings. The 
meetings are filled primarily with excuses from the Composition Staff. 
 
In short, ICON is the biggest thing the program is doing really poorly. 

27.  n/a  



Survey Results  
 18 

28.  There is still animousity between different specialties (TechCom/Literature/CreativeWriting) and it 
rubs off on the students.  

29.  Don't have anything for this.  

30.  

The graduate program is not providing a realistic teaching experience for its graduate students. While 
I was in graduate school, the composition program was effective and was simply much better than 
what resulted from the hybrid composition program that began after I graduated in 2002. The hybrid 
composition program creates, at best, mediocre graduate instructors because they cannot experience 
the full spectrum of the teaching experience. They cannot create a syllabus, choose their own text, 
grade their own students, utilize their own pedagogy, etc...... The hybrid composition program, as 
instituted, was poorly created, poorly thought out, poorly developed, poorly maintained, and hurt 
both the graduate students that taught the composition courses and the undergraduates that they 
attempted to instruct. The decision to inflict the hybrid program on the students attending TTU was 
simply unconscionable.  

31.  Add more on-line courses.  

32.  See above.  

33.  
Not at all. As long as TOPIC is implemented and embraced by administration, the program will 
continue to gain popularity by tech writing researchers and administrators, but will alienate 
EVERYONE else.  

34.  

The PhD program seems to have a hard time with students actually finishing the program -- that is, 
completing the exams and ultimately the dissertation. Those who do finish often do so after many, 
many years. I was fortunate not to fall into this trap. While this is certainly not unique to Texas 
Tech's program, it is something to examine. Perhaps students are not getting enough direction in the 
dissertation process. Or perhaps teaching gets in the way. Regardless, a support system for such 
students might also be something worth considering.  

35.  I thought orientation for the TAs was weak. It was a very long week that didn't seem to accomplish a 
whole lot.  

36.  I don't know that I have anything to complain about here - I didn't find anything really poorly done in 
my case.  

37.  

My professional development at a teacher of composition. I think we are so wrapped up in TOPIC that 
we have lost sight of what is really important. Yes, I can use this new technology to help make the 
process of grading and commenting more cost-effective (time, money, etc.) However, I don't get the 
opportunity to actually enter into a conversation with my students about their writing. I tell them 
what they are expected to do, and I tell them based on what I am seeing as a grader they need to be 
working on. But I can't specialize my instruction to fit the individual needs of my students--without 
spending a lot of extra time that I am not getting paid for. And TOPIC posts are absolutely ridiculous. 
In order for them to be effective and for me to make useful commentary based on my student's 
work, I need to spend at least four hours on every assignment. Again, it all comes down to a lack of 
time, funds, and overall dissatisfaction with the system. I am too seperated from my students to 
provide them any kind of advice outside of general pointers on the process of writing. And I don't 
know if that is really teaching?  

38.  I would like to see more activities between graduate and undergraduate students in the program.  

39.  None  
 

30.  In your opinion, what is the top priority action the program needs to take?  
1.  the internal and external reviews.  

2.  Include more assignments like research a conference and prepare a proposal or research a 
journal and prepare a cover letter.  

3.  increase the variety of courses offered.  
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4.  Revising the freshman composition program -- policies, administration, what is being taught 
(content), teaching philosophies, etc.  

5.  They need to straighten out the composition board and how they treat their GPTIs and offer 
more time in Creative Writing students schedule to take more creative writing classes.  

6.  Focus on treating the students currently enrolled with as much enthusiasm and respect as those 
students being recruited.  

7.  

When I entered Tech, I was a motivated teacher interested in positive outcomes for my 
students. 
 
Working under the ICON/TOPIC, I felt that the professional decisions and responsibilites that I 
valued as part of my academic identity were undercut, and that I was losing expereinces that I 
could have gained at an instiution with a less-centralized freshman writing program. 
 
As an instructor in the sophomore classes, I am once again feeling challenged, motivated, and 
responsible for my teaching practice.  
 
I think that the department needs to seriously review the composition program and its effects 
on the graduate student population; while I understand that the ultimate goal is to help 
undergraduate writers, the concerns of the graduate population are important as well.  

8.  re-instituting normal 1301 and 1302 survey courses that incoporates real literature like they 
have at every other major university in the state of Texas  

9.  
I think the program needs to reconsider how it is educating future educators. I also would like to 
see less antagonism between the composition program and the graduate students. I would also 
like to see less "me, me, me" behavior from individuals who are paid to run huge, high-cost 
programs within the department.  

10.  I wouldn't care to comment.  

11.  I don't have an answer for that.  

12.  Students need more teaching experience.  

13.  
The program must offer training in the latest technologies (i.e., Java, web content management, 
etc.). This way, students will graduate and be more experienced and prepared than those 
interviewing them.  

14.  Add courses in all areas.  

15.  I think the program should continue to strive for academic excellence, but they need to be 
sensitive to students' needs, as well.  

16.  ---  

17.  Make the future graduates more proficient in a broader sphere of literature.  

18.  

Reevaluate who is served by and benefits from TOPIC and refocus first year composition 
instruction to be student centered, for the freshmen and the TAs. I can only hope that this 
system will be refined soon or I believe it could devalue the reputation of our department on the 
national level and this would truly be a shame as I think TTU's English faculty and department 
are wonderful and I want many more graduate students to go there to study and benefit from 
the top notch instruction I recieved.  

19.  

Recruitment and encouragment. New students, no matter what their age, need to feel accepted 
and find someone who believes in them. I did not find that professor until the last semester I 
was there. I probably would have been more involved in other things if I had a mentor who 
could guide me and encourage me. Simply matching up a grad student with an "advisor" is not 
enough.  

20.  The program should focus more on helping students achieve publication.  
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21.  .  

22.  Since I have been away for a while, I am not sure of the status quo. But I guess there might be 
something that can be done to help students find better employment opportunities.  

23.  The department needs to make changes to better accomodate the working students. I know 
that I am not the only one.  

24.  Get rid of Topic and stop with the move to tech com. There is no place for that in an English 
Dept.  

25.  Prepare students to teach a variety of classes  

26.  
The Creative Writing degree (MA) offers only two Creative Writing classes. This is unacceptable. 
ICON I could live with, if I were getting the kind of practice with writing creatively that I need. 
That I am getting neither the amount of writing classes I need nor freedom from ICON is 
severely irksome.  

27.  I would like to see more offerings in critical theory and contemporary literary movements.  

28.  There needs to be more to help students find publishing opportunities.  

29.  sorry, no opinion  

30.  
The top priority action the program MUST take is to throw away the hybrid composition program 
and return to what is actually effective. Real teaching, real academic instruction, real graduate 
instructor oversight by faculty mentors, etc.....  

31.  None comes to mind.  

32.  A raise wouldn't hurt.  

33.  
Elimination of the TOPIC system with a turn back to sometihng resembling a functioning and 
nurturing classroom where the teachers teach and the students won't be pushed even further 
away from English than they already are.  

34.  

I think the program needs to re-evaluate the role of the students in the composition program as 
well as the realistic efficacy of that composition program. The main priority needs to be the 
success of the graduate students, and that means offering more positive support for them as 
teachers who might be struggling, as scholars who might be struggling, and as future graduates 
who may or may not remain in academia.  

35.  I think that helping students cross over into the job market is the #1 priority action.  

36.  

Helping graduate students make the transition from student mentality to professional scholarly 
mentality. We are scholars and professionals once we move into graduate school -- we serve as 
possible role models for undergrads to take the scholarship and study of literature and writing 
as a serious matter (even at the freshman writing level). Graduate students need to see that 
aspect from the beginning. Professors of graduate students who model that behavior by treating 
their graduate students as emerging colleagues help pave the way for graduate students to 
model that behavior for their own students.  

37.  

We have to do something about the composition program. Even it was dividing the grading up 
between grading groups. That would maintain anonymity, but I would be spending my time 
grading an isolated body of documents--that contained my student's papers. I would have a 
better idea about what they are doing incorrectly and what I need to do as an instructor to help 
them learn more. It wouldn't solve all the problems, but I don't think it would cause any 
additional ones. And it would help correct what typically becomes grader apathy and general 
dissatisfaction with a system that has become so electronic that it has lost all semblance of the 
humanity essential to the process of teaching and learning.  

38.  More invovlement with the entire campus.  

39.  None  
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Survey of Literature, Linguistics, and Creative Writing Faculty 
The DGS of Literature, Linguistics, and Creative Writing (Dr. Miner) e-mailed a request to faculty in these 
areas that they complete an on-line survey.  Twelve did so.  Below is a full quotation of the survey 
questions and results. 
 

1.  What are the most positive features of your work with graduate students?  
1.  learning from them  

2.  I push them hard to produce finished work, emphasizing not only process, but product. I also 
emphasize that the purpose of literature is enjoyment. What's not to like about that.  

3.  

I simply love teaching, and I cherish opportunity to work with graduate students one-on-one and 
to assist with their professional development. I have found our graduate students hard-working 
and extremely receptive to direction. I consider it a privilege and a responsibility to teach 
graduate students, and they seem to appreciate my commitment to their work and their careers. 
I took a job here rather than an offer at another institution so that I could work with graduate 
students.  

4.  
I have had a couple of grad students who really have produced some fine essays- there are 
some who just totally get the picture quickly and can lead discussions well, and they know how 
to have a good class.  

5.  I enjoy the conversations we have as we try to build connections between primary and 
secondary sources  

6.  They seem bright, energetic, and willing to work & learn.  

7.  
In the chairing of three dissertations, and the committee work on four more, I have learned a 
great deal and have reviewed much that has kept me current for them. I think the stimulation to 
remain current is as valuable as the rewarding experiences in getting to know them better. 

8.  Helping them find their own research agendas; helping them imagine a place for themselves in a 
scholarly/professional world  

9.  
For the most part, they're avid readers and capable thinkers who take instruction well. From an 
academic standpoint, they have a sense that they need to improve in certain kinds of ways, and 
they try hard to be teachable.  

10.  We have some bright, inquisitive students who are eager to learn. Also, the department as a 
whole is willing to entertain new ideas about new courses, certificates, and programs.  

11.  I enjoy seeing graduate students get excited about research in my area, not only what is going 
on in the field, but also my research findings and their own projects.  

12.  I have been consistently impressed by the self-motivation displayed by the most outstanding 
students in the program. I also relish the opportunity to develop  

2.  What are the least positive features of your work with graduate students?  
1.  when they either don't get a job or don't get into another program.  

2.  I can be a little too straightforward with my criticism and my aesthetic judgments.  

3.  
Not enough time. I feel as though I have to rush through meetings and conferences with them, 
and so we often spend more time on the logistics than we do on ideas. They often have to catch 
me as I am flying to a meeting or to class. I also have to read their work in harried moments, 
not giving it the attention and thoroughness I wish I could give it.  

4.  
Some of the students are not terribly well prepared - I often need to have a basic session about 
writing, language, grammar, syntax, etc., that takes away from the actual lesson time. Also, 
some of them really need to learn the difference between graduate and undergraduate writing, 
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especially with respect to theses and dissertations -  

5.  There is a huge discrepancy in the preparedness of our students. This can make it quite difficult 
to pitch class/conversation/text without alienating a significant number of them.  

6.  They often seem tired; according to them, their teaching, more the grading, wears them down.  

7.  
Sometimes the time involved in bi-monthly meetings with them becomes difficult to find. Also, 
one of them is such a poor writer that the effort to get her work up to par has been exhausting. I 
inherited this student. Also, the opportunity to get a "course off" for teaching back to back 
graduate classes in the academic year is unfairly distributed.  

8.  

I find that our graduate students have a poor sense of the difference between graduate and 
undergraduate work (and for the creative writers of the difference between a PHD and MFA). As 
a result, they often continue to behave in ways that would be counter-productive even for 
undergraduates: skipping class, turning in work late (and expecting that faculty will take late 
work without penalty), not following directions for assignments or projects, etc. I see these as 
being related problems: one of a lack of professional identity.  

9.  

When it comes to thinking like professionals-in-training, they're often really unsatisfactory. I 
think we admit a lot of students who are in grad school because they can't figure out what else 
to do with themselves. That happens everywhere, but it's especially acute here. Making the 
transition to thinking about themselves as professionals instead of students seems to be a slow 
process, and sometimes it doesn't happen at all.  

10.  
We have a few students who should not have been admitted in the first place. (These students 
were generally admitted years ago, not recently.) The quality of their work is low and they are a 
drag on the system.  

11.  Our graduate students seem to have more demands on their time due to work/GPTI assignments 
than in other universities where I have taught and mentored graduate students.  

12.  

I have been frustrated too many times by what I perceive to be a fundamental misunderstanding 
by our graduate students about what a graduate program entails. I expect graduate students to 
treat this as a progressional program, training them to be professional academics--or at least to 
possess the skills necessary to being a professional academic. Thus, the rampant skipping of 
classes, the sloppiness in written work, and the general lack of self-motivation that I have seen 
among many graduate students here have been major disappointments.  

 

3.  What can the department do to improve faculty members' work with graduate students?  
Full 

Respons

1.  not sure; it's not bad now. course reductions for a certain amount of MA theses per year would be 
nice, though.  

2.  Help us initiate/organize events and social gatherings.  

3.  

Less "busy work" in my workload so that I can increase the quality of the time I spend with 
graduate students and their work. Recognize those faculty who really do make a sincere 
commitment to graduate students' carreers by helping them network and publish as well as work 
on their committees. I would like for us to break out the course "Studies in Nineteenth-Century 
Literature" into two courses: The Romantic Period and The Victorian Period.  

4.  
We could have more professional development sessions with them to let them know what is 
expected in graduate study - some of them really think it is just a continuation of their 
undergraduate educations and do not realize that there is a major paradigm shift between the two. 

5.  
I'd like to know more about the practicum/methods classes. By no means am I criticizing the 
courses or instructors themselves, but it would be helpful to have a strong sense of what our 
students are picking up in those classes (research skills, critical insights, how to read secondary 
material, etc); i.e. to know what base we're working from.  

6.  Give more credit for those of us who have more involvement with them.  
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7.  

* A substantive orientation to the profession for beginning students, both MA and PhD. I'd say 4-6 
hours on the job market, on working with faculty, on professional expectations, etc. 
* A _required_ series of professional development seminars during the year. Students should be 
_required_ to attend a certain number of sessions every year (3?) to remain in good standing as a 
student. Of course this would require us to come up with an appropriate set of topics and to make 
sure they are offered. I think topics should vary each term and by focus group (Lit, CW, TC, MA or 
Phd, etc). We _do_ offer the sessions already, but students don't come or the same 4 students 
show up everytime. Given that they aren't valuing these sessions we already offer, we need to 
make our values clearer: by making attendance required. I would recommend sessions on "what is 
graduate school," "how to manage time," "how to correspond professionally via email," "time-
saving tips from experienced teachers" in addition to more obvious ones like "how to write an 
abstract and cover letter," or "how to write a cv."  

8.  

Recruit harder--much, much harder. Not at the level of the "recruitment weekend," where we're 
already working from within the pool of applicants we've already managed to attract, but at the 
level of attracting the best possible pool. Running a recruitment weekend for the handful of 
students who have self-selected into our program already isn't terribly effective. Working hard to 
double or triple our applicant pool so that we can really choose to recruit the most talented possible 
students is more productive.  

9.  

Admit only well-qualified students. (I think this is already the case.) Also, the department needs to 
value traditional, classroom-based education as much or more than it values technology-driven, 
distance-based education. A wedge is developing between our graduate programs in Technical 
Writing and Composition and our graduate programs in Literature, Language, and Creative Writing. 
This is not healthy for students or faculty, and there is already widespread belief that the 
TC/Rhetoric faculty and students disrespect the LLCW faculty and students.  

10.  
I would like to see opportunities for faculty to work with graduate students as TAs and RAs. Such 
opportunities seem quite limited in our department; they were some of the best learning 
experiences I had as a grad student.  

11.  

I think that we need to emphatic about the professional commitment we expect from students 
entering the program. There needs to be a clear distinction drawn between a broad undergraduate 
education and a specialized graduate education that envisions them as academics-in-training in the 
a field of English study. Practically, this might be achieved by making professionalization seminars 
(admininstered by the Assistant DGS) mandatory for all graduate students. Also, I think that 
perhaps as a department we need to think self-consciously about how we envision our graduate 
courses. I feel that graduate courses should be a forum for developing research--and as such would 
often represent an engagement with recent critical debates in the field--rather than merely a more 
rigorous version of the "coverage" courses we offer at the undergraduate level.  

 

 
 

  Strongly 
Agree Agree Neutral Disagree Strongly 

Disagree
Response 

Total  
From your perspective, do we offer an 
adequate range of graduate courses?  0% (0)  50% (6) 42% (5) 0% (0)  8% (1)  12  

From your perspective, do we offer faculty 
adequate opportunities to teach graduate 
courses?  

0% (0)  50% (6) 25% (3) 25% (3)  0% (0)  12  

From your perspective, do we offer adequate 
professional development to our graduate 
students?  

8% (1)  33% (4) 25% (3) 25% (3)  8% (1)  12  

From your perspective, does the DGS offer 
adequate advising to students?  42% (5) 42% (5) 17% (2) 0% (0)  0% (0)  12  

From your perspective, do review committees, 
thesis and dissertation committees offer 
adequate advising to students?  

8% (1)  50% (6) 42% (5) 0% (0)  0% (0)  12  
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From your perspective, are the portfolio and 
thesis options appropriate capstones for the 
MA program?  

8% (1)  58% (7) 17% (2) 8% (1)  8% (1)  12  

From your perspective, is our qualifying 
examination requirement an appropriate 
assessment tool of a student's readiness to 
write a dissertation?  

8% (1)  33% (4) 42% (5) 17% (2)  0% (0)  12  

From your perspective, are our library 
resources adequate for graduate students 
engaged in research?  

25% (3) 58% (7) 8% (1) 0% (0)  8% (1)  12  

From your perspective, are our technological 
resources adequate for graduate students 
engaged in research?  

50% (6) 42% (5) 0% (0) 0% (0)  8% (1)  12  

From your perspective, do we do an adequate 
job recruiting and retaining graduate 
students?  

0% (0)  0% (0) 33% (4) 50% (6)  17% (2) 12  

Total Respondents 120  
 

 

5.  Have you ever co-authored an article with a student?  
 

  Response 
Total  

Response 
Percent 

Yes   1  8%  
No   11  92%  

Total Respondents 12  
 

 

6.  Have you ever participated in the department's Recruiting Weekend? 
 

  Response 
Total  

Response 
Percent 

Yes   11  92%  
No   1  8%  

Total Respondents 12  
 

 

7.  Have you ever encouraged a student to submit work to a conference or journal? 
 

  Response 
Total  

Response 
Percent 

Yes   12  100%  
No   0  0%  

Total Respondents 12  
 

 

Please comment on your experiences serving as a member or chair of thesis/dissertation committees.  

1.  
it feels kind of fake, as everybody seems to understand that this person's going to pass. seems we 
need to fail some people to improve the quality of the rest. but of course I don't want any of mine 
to fail. therein, the rub.  
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2.  Extensive.  

3.  

For the most part, rewarding and enriching. I continue to communicate with past students as 
colleagues now, and I continue to help them in a kind of informal advisory capacity about syllabi, 
job applications, conference presentations, and publications. I have found that the gradute 
students on whose committees I have served meet my professional commitments, and we have a 
strong working relationship, an opportunity for me to mentor them on a one-on-one basis, for 
which they are grateful.  

4.  
It has been a bit hairy at times - not all students are able to focus their work or to really 
understand what is different between a seminar paper and a sustained piece of writing at the 
beginning of their project (a problem that I had, incidentally). However, the one dissertation 
student I am working with right now has finally seen the light and is doing good work.  

5.  I've only served on one committee. The student was very motivated, and it was an enjoyable 
experience.  

6.  
In the past graduate students would research, discuss, and write their theses/dissertations with 
great enthusiasm; recently, in seems, the students are fearful about completing their work. Why? 
Many have found a nest they don't want to leave because they can't locate jobs.  

7.  See above  

8.  

My experience is limited thus far to service as a member, not a chair, and only for thesis 
committees. On the whole, though, my impression is that chairs have varying attitudes toward 
what constitutes a successful thesis. Frankly, I'd rather see a student producing a pair of article 
length but unconnected thesis "chapters" than a longer, rambling project that will yield no 
publishable work. I wouldn't say the same about a dissertation. But with the thesis, I think we 
should try to come to a shared understanding regarding what it is we want students to show 
they've "mastered." This is also why I think the portfolio option is a waste of time. I've nothing 
against self-reflection, but I want to be clear: it leads to, but does not constitute, scholarly work. 

 

9.  Please comment on any interactions you have had with the Graduate School.  
1.  only interacted with them on paper and e-mail. never any problems, though.  

2.  none.  

3.  
I was pleeased with the Graduate School's support (thanks to Wendell Aycock and Ralph 
Ferguson) for Amy D. Lynn's dual degree proposal for a combined Ph.D. with the University of 
Limoges, with which we have a graduate teaching exchange program. I think that Amy had a 
professional context in which to present her proposal--a good experience for her.  

4.  It is somewhat tough to get advanced undergrads to get into a grad course for credit, but I 
understand why the Graduate School does this.  

5.  
These have been limited. My sense is that they're willing to give us a lot of help and 
encouragement with recruiting measures. We should take them up on that help at an earlier stage 
of recruitment, encouraging applications and higher visibility in other English departments rather 
than saving all of those efforts for the Recruitment Weekend.  

6.  I have found the graduate school to be helpful and supportive 
 

10.  Please provide any additional information you think might be helpful to the graduate program 
reviewers.  

1.  the only two criteria that can matter, I'd think, would be speed at which the students move 
through the program, and whether or not they find jobs.  

2.  We need much more advertisement of the program.  
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3.  

I think that in the last five or six years, we have made signficant improvements in the M.A. in 
English program, for our graduates are getting assistantships and fellowships in strong Ph.D. 
Programs. I think that the quality of our students is improving; I am perceiving a more 
sophisticated reader/thinker in the graduate coures I have taught lately. I think that the 
profesional development program we have instituted is extremely important that we should 
continue to invest in it for our students.  

4.  

In terms of professionalizing students, it might be a good idea (if we don't already do so), to have 
them produce and update a CV every year as part of an annual progress review. This will help 
them to think about their graduate careers from a professional standpoint. 
 
I would also enjoy participating in faculty/grad student workshops. These might include talks on 
how to create a syllabus, on revising papers, and other issues of concern. 
 
If it's at all feasible, I'd prefer to see first year grad students NOT teach, but only concentrate on 
their studies. I assume that this won't work -- especially with MA students -- but I had to throw it 
out there. 
 
I've enjoyed all of my experiences with grad students here (coursework, thesis advising, 
independent studies), and have had some fantastic classroom experiences with them. As I've 
indicated above, my primary source of frustration lies in the unevenness of preparation -- students 
in each division approach coursework with different expectations and concerns. I assume that the 
new policy on enrollment may help even this out a great deal.  

5.  
I think the qualifying exams are too limited to the dissertation. I believe one of the days should 
include background questions on their specialty in time period and in genre. The holes in 
knowledge that they leave with, under these arrangements, are too large for a doctoral degree  

6.  

1. I think recruitment weekend is useful, but recruitment weekend focuses on the applications we 
have received and vetted. I'd like to see more faculty involved earlier in the process: in the stage 
where we try to identify and encourage applications for admission (and not just from TTU). 
Perhaps visiting other regional campuses the way that the faculty member from Rice did here last 
week. I'd personally be happy to do so. 
 
2. We need to have a more marketing oriented website: one that indicates clearly the strong 
attainments of our faculty, that highlights books published and our fields of study. I believe that 
the poor organization and lack of detail (not to mention the sheer ugliness) of our current website 
actually HARMS graduate recruitment by making us look sloppy and by making inaccessible (and 
hard to read when you find them) our very names. 
 
3. I believe that the graduate directors try to offer good advisement, but that without the support 
of a culture of professionalization, their voices/advises are easily ignored by our students. I'm 
troubled by what I perceive as a culture of entitlement among the students. I've been especially 
disturbed by how students describe their future jobs: for example, I have more than once heard 
students reveal that they intend to find a job that requires neither teaching composition nor having 
to do research. Faculty must do a better job of indicating to graduate students that they are 
professionals-in-training and that the profession involves hard work, not just warm fuzzy feelings 
about literature.  

7.  

We have to resolve this business with the GPTI appointments and FYC. Too many students are 
miserable, too many faculty aggravated. I'm not interested in dictating what goes on in FYC 
classrooms; that's for the experts. But I'm also not interested in have those experts--in 
composition, not graduate direction--dictate the terms of GPTI appointments to the entire 
graduate program in English, cutting across all programmatic lines.  

8.  
Our department's way of teaching freshman English does not provide suitable teaching experiences 
for students in literature, language, and creative writing. This fundamental flaw in our department 
must be addressed or our graduate programs in literature, language, and creative writing will 
wither away.  
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9.  

I think that it would also be useful to have a departmental discussion about graduate level grading 
and assessment. I expect work at the graduate level to be of such a level that it might be 
published (with revision after the course is over) or, at least, presented at a conference in the 
future. In my graduate level teaching here, I have encountered friction with graduate students 
who do not seem to agree with me with that there are more distinctions between graduate and 
undergraduate level work than just the length of the papers handed in.  
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Onsite Current TCR Students (MA and PhD: N= 21, conducted between 9/26/2005 
and 10/18/2005) 
 

1.  What is your current status? 
 

  Response 
Total  

Response 
Percent 

MA Student   7  33%  
PhD student taking classes   6  29%  
PhD student studying for 
quals   2  10%  

PhD student ABD   5  24%  
Other, please specify    1  5%   

 

2.  Approximately how many graduate technical communication courses have you taken with TTU? 
 

  Response 
Total  

Response 
Percent 

1   1  5%  
2   2  10%  
3   3  14%  
4   1  5%  
5    0  0%  
6   3  14%  
7   1  5%  
8   1  5%  
9    0  0%  
10   1  5%  
11   2  10%  
12   2  10%  
more   4  19%   

 

3.  How many (if any) online graduate technical communication courses have you taken with TTU? 
 
  Response Response 
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Total  Percent 
1   16  76%  
2   2  10%  
3   1  5%  
4   1  5%  
5    0  0%  
6 or more   1  5%   

 

4.  For each of the following statements, please indicate the degree to which you agree or disagree with the 
statement.  

  Strongly 
Agree Agree Neutral Disagree Strongly 

Disagree 
Response 

Total  
I am satisfied that the range of course 
offerings in a given semester gives me a 
choice that leads to completion of my degree. 

20% (4) 55% (11) 10% (2) 15% (3)  0% (0)  20  

I can easily find a schedule of upcoming 
classes early enough to benefit me.  45% (9) 40% (8)  0% (0)  5% (1)  10% (2) 20  

I have adequate access to my professors and 
advisors during my degree.  65% (13) 20% (4)  5% (1)  10% (2)  0% (0)  20  

I am able to make progress each semester 
towards completion of my degree.  65% (13) 25% (5)  0% (0)  5% (1)  5% (1)  20  

I do not know who the professors are in the 
TechComm program.  0% (0)  0% (0)  10% (2) 40% (8)  50% (10) 20  

I would like to see more theory courses 
offered each semester.  5% (1)  25% (5)  40% (8) 20% (4)  10% (2) 20  

I would like to see more methods courses 
offered each semester.  5% (1)  40% (8)  35% (7) 20% (4)  0% (0)  20  

I would like to see more tools (or "how-to") 
courses offered each semester.  20% (4) 35% (7)  35% (7) 10% (2)  0% (0)  20  

 
 

5.  Most of our courses are offered either T-Th or M-W during the daytime. In the interest of flexibility, we are 
interested in exploring alternative schedules. Which of the following options, if any, would interest you?  

  Response 
Total  

Response 
Percent 

Evening class (5-8, one night 
a week)   2  10%  

Evening class (6-9, one night  5  25%  
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a week  
Evening classes (6:00-7:30, 
two nights a week)   2  10%  

Day class (3-hours, one day 
a week)   11  55%  

Early morning classes (7:00)   1  5%  
Late afternoon classes (5-7)    0  0%  
More Tuesday-Thursday 
grad classes   7  35%  

More Monday-Wednesday 
grad classes   6  30%  

Friday classes   1  5%  
Other, please specify    4  20%   

  
No preference - I am finished with coursework  

Since I have completed coursework, I think I should leave this question for those the results will affect.  

This doesn't apply to me anymore since I've completed coursework -- but I liked having classes that met once 
a week in the evening.  

Try to have all the classes on the same days (as long as they don't overlap) to cut down on says we need to 
commute to campus.  

 

6.  

In summer 2005, we did not offer any 5-week summer classes, feeling that graduate courses are not suited 
for such intensity. Instead, we offered you only 10-week online courses. We're very interested in your 
thoughts on whether this is a good idea and on what other strategies we might employ in order to offer you 
the courses you need in order to make progress. Please rank the following possibilities, with 1 being your 
favorite option.  

    Ranking 
Average 

Same as this year (i.e. online-only, 10 weeks, 6/1 - 8/1)  2.1  
Go back to a normal campus offering (5 week on-
campus courses in two different sessions)   4.1  

Experiment with one (or more) summer-long on-
campus courses (6/1 - 8/1)   2.8  

Offer one or two 5-week courses and some summer-
long online   2.3  
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Offer normal summer campus courses ONLY in the 
second summer session.   3.7  

 
   

7.  If you have any other thoughts or suggestions about summer teaching, please write them below.  
1.  I took summer classes and had no issues - both 5 week intensive sessions and online.  

2.  If you have the faculty to do it, it would be good to offer a lot of options to the students.  

3.  

Because we have both campus and online students, the option that will serve the most students is to 
offer both campus courses and online courses. However, after stating that, I know that my preference 
was 100% for online summer courses to avoid the expense and hassle of parking on campus as well as 
wading through the summer storm floodwaters. As for the intensity of five week courses, I agree that 
the short time frame is not appropriate for students to do more than jam down the reading and attend 
lectures. That is not enough time to produce a reasonable PhD level project. The long on-campus 
course will provide the appropriate time but will cost students more for parking.  

4.  
Perhaps courses could be coordinated with for-credit internships or job placements so that learning 
occured simultaneously in the classroom and in the workplace. MA and younger students might find 
this a particularly helpful structure.  

5.  I think 5 weeks is too short of a time period for a course, esp with the reading and projects in these 
courses  

 

8.  We generally offer our courses to you every 2nd or 3rd semester. If we had the opportunity to offer certain 
courses more frequently, perhaps every year (or even every semester), which ones would you recommend?  

  Response 
Total  

Response 
Percent 

5060. History and Theories 
of College Composition.   3  15%  

5361. Theories of Invention 
in Writing. Classical and 
modern theories of rhetorical 
invention.  

 1  5%  

5362. Rhetorical Analysis 
of Text. Classical and 
modern theories of rhetorical 
analysis.  

 6  30%  

5363. Research Methods in 
TCR. Survey of research 
methods in composition 
studies.  

 10  50%  

5364. History of Rhetoric.  2  10%  
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Survey of history and 
theories of rhetoric.  
5365. Studies in 
Composition. Consideration 
of classical and modern 
theories and research.  

  0  0%  

5366. Teaching Technical 
and Professional Writing.   9  45%  

5367. Methods of Teaching 
College Composition. 
Teaching methods and 
classroom observation.  

 2  10%  

5368. Studies in Written 
Argumentation. History and 
theories of written 
argumentation.  

 3  15%  

5369. Discourse and 
Technology. Effects of 
technologies on theory, 
practice, & pedagogy related 
to discourse.  

 2  10%  

5371. Foundations of 
Technical Communication. 
Theory and practice of TC.  

 7  35%  

5372. Technical Reports. 
Theory and practice of 
reports and proposals.  

 2  10%  

5373. Technical Manuals. 
Theory and practice of 
manual development and 
design.  

 2  10%  

5374. Technical Editing. 
Substantive editing and 
design of technical 
documents.  

 4  20%  

5375. Document Design. 
Theory and practice of 
creating comprehensive, 
usable, and persuasive texts.  

 6  30%  

5376. Online Publishing. 
Design and testing of online 
documents to support 

 8  40%  
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instruction and information 
retrieval.  
5377. Theoretical 
Approaches. Intensive 
analysis/application of one 
or more theories of technical 
communication.  

 3  15%  

5384. Rhetoric of Scientific 
Literature. Study of the role 
of rhetoric in the texts of 
scientific inquiry.  

 2  10%  

5385. Ethics in Technical 
Communication. 
Definitions, philosophies, & 
applicability of ethics to TC 
problems/solutions  

 7  35%  

5386. Written Discourse 
and Social Issues. Study of 
the uses of discourse in 
problem solving on social 
issues.  

 5  25%  

5387. Publication 
Management. Strategies of 
managing processes and 
knowledge that support 
publication.  

 4  20%  

5388. Usability Testing. 
Methods of planning, 
conducting, and analyzing 
usability tests.  

 10  50%  

5389. Field Methods of 
Research. Survey of 
methods such as 
ethnography, observation, 
and participatory design.  

 8  40%  

5390. Writing for 
Publication. This course is 
designed to teach students 
how to write clear and 
effective articles.  

 11  55%  
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9.  Which courses do you perceive offer you the most value for your degree? 
 

  Response 
Total  

Response 
Percent 

5060. History and Theories 
of College Composition.   4  20%  

5361. Theories of Invention 
in Writing. Classical and 
modern theories of rhetorical 
invention.  

  0  0%  

5362. Rhetorical Analysis 
of Text. Classical and 
modern theories of rhetorical 
analysis.  

 2  10%  

5363. Research Methods in 
TCR. Survey of research 
methods in composition 
studies.  

 7  35%  

5364. History of Rhetoric. 
Survey of history and 
theories of rhetoric.  

 2  10%  

5365. Studies in 
Composition. Consideration 
of classical and modern 
theories and research.  

 1  5%  

5366. Teaching Technical 
and Professional Writing.   5  25%  

5367. Methods of Teaching 
College Composition. 
Teaching methods and 
classroom observation.  

 1  5%  

5368. Studies in Written 
Argumentation. History and 
theories of written 
argumentation.  

 2  10%  

5369. Discourse and 
Technology. Effects of 
technologies on theory, 
practice, & pedagogy related 
to discourse.  

 2  10%  

5371. Foundations of  4  20%  
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Technical Communication. 
Theory and practice of TC.  
5372. Technical Reports. 
Theory and practice of 
reports and proposals.  

 1  5%  

5373. Technical Manuals. 
Theory and practice of 
manual development and 
design.  

  0  0%  

5374. Technical Editing. 
Substantive editing and 
design of technical 
documents.  

 5  25%  

5375. Document Design. 
Theory and practice of 
creating comprehensive, 
usable, and persuasive texts.  

 7  35%  

5376. Online Publishing. 
Design and testing of online 
documents to support 
instruction and information 
retrieval.  

 6  30%  

5377. Theoretical 
Approaches. Intensive 
analysis/application of one 
or more theories of technical 
communication.  

 2  10%  

5384. Rhetoric of Scientific 
Literature. Study of the role 
of rhetoric in the texts of 
scientific inquiry.  

 1  5%  

5385. Ethics in Technical 
Communication. 
Definitions, philosophies, & 
applicability of ethics to TC 
problems/solutions  

 5  25%  

5386. Written Discourse 
and Social Issues. Study of 
the uses of discourse in 
problem solving on social 
issues.  

 5  25%  

5387. Publication  3  15%  
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Management. Strategies of 
managing processes and 
knowledge that support 
publication.  
5388. Usability Testing. 
Methods of planning, 
conducting, and analyzing 
usability tests.  

 3  15%  

5389. Field Methods of 
Research. Survey of 
methods such as 
ethnography, observation, 
and participatory design.  

 4  20%  

5390. Writing for 
Publication. This course is 
designed to teach students 
how to write clear and 
effective articles.  

 5  25%  

 
 

10.  What features make these courses valuable to you?  
  

1.  The skills-based nature of courses make them more appealing.  

2.  The writing for publication course is the best class I have ever taken. I never would have gotten published 
if it weren't for that class.  

3.  They cover basic issues and they prepare one for more advanced courses.  

4.  

5371-This was valuable in terms of helping me obtain a context for our field. In the dissertation writing 
phase, I am finding that I rely on information I learned in this first course I took at TTU. The history of 
our field is essential knowledge, and the critical thinking that the course can/should require is essential 
for us to make a difference in our field in terms of change. 
5374 Editing. I think part of the reason this course was so valuable to me was the fact that Dr. Dragga 
was my professor. I learned what is, really, the basic skill of our field in this course. I cannot imagine that 
this course would ever be optional.  
5385 Ethics. Again, this course seems basic to our field. Before taking this class I mistakenly thought that 
ethics merely meant acting in an ethical manner which was mere common sense to me. After taking this 
class I realized that my understanding of ethics had been restricted and undeveloped. The subject is 
immensely more complex than it appears to people before study. I would require this (and the other three 
that I selected) courses for the degree. This course is valuable not only to the students in terms of 
expanding their critical thinking skills and knowledge of our field and its challenges, this course is 
valuable to our field in terms of every student who takes the class adds an ethical person to our field. 
5390 Publication. This course was not offered while I was in coursework. I sorely missed the opportunity 
to take it. Even with only three or four students, I should think that this course would be high on the list 
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of priorities because publication is such a demand for academe.  

5.  

The in-depth concepts of design are important for everybody (to have a well-rounded TC education). I 
see design as an element of my professional persona; even a person who focuses on rhetoric after the 
Ph.D. should have design skills because these skills, when applied, are representations of the quality of 
Texas Tech's program. I selected Rhetorical Analysis of Texts because, in theory, it covers basic 
rhetorical theory; I would not want to go on an interview without a this working knowledge. I selected 
Rhetoric of Scientific Literature and Written Discourse and Social Issues because these courses inspired 
my research and gave me a sense of how to apply rhetorical theory to concrete subjects.  

6.  I plan on going into industry, so naturally I am interested in more practical courses. I also maybe going 
into an educational field in which the courses on teaching apply.  

7.  Hands on practical knowledge that is transferable between academia and industry.  

8.  Direct application to industry jobs as well as theoretical and social backgrounds for why we do what we 
do.  

9.  Practicality with some theory. This is stuff I'll use the most personally.  

10.  

5371 introduced me to the field's most significant articles and theory -- and helped me learn what TC was 
all about. 5375 helped me refine an immediately useful skill, plus the theory behind particular doc design 
approaches. And 5385 helped me reflect on my practices with knowledge of the field's ethical values and 
what I'm called to as a professional.  

11.  Even though I am a Ph.D. student, I like a more practical industry-centered approach rather than large 
amounts of theory.  

12.  They are a mixture of theory/practice.  

13.  I liked the 'hands-on', real life projects.  

 

11.  Which courses do you perceive offer you the least value for your degree? 
 

  Response 
Total  

Response 
Percent 

5060. History and Theories 
of College Composition.   5  25%  

5361. Theories of Invention 
in Writing. Classical and 
modern theories of rhetorical 
invention.  

 6  30%  

5362. Rhetorical Analysis 
of Text. Classical and 
modern theories of rhetorical 

 4  20%  
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analysis.  
5363. Research Methods in 
TCR. Survey of research 
methods in composition 
studies.  

  0  0%  

5364. History of Rhetoric. 
Survey of history and 
theories of rhetoric.  

 2  10%  

5365. Studies in 
Composition. Consideration 
of classical and modern 
theories and research.  

 6  30%  

5366. Teaching Technical 
and Professional Writing.   1  5%  

5367. Methods of Teaching 
College Composition. 
Teaching methods and 
classroom observation.  

 4  20%  

5368. Studies in Written 
Argumentation. History and 
theories of written 
argumentation.  

 2  10%  

5369. Discourse and 
Technology. Effects of 
technologies on theory, 
practice, & pedagogy related 
to discourse.  

 1  5%  

5371. Foundations of 
Technical Communication. 
Theory and practice of TC.  

 4  20%  

5372. Technical Reports. 
Theory and practice of 
reports and proposals.  

 2  10%  

5373. Technical Manuals. 
Theory and practice of 
manual development and 
design.  

 5  25%  

5374. Technical Editing. 
Substantive editing and 
design of technical 
documents.  

 1  5%  
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5375. Document Design. 
Theory and practice of 
creating comprehensive, 
usable, and persuasive texts.  

 1  5%  

5376. Online Publishing. 
Design and testing of online 
documents to support 
instruction and information 
retrieval.  

  0  0%  

5377. Theoretical 
Approaches. Intensive 
analysis/application of one 
or more theories of technical 
communication.  

 2  10%  

5384. Rhetoric of Scientific 
Literature. Study of the role 
of rhetoric in the texts of 
scientific inquiry.  

 2  10%  

5385. Ethics in Technical 
Communication. 
Definitions, philosophies, & 
applicability of ethics to TC 
problems/solutions  

 1  5%  

5386. Written Discourse 
and Social Issues. Study of 
the uses of discourse in 
problem solving on social 
issues.  

 1  5%  

5387. Publication 
Management. Strategies of 
managing processes and 
knowledge that support 
publication.  

 2  10%  

5388. Usability Testing. 
Methods of planning, 
conducting, and analyzing 
usability tests.  

  0  0%  

5389. Field Methods of 
Research. Survey of 
methods such as 
ethnography, observation, 
and participatory design.  

  0  0%  
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5390. Writing for 
Publication. This course is 
designed to teach students 
how to write clear and 
effective articles.  

 2  10%  

 
 

12.  What features make these courses less valuable? 
  

1.  I do not feel qualified to answer this.  

2.  All of them were rehashed of courses I took in my M.A. program, yet I couldn't get transfer credit so I 
had to retake them.  

3.  They are good courses, but are more narrowly focused--more like something one would take for a major 
in a specialized field.  

4.  

I do not see any courses I could select. Those I might consider "less valuable" are ones I did not take and 
thus have no idea whether they would have been of value to me had I taken them. I checked 5384 and 
5364 only because I had to select two courses in order to continue with the survey. Please remove my 
responses to #11 when calculating your results.  

5.  

In theory, learning about manuals is good, but the class itself was without focus and turned me and others 
away from wanting to work with manuals. Again, Teaching Technical and Professional Writing could be 
a valuable course. When I took the course, the discussions were not as valuable as I'd hoped. I found that 
Invention might have been better as an overview of all of the canons  

6.  They are heavily based in theory and less practical.  

7.  Not as applicable to a MA student.  

8.  We were all lost in manuals, and foundations did not help because I had to take it my second semester, so 
the work was stuff I had already figured out, but the readings were new to me.  

9.  
I have no particular interest in the field of composition (although the courses have been useful because of 
my current job. I would, however, prefer to be working in a tech-comm role, and if I were, the courses 
would not be especially useful.)  

10.  Same reason as listed above  

11.  Probably just the unfamiliarity with the content of the courses. It "seems" as if they are a bit unnecessary. 

12.  I think I get something out of each class - some more than others. So I don't have a strong opinion on this 
one, but I had to check something.  

 

13.  We occasionally offer "special topics" courses under the course titles ENGL 5377 or ENGL 5365. Which of 
these courses that we have taught previously would you like to see offered again?  
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  Response 
Total  

Response 
Percent 

5365. Alternative 
Rhetorics. Non-western, 
non-canonical, and feminist 
approaches to rhetoric.  

 5  25%  

5365. Discourse Analysis.   7  35%  
5377. Intercultural 
Communication. 
Consideration of culture in 
communication.  

 13  65%  

5377. Quantitative 
Research Methods.   10  50%  

5377. Style. Theory and 
practice in style conventions.   6  30%  

5377. Writing Proposals 
and Grants.   9  45%  

 
  

 

14.  
Several of our courses, especially ENGL 5364 (History) and 5369 (Discourse and Technology), may be 
repeated for credit when the topic varies. Among these variants, which of the following courses would you 
like to see offered?  

  Response 
Total  

Response 
Percent 

5364. History of Rhetoric. 
Classical rhetoric, antiquity 
through St. Augustine.  

 5  25%  

5364. History of Rhetoric. 
Medieval rhetoric, St. 
Augustine through Ramus  

 1  5%  

5364. History of Rhetoric. 
20th century rhetoric.   5  25%  

5364. History of Rhetoric. 
Renaissance rhetoric, Ramus 
- Blair, Campbell, and 
Whatley  

 2  10%  

5364. History of Rhetoric. 
19th century rhetoric,  7  35%  



Survey Results   42 

American rhetoric and 
composition  
5364. History of Rhetoric. 
History of technical 
communication  

 8  40%  

5369. Discourse and 
Technology. Hypertext and 
hypermedia theory.  

 9  45%  

5369. Discourse and 
Technology. Critical 
theories of technology.  

 8  40%  

5369. Discourse and 
Technology. Computers and 
writing.  

 8  40%  

 
  

 

15.  If you have any suggestions about courses you'd like for us to offer, please write them here: 
  

1.  I think Intercultural Communication should be offered at least once a year.  

2.  

I'm not sure under what course number this might fall -- but I think the program would benefit from giving 
MAs (and PhDs too) much more direct workplace preparation. At the moment there seems to be a lot of 
focus on academic preparation (through the teaching courses and training). Even though the methods and 
theory courses would inform workplace practice, there isn't much direction for students about how to 
make the jump from academy to workplace. This is a bit surprising, given that many professors have 
workplace experience. I think this approach would make the program and its graduates much more 
flexible.  

  

16.  In your opinion, what is the program doing really well?  
1.  teaching theory and rhetoric  

2.  The variety of courses is outstanding and the quality of the staff makes Tech the #1 program.  

3.  Emphasizing the connection to rhetoric in everything -- a solid foundation.  

4.  
From my first semester, the summer of 1999, this program has done an excellent job in terms of 
providing ethical, professional, caring, and talented faculty (with one exception, see below). My NAU 
mentor, Dr. Roger Bacon, tells a story with the moral of "ok, you can get in, but can you get out?" The 
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point is that at TTU the faculty do everything possible to help us complete our degree.  

5.  It gives students a variety of courses to choose from.  

6.  
The entire faculty is easy to talk to, whether we have a problem or not. The MA program is very 
customizable, which is essential for our variety of MA students. Also, the program is flexible due to the 
flexible faculty members who are interested in change and who welcome surveys like this one.  

7.  I think teaching students how to be teachers is an excellent component of this program. 
So far, I like ICON and TOPIC and think they are great teaching/learning tools. 

8.  The variety of courses offered and the range of expertise of faculty.  

9.  Support of its students. Nice job! And most appreciated. 

10.  Offering a good balance of practical and theory courses that lead to a timely graduation.  

11.  Offering professional development and mentorship.  

12.  Very knowledgeable professors.  

13.  Providing top-quality faculty who are interested in their subjects and students. I really appreciate this.  

14.  Preparing PhD students for academic careers in research universities.  

15.  Teaching theory and adjusting the students to the academic culture.  

16.  One class leads to another. What I learned in document design, I use in all my other classes. What I 
learned in Foundations, I can use in all of my other classes.  

17.  Professors are very available and responsive and seem knowledgeable about the field.  

  

17.  In your opinion, what is the program doing really poorly?  
1.  offering flexible class scheduling  

2.  Nothing really.  

3.  
Nothing. I am not aware of anything that I would classify even as _bad_, _weak_, or _poor_. There are 
surely some things that you are doing better than others, but from my point of view the overall impression 
is very good.  

4.  

In only one case do I consider the program to have done poorly. The incident(s) involve(d) a faculty 
member who exhibited unprofessional behavior. This faculty member's unprofessional behavior 
resembles that of Miss Jean Brodie (a movie character) in terms of selecting favorite students, making 
disparaging comments about other students to the favorites, engaging in malicious gossiping, and 
undermining the integrity of the program and department. This faculty member caused unnecessary stress 
among students and set a poor example; however, when students reported this behavior, they were told to 
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"get used to it, backbiting is life in academe." I consider the unprofessional (and unethical) behavior of 
the faculty member, the reward of tenure, and the toleration of such behavior to reflect poorly on the 
department. Frankly, the students who were victims of this faculty member felt threatened to the point of 
avoiding any further reporting until they felt safely out of the system.  

5.  

I'd like to see more opportunities to learn software (perhaps outside of class) to be able to create complex 
documents. If I am going to teach the theory behind a kind of design, Web site structure, etc., I like to be 
able to say I could actually implement the ideas we talk about. The hands-on skills are transferable to 
other programs.  

6.  Providing a variety of practical courses each semester.  

7.  

My opinion, and of course, being as I'm Tech Comm, but I'd like to see less emphasis on Rhetoric and 
more offerings in Tech Comm. Tech Comm is an industry related field, and I feel the courses should be 
more tied in to industry, at both the graduate and undergraduate levels. Rhetoric is its own thing, and I 
feel like I'm getting way more Rhetoric than I need and/or desire, whether I stay in academia or move on 
to industry.  

8.  Faculty working more closely with grad students on research projects  

9.  It's not doing anything "poorly."  

10.  
Nothing really. I might consider dividing the PhD and MA students in the Foundations course, but other 
than that, the course itself tends to divide those who enroll (practical - MA; theoretical or methods - 
PhD).  

11.  Creating a sense of community among graduate students -- more social activities would benefit students 
so they can get to know professors more.  

12.  
Doesn't offer enough classes each semester. Advisor is hard to find. Having Ph.D. students in class 
w/master's students is intimidating for the master's students. Professors need to remember we have other 
classes, families, and jobs when they assign readings and assignments. The amount of work kills me.  

13.  Really poorly? I think the program could improve its connections with "the workplace." I know it's 
difficult since we're in the middle of nowhere, but I'm sure it can be done. There's no way we could lose.  

14.  Preparing MA (and undergrads) for the job search in non-academic careers.  

15.  Not considering industry enough.  

16.  
There is some emphasis on specific computer programs in classwork which makes the class frustrating. 
Perhaps a class on specific computer programs that would enhance the technical portion could be 
beneficial. The ones at the library are ok but not comprehensive enough.  

17.  I don't have an undergrad degree in tech comm and have felt like a fish out of water sometimes. Maybe a 
recommended reading list could be compiled for those new to the area and put on the website.  

  

18.  In your opinion, what is the top priority action the program needs to take?  
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1.  I am not qualified to answer this question  

2.  No opinion.  

3.  

This may not be an *action* item, but maintain an overall emphasis in basic/classic rhetoric and not get 
too caught up in the sexy technology/issue/fad du jour, Make sure there is always room for the basic 
student who just wants to be a technical communicator and not necessarily a narrowly focused, tool-
centered or industry-centered person. Make sure there is always room for both theory and practice, 
academia and industry within the courses and environment of the program.  

4.  

Stay the course of careful, slow, critically considered growth and change. To become too large could kill 
the qualities that matter the most. My other priority would be training of professors teaching online. I 
understand that not all use Dr. Dragga's effective methods for avoiding confusion and chaos in the MOO 
environment. Perhaps he could conduct some faculty meetings in the MOO to demonstrate his techniques 
without announcing the teaching motive. That might make the lesson easier for other faculty to acquire. 
Teaching online requires some different skills than teaching in the classroom. To assume that no training 
is needed is to make a false assumption. However, for all I know the program does offer training to 
faculty who teach online. I don't know the whole situation, so my remarks should be viewed with that fact 
in mind.  

5.  You did it: you made the exams take home.  

6.  Providing a variety of practical courses each semester.  

7.  
More Tech Comm offerings. Specifically, more offerings that directly relate to industry. And I don't mean 
technical writing. I mean web classes, instructional design, new media, courses that reflect the directions 
that industry are taking.  

8.  Offering more courses each semester.  

9.  It's time to begin determining the merits of TOPIC; not doing so will continue to leave the program's soft 
under-belly exposed to those who would prefer to see it gone.  

10.  Work more on preparing students for their professional lives - discussing career issues and options within 
the field.  

11.  I'm not sure -- maybe creating a stronger sense of community.  

12.  
Somehow condense the course's workload, perhaps have students read different readings and sum them 
up for the class, but make the readings available to everyone to read at their leisure. (FYI In question #3, I 
selected 1, because 0 wasn't an option.)  

13.  Improving workplace connections to increase graduate flexibility.  

14.  Improve the internship program for MAs.  

15.  
Focusing more on industry and developing relationships with them. I realize this is not normal for Tech 
Comm, but that has to change. We will find ourselves out in the cold if we keep trying to take the 
literature-based direction. If we want to prove ourselves valuable, industry must be our focus.  

16.  I do not feel qualified to give a good answer here.  
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17.  No thoughts on this one.  
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• Online Current TCR Students (MA and PhD, N= 25, conducted between 
9/26/2005 and 10/18/2005 

 

1.  What is your current status?  [click on MA or PhD to see the survey filtered by population] 
 

  Response 
Total  

Response 
Percent  

MA Student   14  54%  
PhD student   11  42%  
GTMP    0  0%  
Other, please specify    1  4%   

 

2.  On average, what is your time commitment per each online course (hours/week)? 
 

  Response Total Response 
Percent  

0-4    0  0%  
5-9   7  27%  
10-14   15  58%  
15-19   3  12%  
20+   1  4%   

 

3.  Approximately how many graduate TechComm courses have you taken with TTU? 
 
  Response Total Response Percent 
1   3  12%  
2   2  8%  
3   1  4%  
4   4  15%  
5   1  4%  
6   4  15%  
7   1  4%  
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9    0  0%  
10   2  8%  
11    0  0%  
12   2  8%  

 

4.  Have you taken more than 1 online class per semester? 
 

  Response 
Total  

Response 
Percent 

Yes   10  38%  
No   16  62%   

 

5.  How are you financing your degree? 
 

  Response 
Total  

Response 
Percent  

Student loans   6  23%  
Employer's assistance   6  23%  
My savings   14  54%  
Grant, scholarship, or 
fellowship   2  8%  

Other, please specify    6  23%   
  
1.  my paycheck  

2.  additional workload for extra pay  

3.  cash on hand and credit  

4.  credit card, va gi bill  

5.  Hazelwood  

6.  My paycheck  
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6.  For each of the following statements, please indicate the degree to which you agree or disagree with the 
statement.  

  Strongly 
Agree Agree Neutral Disagree Strongly 

Disagree 
I am satisfied that the range of course offerings in a 
given semester gives me a choice that leads to 
completion of my degree.  

29% (7)  42% (10) 17% (4)  12% (3)  0% (0)  

I can easily find a schedule of upcoming classes 
early enough to benefit me.  38% (9)  54% (13) 4% (1)  4% (1)  0% (0)  

I do not find MOO meetings valuable.  0% (0)  12% (3)  4% (1)  50% (12) 33% (8)  
~6:00 p.m. Texas time is a good time for me to 
participate in synchronous meetings.  42% (10) 38% (9)  12% (3)  4% (1)  4% (1)  

I have adequate access to my professors and 
advisors during my degree.  38% (9)  50% (12) 4% (1)  8% (2)  0% (0)  

I am able to make progress each semester towards 
completion of my degree.  54% (13) 42% (10) 4% (1)  0% (0)  0% (0)  

I do not have adequate access to my classmates.  4% (1)  8% (2)  25% (6)  42% (10) 21% (5)  
A synchronous (realtime) component to my courses 
is very important to me.  38% (9)  38% (9)  12% (3)  12% (3)  0% (0)  

Asynchronous class components are more 
important than realtime components.  12% (3)  21% (5)  29% (7)  29% (7)  8% (2)  

I do not know who the professors are in the 
TechComm program.  0% (0)  8% (2)  17% (4)  33% (8)  42% (10)  

 
 

7.  Rank the following options in order of your preference for how we should schedule more than 4 online 
classes, with 1 being the most preferable.  

  Ranking Average  
Meet the same date / time as another class. Students will 
simply have to choose one.  3.1  

Put two classes on same day, but stagger meeting times 
(i.e. 6-7, then 7-8).  2.7  

Use Friday evening.  3.5  
Use Saturday evening.  5.0  
Use Sunday evening.  4.7  
Schedule the course during the day.  5.3  
Offer some classes that employ no MOO meetings (i.e. 
they are asynchronous only)  3.7  
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8.  If you have another idea for how to schedule such classes, please share your thoughts below. 
  

  
Daytime classes would be very helpful. Evenings are difficult and create family time issues. Lunchtime MOOs 
would be awesome. Some courses could utilize threaded discussions rather than MOO's (I can teach how to do 
that)...and then asynchronous delivery would eliminate the need for a MOO--or maybe put it at one time/month. 
If you did same night but staggered monthly MOOs, you could offer 4 courses/term on Monday night, with each 
Monday being a different course and use asynchronous threaded discussions to move the topics during the other 
3 weeks. Course one on First Monday of months, course two on 2nd Monday, etc.  

None, but I highly ENCOURAGE (!!) the idea of staggering classes.   

It is a difficult task. One possibility is to categorize classes based on when a student might take the class. This is 
a lot more difficult in a PhD. or Masters program. However, a group of classes that are considered introductory 
could be offered at the same time as a group of classes considered more advanced since there would be little 
overlap.  

 

Have more than one class meeting per week, but simply make the class meetings shorter; that is, we could have 
two one-hour sessions rather than one 90 minute session. I'm not sure whether this would make scheduling any 
easier if applied overall, but it might help in some circumstances.  

 

One might think of scheduling 90 min MOOs every other week; this would accommodate 8 courses. Based on 
the experience of taking 12+ online courses, I think Amy Koerber's scheme is superb. Her MOO sessions are 
extremely effective by asking students to prepare an answer for a given prompt. That would be a way to go for 
alternate MOO weeks. I'd love to prepare for all courses like for 5361.  

 

  

9.  Rank the following options in order of your preference for how we should schedule our summer courses, 
with 1 being the most preferable.  

    Ranking 
Average  

Same as this year (i.e. 10 weeks, 
6/1 - 8/1)   1.5  

Adhere to campus summer 
schedule (5 week courses in two 
different sessions)  

 3.1  

Offer some 5-week courses and 
some 10-week courses.   2.4  

Extend the 10-week courses to 12 
by starting earlier or ending later.   3.0  
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10.  If you have other ideas about summer courses, please share your thoughts below. 
  

Perhaps running the course in conjunction with the May seminar as a 5-week course rather than a 10-week. It 
would make the seminar and finishing it more intense but it wouldn't interfere with the 2nd summer course we're 
required to take. Last summer, it seemed like we did the bulk of the work for the Usability class while in Lubbock 
and then pretty much dropped it (other than submitting assignments for the due dates) for several weeks before an 
end crunch to get the report in on time and take the exam while also finishing up the 2nd class. It might have 
helped to have had to finish up the report and take the exam for the Usability class within the 5-week course 
timeframe rather than the 10 so there wouldn't have been that gap. 

I have never taken a summer course. However, if I had needed to, this would be the ranking I would propose.  

Why would you extend to 12 weeks?  

When I started in the program there have been 11 weeks with two sessions, so actually more sessions compared 
to a long semester, that sure is not necessary. I am glad it is now 10 weeks with 1 session. Everything shorter is 
not good for theoretical courses at all with intensive reading and reflection. The shorter courses may work for 
technical courses, skill-drill.  

  

11.  Check the courses you think should be offered every year. 
 

  Response 
Total  

Response 
Percent  

5060. History and Theories of 
College Composition.   1  4%  

5361. Theories of Invention in 
Writing. Classical and modern 
theories of rhetorical invention.  

 4  17%  

5362. Rhetorical Analysis of Text. 
Classical and modern theories of 
rhetorical analysis.  

 6  25%  

5363. Research Methods in TCR. 
Survey of research methods in 
composition studies.  

 7  29%  

5364. History of Rhetoric. Survey of  4  17%  
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5365. Studies in Composition. 
Consideration of classical and modern 
theories and research.  

 1  4%  

5366. Teaching Technical and 
Professional Writing.   6  25%  

5367. Methods of Teaching College 
Composition. Teaching methods and 
classroom observation.  

 1  4%  

5368. Studies in Written 
Argumentation. History and theories 
of written argumentation.  

 3  12%  

5369. Discourse and Technology. 
Effects of technologies on theory, 
practice, & pedagogy related to 
discourse.  

 7  29%  

5371. Foundations of Technical 
Communication. Theory and practice 
of TC.  

 16  67%  

5372. Technical Reports. Theory and 
practice of reports and proposals.   11  46%  

5373. Technical Manuals. Theory 
and practice of manual development 
and design.  

 9  38%  

5374. Technical Editing. Substantive 
editing and design of technical 
documents.  

 13  54%  

5375. Document Design. Theory and 
practice of creating comprehensive, 
usable, and persuasive texts.  

 12  50%  

5376. Online Publishing. Design and 
testing of online documents to support 
instruction and information retrieval.  

 17  71%  

5377. Theoretical Approaches. 
Intensive analysis/application of one 
or more theories of technical 
communication.  

 3  12%  

5384. Rhetoric of Scientific 
Literature. Study of the role of 
rhetoric in the texts of scientific 
inquiry.  

 2  8%  

5385. Ethics in Technical  9  38%  
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Communication. Definitions, 
philosophies, & applicability of ethics 
to TC problems/solutions  
5386. Written Discourse and Social 
Issues. Study of the uses of discourse 
in problem solving on social issues.  

 2  8%  

5387. Publication Management. 
Strategies of managing processes and 
knowledge that support publication.  

 4  17%  

5388. Usability Testing. Methods of 
planning, conducting, and analyzing 
usability tests.  

 3  12%  

5389. Field Methods of Research. 
Survey of methods such as 
ethnography, observation, and 
participatory design.  

 7  29%  

5390. Writing for Publication. This 
course is designed to teach students 
how to write clear and effective 
articles.  

 13  54%  

 
  

 

12.  If you have any comments about timing and frequency of courses, please enter them here. 
  

Course choices are very good--I'd like to take most of them. The biggest problem is in deciding which.  

Any class that is required for the degree (5371 and 5390, specifically) should be offered frequently.  

Need to make sure courses are offered often enough that you don't have to pack students into required courses. 
This is esp true for online. If there's more than 8 or even 10 students, the MOO is very confusing (too much 
input).  

 

13.  Which courses do you perceive offer you the most value for your degree? 
 
  Response Response 
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5060. History and Theories of 
College Composition.    0  0%  

5361. Theories of Invention in 
Writing. Classical and modern 
theories of rhetorical invention.  

 2  8%  

5362. Rhetorical Analysis of Text. 
Classical and modern theories of 
rhetorical analysis.  

 3  12%  

5363. Research Methods in TCR. 
Survey of research methods in 
composition studies.  

 2  8%  

5364. History of Rhetoric. Survey of 
history and theories of rhetoric.   1  4%  

5365. Studies in Composition. 
Consideration of classical and modern 
theories and research.  

  0  0%  

5366. Teaching Technical and 
Professional Writing.   2  8%  

5367. Methods of Teaching College 
Composition. Teaching methods and 
classroom observation.  

  0  0%  

5368. Studies in Written 
Argumentation. History and theories 
of written argumentation.  

 1  4%  

5369. Discourse and Technology. 
Effects of technologies on theory, 
practice, & pedagogy related to 
discourse.  

 3  12%  

5371. Foundations of Technical 
Communication. Theory and practice 
of TC.  

 9  38%  

5372. Technical Reports. Theory and 
practice of reports and proposals.   5  21%  

5373. Technical Manuals. Theory 
and practice of manual development 
and design.  

 8  33%  

5374. Technical Editing. Substantive 
editing and design of technical 
documents.  

 8  33%  

5375. Document Design. Theory and  10  42%  



Survey Results   55 

practice of creating comprehensive, 
usable, and persuasive texts.  
5376. Online Publishing. Design and 
testing of online documents to support 
instruction and information retrieval.  

 10  42%  

5377. Theoretical Approaches. 
Intensive analysis/application of one 
or more theories of technical 
communication.  

 4  17%  

5384. Rhetoric of Scientific 
Literature. Study of the role of 
rhetoric in the texts of scientific 
inquiry.  

  0  0%  

5385. Ethics in Technical 
Communication. Definitions, 
philosophies, & applicability of ethics 
to TC problems/solutions  

 3  12%  

5386. Written Discourse and Social 
Issues. Study of the uses of discourse 
in problem solving on social issues.  

  0  0%  

5387. Publication Management. 
Strategies of managing processes and 
knowledge that support publication.  

 6  25%  

5388. Usability Testing. Methods of 
planning, conducting, and analyzing 
usability tests.  

 4  17%  

5389. Field Methods of Research. 
Survey of methods such as 
ethnography, observation, and 
participatory design.  

 5  21%  

5390. Writing for Publication. This 
course is designed to teach students 
how to write clear and effective 
articles.  

 5  21%  

 
  

 

14.  What features make these courses valuable to you?  
  

Usefulness to my current career.  
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Usability. Most students in the MA program fall into two categories: those who are planning on advancing to the 
PhD program, and those who are looking for practical experience. I think those students looking for theory 
should have it, but those of us looking for practicability should have the option as well.  

The need to understand research methods/methodologies before making decisions about a dissertation topic. 
Having theoretical and practical background in the field.  

these are things that have practical application in real world jobs.  

Practical applications.  

They supply a theoretical basis and historical background to act as a springboard for further research.  

The application of skills required by many employers.  

As a PhD student and experienced teacher, research methods are what I most need. They are critical to my career 
in TCR and I am least comfortable with them. A real strength of TTU's program is the many opportunities to 
work on methods.  

Practical application for Web and foundational grounding.  

practical application and the opportunity to integrate tools of the profession, e.g. FrameMaker, Dreamweaver  

They offer practical application of writing skills as well as graphic design, and publication arrangement beyond 
my level of expertise as a pure writer.  

Theoretical underpinnings. I am interested in the why behind rhetoric in any discourse.  

Perceived direct application to my career  

They contain theoretical aspects of the discipline that also meshes with technology.  

Each has to do with the theories and practices we'll need to work in academia and as practitioners.  

5361: a must for TC*R* studies; if this is not covered one might drop the *R* +++ 5363: well, this sets the base 
for any scholarly work. +++ 5369: to learn about the context of science/technology and society from an 
theoretical angle, very important to understand the concept of constructivism at work. +++ 5375: for 
communication of information to various audiences  

 

15.  Which courses do you perceive offer you the least value for your degree? 
 

  Response 
Total  

Response 
Percent  

5060. History and Theories of  9  38%  
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5361. Theories of Invention in 
Writing. Classical and modern 
theories of rhetorical invention.  

 1  4%  

5362. Rhetorical Analysis of Text. 
Classical and modern theories of 
rhetorical analysis.  

 2  8%  

5363. Research Methods in TCR. 
Survey of research methods in 
composition studies.  

 1  4%  

5364. History of Rhetoric. Survey 
of history and theories of rhetoric.   3  12%  

5365. Studies in Composition. 
Consideration of classical and 
modern theories and research.  

 1  4%  

5366. Teaching Technical and 
Professional Writing.   3  12%  

5367. Methods of Teaching College 
Composition. Teaching methods and 
classroom observation.  

 6  25%  

5368. Studies in Written 
Argumentation. History and 
theories of written argumentation.  

 1  4%  

5369. Discourse and Technology. 
Effects of technologies on theory, 
practice, & pedagogy related to 
discourse.  

 5  21%  

5371. Foundations of Technical 
Communication. Theory and 
practice of TC.  

 2  8%  

5372. Technical Reports. Theory 
and practice of reports and proposals.   4  17%  

5373. Technical Manuals. Theory 
and practice of manual development 
and design.  

 5  21%  

5374. Technical Editing. 
Substantive editing and design of 
technical documents.  

 1  4%  

5375. Document Design. Theory 
and practice of creating 
comprehensive, usable, and 
persuasive texts.  

 1  4%  
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5376. Online Publishing. Design 
and testing of online documents to 
support instruction and information 
retrieval.  

 1  4%  

5377. Theoretical Approaches. 
Intensive analysis/application of one 
or more theories of technical 
communication.  

 2  8%  

5384. Rhetoric of Scientific 
Literature. Study of the role of 
rhetoric in the texts of scientific 
inquiry.  

 3  12%  

5385. Ethics in Technical 
Communication. Definitions, 
philosophies, & applicability of 
ethics to TC problems/solutions  

  0  0%  

5386. Written Discourse and Social 
Issues. Study of the uses of discourse 
in problem solving on social issues.  

 6  25%  

5387. Publication Management. 
Strategies of managing processes and 
knowledge that support publication.  

 2  8%  

5388. Usability Testing. Methods of 
planning, conducting, and analyzing 
usability tests.  

  0  0%  

5389. Field Methods of Research. 
Survey of methods such as 
ethnography, observation, and 
participatory design.  

 2  8%  

5390. Writing for Publication. This 
course is designed to teach students 
how to write clear and effective 
articles.  

 3  12%  

 
  

 

16.  What features make these courses less valuable? 
  

Too much theory. Not practical.  
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More focused on theory/pedagogy. Great info, but less useful to me personally.  

Useful but often the application courses tend to cover a lot of the same ground and so they become repetitious.  

these seem to be geared more to research and less to do with real world jobs  

They are certainly still valuable, but they are fairly genre specific and not broadly applicable.  

These are less valuable to me only because I have been teaching for many years, and I focus in technical 
communication. They might be very valuable for others.  

In the semester I took it, the instructor attempted to teach manual writing and design along with XML, so I ended 
up concentrating on trying to GET xml to the major detriment of the core subject matter. I feel like I learned 
nothing about manual writing that I didn't already know.  

too abstract  

I understand that the PhD program contains a rhetorical element, however I got a lot of training on the subject in 
my undergraduate studies, so I personally don't feel that I would gain as much from classes that focus on rhetoric. 
This is more of a personal preference than a critique of the degree. I would prefer to learn technical skills here.  

Only that I am less interested in them. I don't really think they're less valuable, just less interesting.  

I don't plan to teach.  

I cannot see myself teaching an undergraduate course in these subjects  

I'm not completely sure about this, not having taken all of them; however, these courses strike me as useful, but 
not useful across the board. For instance, I wonder how many of us will need to be experts in the rhetoric of 
scientific literature? The class, and instructor, is great, but it doesn't make as much of a general impact as Ethics 
or History of Rhetoric.  

5367: I do not anticipate teaching college composition. +++ 5373: I am not working in the industry nor do I 
anticipate teaching students to writing manuals, the emphasis in my work field is on reports...Also, I do have 
extensive hands-on experience in writing laboratory instructions. +++ I would take either one course for an extra 
round, but not to cover the required credit hours.  

  

17.  We occasionally offer "special topics" courses under the course titles ENGL 5377 or ENGL 5365. Which of 
these courses that we have taught previously would you like to see offered again?  

  Response 
Total  

Response 
Percent  

5365. Alternative Rhetorics. Non-
western, non-canonical, and 
feminist approaches to rhetoric.  

 4  17%  

5365. Discourse Analysis.   5  21%  
5377. Intercultural  12  50%  
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Communication. Consideration of 
culture in communication.  
5377. Quantitative Research 
Methods.   9  38%  

5377. Style. Theory and practice in 
style conventions.   8  33%  

5377. Writing Proposals and 
Grants.   13  54%  

 
  

 

18.  
Several of our courses, especially ENGL 5364 (History) and 5369 (Discourse and Technology), may be 
repeated for credit when the topic varies. Among these variants, which of the following courses would you 
like to see offered?  

  Response 
Total  

Response 
Percent  

5364. History of Rhetoric. 
Classical rhetoric, antiquity 
through St. Augustine.  

 6  25%  

5364. History of Rhetoric. 
Medieval rhetoric, St. Augustine 
through Ramus  

 3  12%  

5364. History of Rhetoric. 20th 
century rhetoric.   10  42%  

5364. History of Rhetoric. 
Renaissance rhetoric, Ramus - 
Blair, Campbell, and Whatley  

 3  12%  

5364. History of Rhetoric. 19th 
century rhetoric, American 
rhetoric and composition  

 4  17%  

5364. History of Rhetoric. 
History of technical 
communication  

 13  54%  

5369. Discourse and Technology. 
Hypertext and hypermedia theory.   15  62%  

5369. Discourse and Technology. 
Critical theories of technology.   9  38%  

5369. Discourse and Technology. 
Computers and writing.   15  62%  
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19.  If you have any suggestions about courses you'd like for us to offer, please write them here: 
  

Business cases for Technical Communicators.  

It would be helpful to let students know they can choose to do an independent study in an advanced topic of 
interest. I have done so, and it was very helpful though I think one course should be the limit.  

I would love to see some crossover into marketing with the business school if it is at all possible. I wish I could 
take 1-3 marketing classes online since I see a major portion of the degree is writing for business, and marketing 
is a form of that.  

I'd like to take a class on the history of writing implements. This course could combine technological, rhetorical, 
and social issues related to choosing a writing instrument.  

*Disciplinary Communication Forms* (roughly). Theories and debates relevant for TC and R: multi-, inter-, and 
transdisciplinarity (now in methods courses) + discourse in theory forming disciplines (phys-chem, bio-geo, now 
5384) and applied sciences (engin./med./agricult., now in "ethics") + difference to humanities and arts. Rationale: 
TCR is negotiating among disciplines.  

  

20.  For asynchronous class communication, which of the following tools is most useful to you? 
 

  Response 
Total  

Response 
Percent  

WebBoard   7  29%  
e-mail   6  25%  
TOPIC   2  8%  
WebCT   7  29%  
mail distribution lists    0  0%  
Other, (below)   2  8%   

eCollege has a great platform. WebCT second in line.  

I am really fond of an instructor's site that links to student materials, w/wo us having to have our own sites. Dr. 
Rice rules in this area.  
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21.  For synchronous class communication, which of the following tools is most useful to you? 
 

  Response 
Total  

Response 
Percent 

Net Meeting   1  4%  
Web Meeting    0  0%  
Instant Messenger    0  0%  
MOO   22  92%  

Other, please specify   The MOO works fine, but all the frills are a little 
cluttery 1  4%  

 

  

22.  If you have used the MOO for class meetings, which of the following techniques do you feel is the most 
effective procedure for conducting class?  

  Response 
Total  

Response 
Percent  

Free form discussion   2  8%  
Stick to an agenda distributed 
before class   10  42%  

Teacher-regulated discussion   8  33%  
Small group discussion in side-
rooms   2  8%  

Other, please specify    2  8%   
In my limited experience, Dr. Baehr's method of an agenda-driven discussion that occasionally goes free-form but 
is managed by the teacher seems best  

The agenda with teacher direction so it doesn't turn into a free for all. Smaller groups in side rooms might help 
with the problem of interruptions  

 

23.  We have experimented with adding video and audio components to our online classes. Which of the 
following video or audio technologies would you feel comfortable using in our TechComm courses?  

  Response 
Total  

Response 
Percent  

WebCam-enhanced chat 
(teacher only)   13  54%  
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Video conferences for the entire 
class   6  25%  

Telephone conferences for the 
class   5  21%  

Small video lectures by 
professor on various course 
topics  

 18  75%  

Other, please specify    2  8%   
video/audio components are unnecessary  

none of all these, there is no substitute for f-2-f, why imitate?  
  

  

24.  In your opinion, what is the program doing really well?  

1 I think the faculty is first rate and cares about the program and the students. I feel fortressed and important to 
them. Small class size is important and you are doing a good job keeping that in line.  

2 Teaching me how to write effectively in this genre.  

3 The design of the program is excellent, and the courses offered are excellent.  

4 scheduling classes that meets our needs in a timely way (or at least as timely as possible given constraints). 
asking for feedback and responding to it.  

5 I have only taken two classes, but I have thought both classes have been high in quality with regards to the 
curriculum and instruction.  

6 The courses are varied and the instructors realize that many of us also have day jobs. There also seems to be 
more opportunities for involvement for online students with the listserv.  

7 
I believe the teaching staff is 100% top-notch and works at near-excellence in educating/informing their 
students. I have NEVER encountered a professor who was not willing to work with me when personal or 
technological problems came about.  

8 Providing really effective instruction that is equivalent to the instruction that onsite students receive.  

9 The TC program offers a wide range of courses. The diversity in coursework equips students with the skills 
necessary to become better writers overall, not just TC.  

10 

This program is every bit as rigorous as any PhD program. Students are receiving a quality degree, we are are 
challenged, we feel respected and important, and we have ready access to professors. In addition, we have 
many opportunities to publish and participate in the academy. I do not say this lightly--I am awed by the 
quality of this new online program.  
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11 I am learning a great deal and feel challenged. That really is the key, isn't it?  

12 The program is well balanced between rhetorical theory and practical application  

13 The variety and quality of course offerings and the interaction between faculty and students are very good. 
These are your strength.  

14 You provide students with a great deal of autonomy, which I enjoy. The discussion sections and coursework 
keep me honest, but I am mostly free to explore the degree in the manner I choose.  

15 I like the fact that professors are available to discuss ideas with students.  

16 I'm new in it, so it's hard to say. I've really enjoyed the class I'm taking this semester and feel like I've already 
learned a lot.  

17 Generally excellent service from profs and administrators. Rigorous course requirements, interesting and 
diverse curriculum. High-quality teaching staff.  

18 I'm very pleased with the inclusion on the online PhD component. As an MATC student, I find it very 
beneficial to be in class with PhD students who have substantial academic and professional experience in TC. 

19 Providing access to support, commitment to online mode, creativity in addressing online problems  

20 The faculty are particularly adept at fostering a sense of community and study. They constantly bring up 
connections/splits between the academic pursuit of tech comm and the professional aspects of the same.  

21 The instructors are first-rate. I'm very pleased with the quality of the instruction.  

22 The program works hard to integrate. At no point do I really feel that I'm studying a topic in isolation; it 
always relates to another class.  

23 
So far, I was able to supplement topics covered in MATC studies perfectly, in particular courses in rhetorical 
theory and application (criticism). This will be a good foundation for developing a thesis agenda for the 
qualifying exam and the following data collection and interpretation.  

  

  

25.  In your opinion, what is the program doing really poorly?  

1.  

Evening classes are problematic for family people. This term's class is good because it is staying on a time 
schedule, but last term we went over schedule a lot and I would have a starved family by 8 p.m. when I 
finally could get away. Sometimes I logged off at 7:40 and the MOO was still on course topics. I felt that was 
unfair, if I had to drive kids to things or feed them. I have a tight schedule and plan my time very carefully. 
6-7:30 should mean 6-7:30.  

2.  Providing a detailed, focused curriculum. I think there ought to be two separate course paths -- one for PhDs 
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and one for those of us who intend to go into industry. I know this is historically a troublesome division for 
the field, but I think it would save everyone frustration.  

3.  The program does not make sufficient allowances for technological differences and difficulties experienced 
by Macintosh users. Assistance for Macintosh issues is hard to find.  

4.  communicating about program/degree requirements  

5.  

It seems there isn't any standardized way that assignments are done. Some instructors use TOPIC others use 
WebBoard (or something), others I'm sure use something else. Also, it would be nice if there were timelines 
every semester for when things should happen. For example, when should I contact someone regarding 
which classes I should take for the following semester. I ended up not getting into a class this fall because I 
apparently waited too long to be released for registering for it.  

6.  

Some of the courses with a large number of PhD students can be intimidating. PhD students are often on an 
entirely different level than MA practitioners who may have no intentions of teaching. I'm not necessarily 
asking for leniency when it comes to grading, and I realize there is often mixing of the two groups in 
graduate courses, but I would like to think I will be graded based on my own abilities and not necessarily on 
a bell-curve.  

7.  

This isn't necessarily "poor" but... 
I would really like to see all the professors stick with email and/or ONE other asynchronous medium (be that 
Web Board or WebCT or Topic). It would help "keep everything in place" as well as eliminate "extra" 
passwords.  
 
I really like the fact that WebCT is now "set behind" Eraider.  

8.  

I wouldn't say really poorly, but I would like to see more course offerings if only to keep class size down. 
Ten really seems to be optimal class size. Thirteen works, but that's probably the maximum that can make 
any progress in the MOO. Additionally I feel like I don't have a lot of choice in course work only because I 
have to take a class now or never because it won't be offered again while I'm in the program. However, I'm 
sure most graduate programs work that way.  

9.  Nothing I can think of at this point. I'm enjoying my studies.  

10.  
Nothing is poor. The only thing I suggest changing a bit is to encourage professors to share a bit more in the 
MOO. I think they often assume the role of facilitator because students are so enthusiastic, but I very much 
like to hear my professors' opinions as well.  

11.  I have no chance to participate in Society for Technical Communication. I think an online program needs an 
online chapter.  

12.  I can't think of anything that is done poorly. I have had a good experience in the MATC.  

13.  Any question or request I have made to date has been acted upon, so I have no complaints at this time.  

14.  I haven't run across any problems yet.  

15.  I think the MOO is very difficult - it is hard to know what is going on with so many people talking at once.  

16.  I'll let you know when I find something.  
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17.  No access to TTU library materials. Style and editing classes need expansion (many students continue to 
have sub-par writing skills).  

18.  I think more classes should be offered during each semester, and I know TCR faculty are working on this 
problem.  

19.  Nothing that I see, but I'm only one course into it. See me later :)  

20.  
I don't think we have quite enough access to our instructors, and I'm beginning to wonder if one, 90-minute 
class meeting per week is sufficient. Some instructors will respond to email within 48 hours. For an online 
class, that may be sufficient. But for an online environment I'd like to see that sped up quite a bit.  

21.  NA  

22.  I don't feel that anything is done poorly. I am very worried about my portfolio, and feel that there should be 
an individual mentor per student so at least we know if we are on right track.  

23.  

With the PhD program in place, there are needs to be met, different to those of MATC students because PhD 
students are interested in enculturation into the academic field of TCR. (1) We want to know of the research 
activities of our instructors, for example which conferences they attend what are the newest, hottest topics 
discussed. (2) We welcome suggestions for additional landmark literature. (3) We welcome support to 
expanding on existing research strands, not always a finished paper, but possibly an extended glossary for 
terminology or an extended literature review.  

  

26.  In your opinion, what is the top priority action the program needs to take? 
   

1.  More asynchronous learning. Threads are a good method.  

2.  

I'd like to see a cap on the number of students per class. Last semester it was 12, which worked well, but this 
semester I have a class with 15 or 16 people in it, and it's chaos, especially when we are graded on class 
participation. Everyone feels like they need to make their presence felt, and it makes class confusing and 
hard for the prof. to control.  

3.  Provide assistance to Macintosh users.  

4.  -  

5.  
Fully explain what is required for completion of the program. I've heard both that I'd need to write a paper 
for publication and that I need to create a portfolio of my work. I'm still unsure what I need to do, but since it 
is a ways away, I'm not worrying about it right now.  

6.  _  

7.  Not applicable - 
I feel the program is very successful as is.  

8.  Hire more faculty to facilitate offering more courses-- 



Survey Results   67 

 
Also it would be nice if you could put together a chart of the rotation for required courses and methods 
courses. I'm under the impression you don't have any standard rotation now, but maybe I'm wrong. 
Regardless, not a course schedule per se, but a chart that goes out at least three years that indicates which 
semesters you will teach required courses. It doesn't need professors, days or times. Or otherwise a plan that 
indicates something like every other spring we will teaching Teaching Technical and Professional Writing, 
every fall we offer foundations, etc.  

9.  Since TTU is in the forefront of TC education, maybe this program can serve as a model to other academic 
institutions in offering courses that will standardize the profession.  

10.  Continue on with the same strength and enthusiasm. Do not let the program grow too large because sacrifices 
will have to be made. Guard your position as the best of the best.  

11.  

I am a master's level student and am beginning to resent the number of doctoral students in the classes I take. 
There is so much posturing as to who knows more than everyone else and competition with the professor for 
who's teaching the class. I know this sounds petty, and I should appreciate their contribution, but in these 
classes they dominate and I feel left behind. I stop participating because it just takes the conversation to a 
level I am not at (yet?) and I don't feel like class should be a competition.  

12.  Track career paths of graduating students; maintain contacts with potential employers  

13.  My academic needs are being met at this time.  

14.  

I would really love to see at least one course in marketing. Also, due to circumstances of my job, it may 
become necessary for me to take a spring semester off before I graduate because I will be in a time zone that 
has MOO sessions during work hours. This would affect my being able to take the required "Writing for 
Publication" course for a full year. I hope it is possible for students who may have these difficulties to make 
arrangements to take the course separate from the MOO under special supervision from the professor.  

15.  None at this time.  

16.  

I'm still too new to be able to give you an intelligent answer on this. The course offerings are broad and take 
in a wide range of interests. The faculty have been reasonably available. The other students are engaged in 
the program. I think the double charge on the May workshop is a difficulty. Also, I would like to know what 
financial aid is available. I've checked some but haven't really explored in depth simply because it's time-
consuming!  

17.  Create basic and advanced style/editing classes, possibly make them a program requirement.  

18.  I'd like to see more discussion and interaction about the Portfolio graduation requirement. This has been a hot 
topic in one of my classes this semester.  

19.  

I meet students in the MOO and rarely anywhere else. A normal face-to-face class helps you learn the 
personalities, biases, non-verbal communication, aspect of classmates. Maybe making the 1st class during the 
semester a video conference so that people have a sense of who they are dealing with during the semester. 
VideoCams are cheap, make the purchase of one a pre-req. and have everyone hook it up and use it 
occasionally.  

20.  Re-do the website so we can find our instructor's materials. We need quick, easy indexing to allow us to find 
ALL of a particular instructor's materials, not just the links emailed at the beginning of the semester. The site 
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should be searchable, easy to navigate, and include crosslinks (like from an instructor's page back to the TC 
homepage, and from there to another instructor's page). I think we should compare our website to RPI's and 
ask ourselves if we stack up.  

21.  NA  

22.  I would like to see more money for us.  

23.  

Handling e-mail overload seems a real problem for instructors. Not receiving an answer to a question, is at 
times irritating. It is odd for a sender to ask the recipient for the reason of silence...sometimes repeatedly. 
Silence is hard to interpret. If instructors consistently gave replies, however short, indicating that they care 
about students’ mail correspondence, then upon a missing response a student might think of the instructor 
being away or ill, or technology not functioning. It would exclude that the instructor did not care to respond. 
In addition it might be helpful to give out a policy that on average students should send not more than 2-3 
mails per week and assure them that they receive a hand-typed "received, please remind me if I do not 
answer within a week." Instructors may key in those responses during online office hours. Also an additional 
pull technology might be supportive to avoid longer stretches of silence: Students might copy mails into a 
password-protected asynchronous board such as used for the PhD first year review process. This would allow 
students to revise and condense their messages after a day, after the heat is out, until the instructor reads 
them. The instructor might then check once a week for mails a student sent and give one answer to all mails 
closing this thread. Something along this line needs to be done. It is simply not acceptable to not receive an 
answer on repeated request in a course that one has paid for.  
 
In sum, it is simply not fair or democratic that instructors give out policies to students how they should 
behave to not be punished, and that on the other hand, there is no code for instructors...along this line...online 
students need an ombudsman to turn to in case of turmoil with an instructor, may be someone from the 
literature branch in the English department. 
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• Onsite PhD-TCR alumni, N=6, conducted between 9/26/2005 and 11/7/2005 
 

1.  We are curious as to what you are currently doing and to what degree the nature of your doctoral 
experiences has impacted your career options. Check all of the following statements that apply.  

  Response 
Total  

Response 
Percent  

I currently teach at a 
community college.    0  0%  

I landed a technical 
communication job after 
graduation.  

 2  33%  

I teach at a 4-year university.   4  67%  
I am no longer involved in 
technical communication.    0  0%  

I used my skills to become an 
independent contractor after 
graduation.  

  0  0%  

I generated one or more 
publications out of my 
dissertation.  

 3  50%  

I pursued another graduate 
degree after receiving my 
doctorate from TTU.  

  0  0%  

I direct a technical, 
professional, or scientific 
writing program.  

 2  33%  

I direct a composition 
program.    0  0%  

I have received tenure at my 
current institution.    0  0%  

Other, please specify    0  0%   
 

2.  How many years have you been employed in your current position? 
 

  Response 
Total  

Response 
Percent 

0-2   3  50%  
3-4   1  17%  
5-6   1  17%  
7+   1  17%   
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3.  In which of the following activities did you participate during your degree? 
 

  Response 
Total  

Response 
Percent 

Taught freshman 
composition as a GPTI or 
TA.  

 6  100%  

Worked on campus, but 
outside of the English 
Department.  

 4  67%  

Assisted one or more 
professors as a TA or RA.   3  50%  

Paid my way without 
working for the department 
or the university.  

  0  0%  

Served on a department 
committee.   4  67%  

Participated in STC 
activities.   4  67%  

Taught technical writing 
(2311 or 2309) as a GPTI or 
TA.  

 6  100%  

Taught an upper division 
technical writing course as a 
GPTI or TA.  

 2  33%  

Got paid (or received course 
releases) for assisting the 
department in a non-teaching 
activity.  

 3  50%  

Other, please specify    0  0%   
 

4.  For each of the following statements, please indicate the degree to which you agree or disagree with the 
statement.  

  Strongly 
Agree Agree Neutral Disagree Strongly 

Disagree 
Response 

Total  
I am satisfied that the range of course offerings 
in a given semester gave me a choice that 
allowed me to complete my degree.  

33% (2) 50% (3) 17% (1) 0% (0)  0% (0)  6  
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I could easily find a schedule of upcoming 
classes early enough to benefit me.  17% (1) 83% (5) 0% (0)  0% (0)  0% (0)  6  

I did not know who the professors were in the 
TechComm program.  0% (0)  0% (0)  0% (0)  17% (1)  83% (5) 6  

I'm glad I chose to pursue my PhD at Texas 
Tech.  83% (5) 17% (1) 0% (0)  0% (0)  0% (0)  6  

Texas Tech's doctoral program is competitive 
with other PhD-granting programs.  83% (5) 17% (1) 0% (0)  0% (0)  0% (0)  6  

I had a good relationship with my dissertation 
committee.  83% (5) 17% (1) 0% (0)  0% (0)  0% (0)  6  

I had adequate access to my professors and 
advisors during my degree.  83% (5) 17% (1) 0% (0)  0% (0)  0% (0)  6  

I was able to make progress each semester 
towards completion of my degree.  67% (4) 33% (2) 0% (0)  0% (0)  0% (0)  6  

I would like to have seen more theory courses 
offered each semester.  33% (2) 33% (2) 33% (2) 0% (0)  0% (0)  6  

I would like to have seen more methods 
courses offered each semester.  0% (0)  33% (2) 67% (4) 0% (0)  0% (0)  6  

I would like to have seen more tools (or "how-
to") courses offered each semester.  0% (0)  33% (2) 33% (2) 33% (2)  0% (0)  6  

 
 

5.  Looking at your current situation and thinking back to the kinds of courses TTU scheduled during your time 
with us, please check the courses you think we should offer every year.  

  Response 
Total  

Response 
Percent 

5060. History and Theories 
of College Composition.   2  33%  

5361. Theories of Invention 
in Writing. Classical and 
modern theories of rhetorical 
invention.  

 3  50%  

5362. Rhetorical Analysis 
of Text. Classical and 
modern theories of rhetorical 
analysis.  

 2  33%  

5363. Research Methods in 
TCR. Survey of research 
methods in composition 
studies.  

 6  100%  
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5364. History of Rhetoric. 
Survey of history and 
theories of rhetoric.  

 2  33%  

5365. Studies in 
Composition. Consideration 
of classical and modern 
theories and research.  

 2  33%  

5366. Teaching Technical 
and Professional Writing.   6  100%  

5367. Methods of Teaching 
College Composition. 
Teaching methods and 
classroom observation.  

 1  17%  

5368. Studies in Written 
Argumentation. History and 
theories of written 
argumentation.  

  0  0%  

5369. Discourse and 
Technology. Effects of 
technologies on theory, 
practice, & pedagogy related 
to discourse.  

 3  50%  

5371. Foundations of 
Technical Communication. 
Theory and practice of TC.  

 6  100%  

5372. Technical Reports. 
Theory and practice of 
reports and proposals.  

 3  50%  

5373. Technical Manuals. 
Theory and practice of 
manual development and 
design.  

 1  17%  

5374. Technical Editing. 
Substantive editing and 
design of technical 
documents.  

 5  83%  

5375. Document Design. 
Theory and practice of 
creating comprehensive, 
usable, and persuasive texts.  

 6  100%  

5376. Online Publishing. 
Design and testing of online   0  0%  
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documents to support 
instruction and information 
retrieval.  
5377. Theoretical 
Approaches. Intensive 
analysis/application of one 
or more theories of technical 
communication.  

 2  33%  

5384. Rhetoric of Scientific 
Literature. Study of the role 
of rhetoric in the texts of 
scientific inquiry.  

  0  0%  

5385. Ethics in Technical 
Communication. 
Definitions, philosophies, & 
applicability of ethics to TC 
problems/solutions  

  0  0%  

5386. Written Discourse 
and Social Issues. Study of 
the uses of discourse in 
problem solving on social 
issues.  

  0  0%  

5387. Publication 
Management. Strategies of 
managing processes and 
knowledge that support 
publication.  

  0  0%  

5388. Usability Testing. 
Methods of planning, 
conducting, and analyzing 
usability tests.  

 1  17%  

5389. Field Methods of 
Research. Survey of 
methods such as 
ethnography, observation, 
and participatory design.  

 3  50%  

5390. Writing for 
Publication. This course is 
designed to teach students 
how to write clear and 
effective articles.  

 3  50%  
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6.  If you have any comments about timing and frequency of courses, please enter them here. 
 

No responses were entered for this question.  

Total Respondents 0  

(skipped this question) 6   
 

7.  Which courses do you perceive offered you the most value for your degree? 
 

  Response 
Total  

Response 
Percent 

5060. History and Theories 
of College Composition.    0  0%  

5361. Theories of Invention 
in Writing. Classical and 
modern theories of rhetorical 
invention.  

  0  0%  

5362. Rhetorical Analysis 
of Text. Classical and 
modern theories of rhetorical 
analysis.  

  0  0%  

5363. Research Methods in 
TCR. Survey of research 
methods in composition 
studies.  

 2  33%  

5364. History of Rhetoric. 
Survey of history and 
theories of rhetoric.  

  0  0%  

5365. Studies in 
Composition. Consideration 
of classical and modern 
theories and research.  

  0  0%  

5366. Teaching Technical 
and Professional Writing.   4  67%  

5367. Methods of Teaching 
College Composition. 
Teaching methods and 
classroom observation.  

  0  0%  

5368. Studies in Written 
Argumentation. History and 
theories of written 

 1  17%  
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argumentation.  
5369. Discourse and 
Technology. Effects of 
technologies on theory, 
practice, & pedagogy related 
to discourse.  

 1  17%  

5371. Foundations of 
Technical Communication. 
Theory and practice of TC.  

 3  50%  

5372. Technical Reports. 
Theory and practice of 
reports and proposals.  

 3  50%  

5373. Technical Manuals. 
Theory and practice of 
manual development and 
design.  

  0  0%  

5374. Technical Editing. 
Substantive editing and 
design of technical 
documents.  

 2  33%  

5375. Document Design. 
Theory and practice of 
creating comprehensive, 
usable, and persuasive texts.  

 2  33%  

5376. Online Publishing. 
Design and testing of online 
documents to support 
instruction and information 
retrieval.  

  0  0%  

5377. Theoretical 
Approaches. Intensive 
analysis/application of one 
or more theories of technical 
communication.  

 1  17%  

5384. Rhetoric of Scientific 
Literature. Study of the role 
of rhetoric in the texts of 
scientific inquiry.  

 1  17%  

5385. Ethics in Technical 
Communication. 
Definitions, philosophies, & 
applicability of ethics to TC 

  0  0%  
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problems/solutions  
5386. Written Discourse 
and Social Issues. Study of 
the uses of discourse in 
problem solving on social 
issues.  

  0  0%  

5387. Publication 
Management. Strategies of 
managing processes and 
knowledge that support 
publication.  

  0  0%  

5388. Usability Testing. 
Methods of planning, 
conducting, and analyzing 
usability tests.  

 1  17%  

5389. Field Methods of 
Research. Survey of 
methods such as 
ethnography, observation, 
and participatory design.  

 1  17%  

5390. Writing for 
Publication. This course is 
designed to teach students 
how to write clear and 
effective articles.  

 1  17%  

 
  

8.  What features made/make these courses valuable to you?   

1.  They corresponded with courses I now teach or helped me generate publishable research. I really hate 
that you limited the selections to four. I had a five-way tie. Bad survey design?  

2.  They provide tools for use in conducting research.  

3.  They were directly applicable to my dissertation and post-dissertation research agenda. They were 
also beneficial in preparing me to teach at a doctoral-granting institution.  

 

9.  Which courses do you perceive offered you the least value for your degree? 
 

  Response 
Total  

Response 
Percent 

5060. History and Theories 
of College Composition.   1  17%  
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5361. Theories of Invention 
in Writing. Classical and 
modern theories of rhetorical 
invention.  

 5  83%  

5362. Rhetorical Analysis 
of Text. Classical and 
modern theories of rhetorical 
analysis.  

 4  67%  

5363. Research Methods in 
TCR. Survey of research 
methods in composition 
studies.  

  0  0%  

5364. History of Rhetoric. 
Survey of history and 
theories of rhetoric.  

 1  17%  

5365. Studies in 
Composition. Consideration 
of classical and modern 
theories and research.  

  0  0%  

5366. Teaching Technical 
and Professional Writing.    0  0%  

5367. Methods of Teaching 
College Composition. 
Teaching methods and 
classroom observation.  

 2  33%  

5368. Studies in Written 
Argumentation. History and 
theories of written 
argumentation.  

  0  0%  

5369. Discourse and 
Technology. Effects of 
technologies on theory, 
practice, & pedagogy related 
to discourse.  

  0  0%  

5371. Foundations of 
Technical Communication. 
Theory and practice of TC.  

  0  0%  

5372. Technical Reports. 
Theory and practice of 
reports and proposals.  

  0  0%  

5373. Technical Manuals. 
Theory and practice of  1  17%  
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manual development and 
design.  
5374. Technical Editing. 
Substantive editing and 
design of technical 
documents.  

  0  0%  

5375. Document Design. 
Theory and practice of 
creating comprehensive, 
usable, and persuasive texts.  

  0  0%  

5376. Online Publishing. 
Design and testing of online 
documents to support 
instruction and information 
retrieval.  

  0  0%  

5377. Theoretical 
Approaches. Intensive 
analysis/application of one 
or more theories of technical 
communication.  

  0  0%  

5384. Rhetoric of Scientific 
Literature. Study of the role 
of rhetoric in the texts of 
scientific inquiry.  

  0  0%  

5385. Ethics in Technical 
Communication. 
Definitions, philosophies, & 
applicability of ethics to TC 
problems/solutions  

  0  0%  

5386. Written Discourse 
and Social Issues. Study of 
the uses of discourse in 
problem solving on social 
issues.  

  0  0%  

5387. Publication 
Management. Strategies of 
managing processes and 
knowledge that support 
publication.  

  0  0%  

5388. Usability Testing. 
Methods of planning, 
conducting, and analyzing 

  0  0%  
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usability tests.  
5389. Field Methods of 
Research. Survey of 
methods such as 
ethnography, observation, 
and participatory design.  

  0  0%  

5390. Writing for 
Publication. This course is 
designed to teach students 
how to write clear and 
effective articles.  

  0  0%  

 
  

10.  What features made/make these courses less valuable?  

1.  

The instructors didn't have enough of a purpose; the classes seemed like undergrad courses. However, 
I'm sure this is highly dependent on the prof, not the class, so I would hesitate to condemn the class. 
Unfortunately, I find that when I teach some of these courses, I teach badly in part because I had weak 
models.  

2.  
they were good courses, but I'd had more effective courses already on the same topics at other 
schools--mainly because I'd taken them with professors and other students who more heavily valued 
the theory and who had better backgrounds in rhetorical theory  

3.  Poor teaching!  

4.  The professor was a Nazi. She seemed to prefer male students over female students, going so far as to 
discourage women students from remaining in the program. Thank god, she's gone.  

 

11.  If you have any suggestions about courses we should have offered during your degree (or those 
we may need to be offering in the future), please write them here:  

1.  I'm glad you're offering Usability Testing, and I'd take a seminar there (summer!) to learn more about it.  

2.  

More courses in theory -- not just TC theory, but theories of the post-modern era that people use when 
writing books: Giddens, Derrida, Foucault, etc. I think students at Minnesota and Iowa State and 
Michigan Tech, for example, get much better preparation for dealing with theory. I'm not suggesting 
adding a series of courses, but maybe one course.  

3.  
I was disappointed that the multimedia courses offered during my time at TTU were not open to doctoral 
students. A course that examines multimedia (new media) theories and practices would have been 
extremely important to me.  
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12.  In your opinion, what did the program do really well during your degree?  

1.  

Accepting me because my goals were compatible with the program and LETTING ME GO. I was 
extremely highly motivated, focused, and driven. I would have suffered greatly in a program that didn't 
allow me to progress at the speed comfortable to me. Although I had to complete the same requirements 
as everyone else, I felt I had latitude, for example, about when to take quals and when to defend.  

2.  
It did a really good job of introducing me to and helping me hone technical writing skills when I didn't 
have a background in those areas. Profs were very supportive and gave me personal attention, leadership 
roles, etc. Fellow students were strong and supportive and their work made mine better.  

3.  Prepared me to teach tech comm courses and to conduct enough research to write some articles.  

4.  Faculty mentoring was exceptional. Fred Kemp's informal meetings with us were fantastic. My classes 
were challenging both theoretically and practically.  

5.  
-Prepare me for networking at conferences and national events 
-Let me create good working relationships with professors 
-Give me prompt feedback on projects (including dissertation)  

6.  The program prepared me to step into a teaching situation as an expert, someone who could give direction 
to a program.  

  

13.  In your opinion, what did the program do really poorly during your degree?  

1.  

Provide funding. I was required to take 3, teach 2 during my first semester, and that was ridiculous (new 
baby and all). So I lost funding/benefits, even though I made up the money by working in the writing 
center. I felt somewhat slighted. I later pursued teaching outside the department in another department, 
and that was a good experience, and one heck of a lot easier than teaching comp or 2311.  

2.  Very few rhetoric offerings, most of which really weren't rhetoric courses....  

3.  Provide a solid grounding in rhetoric. It was too much of a hodge podge, and the teaching of those classes 
was not as strong as in the tech comm courses.  

4.  

We were an early group of graduates, so the building and facilities were inferior to what you currently 
have. I can't fault the department for these things. I do wish, however, that the department has been able 
to keep central faculty like Stuart Selber and Patricia Goubil Gambrell. When they left, it created a large 
hole in the curriculum and research possibilities I could choose.  

5.  

-Avoid mixing master's students and doctoral students constantly in courses 
-Avoid emphasizing composition and rhetoric as the only (or dominant) theoretical families for technical 
communication 
-Stay away from discussions regarding diversity in academia  
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6.  Honestly, nothing. I was always satisfied with the teaching and support.  

 

14.  If you have any other observations about the TC program, its professors, its courses, or its 
direction, please write them below.  

1.  

I don't know what the direction is. Many of the profs (Carter, Rickly, Baake, Dragga) are very strong. 
Others aren't great. The program is meeting a huge national demand. I'm proud of being an alum of the 
program and feel like I was treated like a colleague and collaborator from the day I walked in. My career 
may tank here pretty soon, but it won't be Tech's fault.  
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• Onsite MATC alumni, N=4, conducted between 9/26/2005 and 11/1/2005 
 

1.  We are curious as to what you are currently doing and to what degree the MATC has impacted your career 
options. Check all of the following statements that apply.  

  Response 
Total  

Response 
Percent 

I currently teach at a 
community college.    0  0%  

I landed a technical 
communication job after 
graduation.  

 2  50%  

I used my MATC degree as 
a stepping stone to a doctoral 
program.  

 1  25%  

I am no longer involved in 
technical communication.   1  25%  

I used my skills to become 
an independent contractor 
after graduation.  

  0  0%  

Other, please specify        I teach at a public school. 1  25%   
 

2.  Did you ever take an online class with Texas Tech? 
 

  Response 
Total  

Response 
Percent 

Yes   2  50%  
No   2  50%   

 

3.  In which of the following activites did you participate during your degree? 
 

  Response 
Total  

Response 
Percent 

Taught freshman 
composition as a GPTI or 
TA.  

 2  50%  

Worked on campus, but 
outside of the English 
Department.  

 1  25%  
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Assisted one or more 
professors as a TA or RA.   2  50%  

Paid my way without 
working for the department 
or the university.  

 1  25%  

Served on a department 
committee.    0  0%  

Participated in STC 
activities.   2  50%  

Taught a course (not 
freshman composition) as a 
GPTI or TA.  

  0  0%  

Participated in the MA 
apprentice program.   1  25%  

Other, please specify   worked in the writing center 1  25%   
 

4.  For each of the following statements, please indicate the degree to which you agree or disagree with the 
statement.  

  Strongly 
Agree Agree Neutral Disagree Strongly 

Disagree 
Response 

Total  
I am satisfied that the range of course 
offerings in a given semester gave me a choice 
that allowed me to complete my degree.  

75% (3)  0% (0)  25% (1) 0% (0)  0% (0)  4  

I could easily find a schedule of upcoming 
classes early enough to benefit me.  100% (4) 0% (0)  0% (0)  0% (0)  0% (0)  4  

I did not know who the professors were in the 
TechComm program.  0% (0)  0% (0)  0% (0)  25% (1)  75% (3) 4  

I'm glad I chose to pursue my MATC at Texas 
Tech.  100% (4) 0% (0)  0% (0)  0% (0)  0% (0)  4  

Texas Tech's MATC program is competitive 
with other master's programs.  50% (2)  0% (0)  50% (2) 0% (0)  0% (0)  4  

I had adequate access to my professors and 
advisors during my degree.  75% (3)  25% (1) 0% (0)  0% (0)  0% (0)  4  

I was able to make progress each semester 
towards completion of my degree.  75% (3)  25% (1) 0% (0)  0% (0)  0% (0)  4  

I would like to have seen more theory courses 
offered each semester.  25% (1)  0% (0)  25% (1) 0% (0)  50% (2) 4  

I would like to have seen more methods 
courses offered each semester.  0% (0)  50% (2) 25% (1) 0% (0)  25% (1) 4  
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I would like to have seen more tools (or "how-
to") courses offered each semester.  0% (0)  25% (1) 25% (1) 25% (1)  25% (1) 4  

 
 

5.  Check the courses you think should be offered every year. 
 

  Response 
Total  

Response 
Percent 

5060. History and Theories 
of College Composition.    0  0%  

5361. Theories of Invention 
in Writing. Classical and 
modern theories of rhetorical 
invention.  

 1  25%  

5362. Rhetorical Analysis 
of Text. Classical and 
modern theories of rhetorical 
analysis.  

 1  25%  

5363. Research Methods in 
TCR. Survey of research 
methods in composition 
studies.  

 1  25%  

5364. History of Rhetoric. 
Survey of history and 
theories of rhetoric.  

 1  25%  

5365. Studies in 
Composition. Consideration 
of classical and modern 
theories and research.  

 1  25%  

5366. Teaching Technical 
and Professional Writing.   1  25%  

5367. Methods of Teaching 
College Composition. 
Teaching methods and 
classroom observation.  

  0  0%  

5368. Studies in Written 
Argumentation. History and 
theories of written 
argumentation.  

 1  25%  

5369. Discourse and 
Technology. Effects of 
technologies on theory, 

 3  75%  
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practice, & pedagogy related 
to discourse.  
5371. Foundations of 
Technical Communication. 
Theory and practice of TC.  

 4  100%  

5372. Technical Reports. 
Theory and practice of 
reports and proposals.  

 3  75%  

5373. Technical Manuals. 
Theory and practice of 
manual development and 
design.  

 3  75%  

5374. Technical Editing. 
Substantive editing and 
design of technical 
documents.  

 3  75%  

5375. Document Design. 
Theory and practice of 
creating comprehensive, 
usable, and persuasive texts.  

 3  75%  

5376. Online Publishing. 
Design and testing of online 
documents to support 
instruction and information 
retrieval.  

  0  0%  

5377. Theoretical 
Approaches. Intensive 
analysis/application of one 
or more theories of technical 
communication.  

 1  25%  

5384. Rhetoric of Scientific 
Literature. Study of the role 
of rhetoric in the texts of 
scientific inquiry.  

  0  0%  

5385. Ethics in Technical 
Communication. 
Definitions, philosophies, & 
applicability of ethics to TC 
problems/solutions  

 3  75%  

5386. Written Discourse 
and Social Issues. Study of 
the uses of discourse in 

  0  0%  
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problem solving on social 
issues.  
5387. Publication 
Management. Strategies of 
managing processes and 
knowledge that support 
publication.  

  0  0%  

5388. Usability Testing. 
Methods of planning, 
conducting, and analyzing 
usability tests.  

 1  25%  

5389. Field Methods of 
Research. Survey of 
methods such as 
ethnography, observation, 
and participatory design.  

 1  25%  

5390. Writing for 
Publication. This course is 
designed to teach students 
how to write clear and 
effective articles.  

  0  0%  

 
 

6.  If you have any comments about timing and frequency of courses, please enter them here. 
 

No responses were entered for this question.  

Total Respondents 0  

(skipped this question) 4   
 

7.  Which courses do you perceive offered you the most value for your degree? 
 

  Response 
Total  

Response 
Percent 

5060. History and Theories 
of College Composition.    0  0%  

5361. Theories of Invention 
in Writing. Classical and 
modern theories of rhetorical 
invention.  

 1  25%  

5362. Rhetorical Analysis 
of Text. Classical and   0  0%  
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modern theories of rhetorical 
analysis.  
5363. Research Methods in 
TCR. Survey of research 
methods in composition 
studies.  

  0  0%  

5364. History of Rhetoric. 
Survey of history and 
theories of rhetoric.  

  0  0%  

5365. Studies in 
Composition. Consideration 
of classical and modern 
theories and research.  

  0  0%  

5366. Teaching Technical 
and Professional Writing.    0  0%  

5367. Methods of Teaching 
College Composition. 
Teaching methods and 
classroom observation.  

  0  0%  

5368. Studies in Written 
Argumentation. History and 
theories of written 
argumentation.  

  0  0%  

5369. Discourse and 
Technology. Effects of 
technologies on theory, 
practice, & pedagogy related 
to discourse.  

 1  25%  

5371. Foundations of 
Technical Communication. 
Theory and practice of TC.  

 2  50%  

5372. Technical Reports. 
Theory and practice of 
reports and proposals.  

 3  75%  

5373. Technical Manuals. 
Theory and practice of 
manual development and 
design.  

 1  25%  

5374. Technical Editing. 
Substantive editing and 
design of technical 
documents.  

 2  50%  
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5375. Document Design. 
Theory and practice of 
creating comprehensive, 
usable, and persuasive texts.  

 2  50%  

5376. Online Publishing. 
Design and testing of online 
documents to support 
instruction and information 
retrieval.  

  0  0%  

5377. Theoretical 
Approaches. Intensive 
analysis/application of one 
or more theories of technical 
communication.  

  0  0%  

5384. Rhetoric of Scientific 
Literature. Study of the role 
of rhetoric in the texts of 
scientific inquiry.  

  0  0%  

5385. Ethics in Technical 
Communication. 
Definitions, philosophies, & 
applicability of ethics to TC 
problems/solutions  

 2  50%  

5386. Written Discourse 
and Social Issues. Study of 
the uses of discourse in 
problem solving on social 
issues.  

  0  0%  

5387. Publication 
Management. Strategies of 
managing processes and 
knowledge that support 
publication.  

  0  0%  

5388. Usability Testing. 
Methods of planning, 
conducting, and analyzing 
usability tests.  

 1  25%  

5389. Field Methods of 
Research. Survey of 
methods such as 
ethnography, observation, 
and participatory design.  

  0  0%  
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5390. Writing for 
Publication. This course is 
designed to teach students 
how to write clear and 
effective articles.  

  0  0%  

 
  

8.  What features made/make these courses valuable to you?   

1.  
One thing that isn't on this list that was extremely valuable to me was doing an internship for course 
credit. It was not only an excellent learning experience, but it also helped me get a job after I graduated. It 
was a very good opportunity to apply what I had learned in my other courses in a real world situation.  

2.  Since I had no intention in going for a PhD, these courses helped make me marketable to companies.  

 

9.  Which courses do you perceive offered you the least value for your degree? 
 

  Response 
Total  

Response 
Percent 

5060. History and Theories 
of College Composition.    0  0%  

5361. Theories of Invention 
in Writing. Classical and 
modern theories of rhetorical 
invention.  

  0  0%  

5362. Rhetorical Analysis 
of Text. Classical and 
modern theories of rhetorical 
analysis.  

  0  0%  

5363. Research Methods in 
TCR. Survey of research 
methods in composition 
studies.  

  0  0%  

5364. History of Rhetoric. 
Survey of history and 
theories of rhetoric.  

  0  0%  

5365. Studies in 
Composition. Consideration 
of classical and modern 
theories and research.  

  0  0%  
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5366. Teaching Technical 
and Professional Writing.   2  50%  

5367. Methods of Teaching 
College Composition. 
Teaching methods and 
classroom observation.  

 3  75%  

5368. Studies in Written 
Argumentation. History and 
theories of written 
argumentation.  

  0  0%  

5369. Discourse and 
Technology. Effects of 
technologies on theory, 
practice, & pedagogy related 
to discourse.  

  0  0%  

5371. Foundations of 
Technical Communication. 
Theory and practice of TC.  

  0  0%  

5372. Technical Reports. 
Theory and practice of 
reports and proposals.  

  0  0%  

5373. Technical Manuals. 
Theory and practice of 
manual development and 
design.  

 1  25%  

5374. Technical Editing. 
Substantive editing and 
design of technical 
documents.  

  0  0%  

5375. Document Design. 
Theory and practice of 
creating comprehensive, 
usable, and persuasive texts.  

 1  25%  

5376. Online Publishing. 
Design and testing of online 
documents to support 
instruction and information 
retrieval.  

  0  0%  

5377. Theoretical 
Approaches. Intensive 
analysis/application of one 
or more theories of technical 

 1  25%  
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communication.  
5384. Rhetoric of Scientific 
Literature. Study of the role 
of rhetoric in the texts of 
scientific inquiry.  

 1  25%  

5385. Ethics in Technical 
Communication. 
Definitions, philosophies, & 
applicability of ethics to TC 
problems/solutions  

  0  0%  

5386. Written Discourse 
and Social Issues. Study of 
the uses of discourse in 
problem solving on social 
issues.  

  0  0%  

5387. Publication 
Management. Strategies of 
managing processes and 
knowledge that support 
publication.  

 1  25%  

5388. Usability Testing. 
Methods of planning, 
conducting, and analyzing 
usability tests.  

  0  0%  

5389. Field Methods of 
Research. Survey of 
methods such as 
ethnography, observation, 
and participatory design.  

  0  0%  

5390. Writing for 
Publication. This course is 
designed to teach students 
how to write clear and 
effective articles.  

  0  0%  

 

  

10.  What features made/make these courses less valuable?  
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1.  

When I took this course is was completely based on Joann Hackos' publication management book (I don't 
remember the title), and I didn't think it was that useful for students with little practical knowledge of the 
publication process. It might have been more helpful if this course had been structured around a real 
project or case studies.  
 
The only reason the other course wasn't valuable to me was because I had no intentions of teaching.  

2.  No help in trying to get a job outside the academic sphere.  

  

11.  If you have any suggestions about courses we should have offered during your degree (or those we may 
need to be offering in the future), please write them here:  

No responses were entered for this question.  

Total Respondents 0  

(skipped this question) 4  

  

12.  In your opinion, what did the program do really well during your degree?  

1.  I thought I was given a good balance between the theoretical background and the nuts and bolts of the 
profession. I felt well equipped going into industry.  

2.  

I learned about design of documents in view of audience, purpose, exigence (urgency, need...). I learned 
about rhetoric as an art for communication and a science for inquiry, both rather useful. Even though I was 
an absolute newbie in my first course, I felt that I could keep up with the class. The instructors all seem 
well prepared for the rotating course system.  

3.  The range of courses was very good. Also, I think most of the courses blended theory and practice very 
well, and they gave me an excellent foundation for working as a technical writer.  

4.  Focused on the theoretical side of rhetoric and communication.  

  

13.  In your opinion, what did the program do really poorly during your degree?  
1.  I can't think of anything that the program did poorly.  

2.  
Jumped too fast into theoretical issues that were not explained for beginners. A page pointing out general 
resources on rhetoric, constructivism, postmodern theories would be very helpful. Or even a propedeutic, 
i.e. a short prep course with a "fake" exam could get beginners better tuned.  
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3.  
It seemed to me like the courses were either really good or really bad. The majority of the courses were 
good, but there didn't seem to be a middle ground. When I was in the program it seemed like there needed 
to be a bit more oversight of the syllabi for a couple of the courses.  

4.  Did not prepare those going into industry to attain a competency in relevant software packages.  

  

14.  If you have any other observations about the TC program, its professors, its courses, or its 
direction, please write them below.  

1.  

Handling e-mail overload seems a real problem for instructors. Not receiving an answer to a question I 
had, was at times frustrating. It is odd for a sender to ask the recipient after a while for the reason of 
silence. Silence is hard to interpret. If instructors regularly gave short replies, indicating that they care 
about their mail traffic, then upon a missing answer a student might think of the instructor being away, 
being ill, or technology not functioning. It would exclude that the instructor did not care to respond. In 
addition it might be helpful to give out a policy that on average students should send not more than 2-3 
mails per week and assure them that at least they receive a handtyped "received, please remind me if I do 
not answer within a week." Those responses may be typed during online office hours. Also an additional 
pull technology might be supportive to avoid longer stretches of silence: Students might copy mails into a 
password asynchronous board such as used for the review process. This would allow students also to 
revise and condense their messages until the instructor reads them. The instructor might then check once a 
week for mails a student sent and give one answer to all mails closing this thread; the student might then 
begin a new. Something along this line needs to be done, It is not acceptable to not receive an answer on 
repeated request in a course that is paid for.  
 
In sum, it is simply not fair or democratic that policies are given out for students how they should behave 
to not be punished, and that on the other hand there is no code for instructors...along this line...online 
students need an ombudsman to turn to in case of turmoil with an instructor, may be someone from the 
literature branch in the English department. 

2.  

TTU has an excellent program with excellent faculty. However, my recent experiences trying to recruit 
students for internships have been fairly negative. I have literally had to beg for resumes, and, given 
today's job market, I find that ridiculous. I fear that other companies (in addition to the one I work for) will 
get a negative opinion of the program and be reluctant to hire graduates.  

3.  I enjoyed it very much. 
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• Online MATC alumni, N=5, conducted between 9/26/2005 and 11/1/2005 
 

1.  We are curious as to what you are currently doing and to what degree the MATC has impacted your career 
options. Check all of the following statements that apply.  

  Response 
Total  

Response 
Percent 

I remained with my 
company and assumed more 
duties as a result of the 
MATC degree.  

 2  40%  

I am in a different position 
than when I was taking 
courses.  

  0  0%  

I used my MATC degree as 
a stepping stone to a 
doctoral program.  

 1  20%  

I am no longer involved in 
technical communication.    0  0%  

I have moved up in the 
company ladder since 
graduation.  

  0  0%  

I used my skills to become 
an independent contractor 
after graduation.  

  0  0%  

I currently teach at a 
community college.    0  0%  

Other, please specify   

 
1. I have returned to a technical writing position.  

2. I currently teach communication at Penn State 
University   

2  40%  

 
 

2.  On average, how much time did you devote to each of your online courses (hours/week)? 
 

  Response 
Total  

Response 
Percent 

0-4    0  0%  
5-9   1  20%  
10-14   3  60%  
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15-19   1  20%  
20+    0  0%   

 

3.  Did you ever take more than 1 online class per semester? 
 

  Response 
Total  

Response 
Percent 

Yes   3  60%  
No   2  40%   

 

4.  How did you finance your degree? 
 

  Response 
Total  

Response 
Percent 

Student loans   1  20%  
Employer's assistance   1  20%  
My savings   4  80%  
Grant, scholarship, or 
fellowship    0  0%  

Other, please specify    0  0%   
 

5.  For each of the following statements, please indicate the degree to which you agree or disagree with the 
statement.  

  Strongly 
Agree Agree Neutral Disagree Strongly 

Disagree 
Response 

Total  
I am satisfied that the range of course offerings 
in a given semester gave me a choice that 
allowed me to complete my degree.  

0% (0)  80% (4) 20% (1) 0% (0)  0% (0)  5  

I could easily find a schedule of upcoming 
classes early enough to benefit me.  20% (1) 80% (4) 0% (0)  0% (0)  0% (0)  5  

I did not find MOO meetings valuable.  0% (0)  0% (0)  20% (1) 40% (2)  40% (2) 5  
~6:00 p.m. Texas time was a good time for me 
to participate in synchronous meetings.  20% (1) 40% (2) 20% (1) 20% (1)  0% (0)  5  

I had adequate access to my professors and 
advisors during my degree.  20% (1) 20% (1) 60% (3) 0% (0)  0% (0)  5  

I was able to make progress each semester 
towards completion of my degree.  60% (3) 40% (2) 0% (0)  0% (0)  0% (0)  5  
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I did not have adequate access to my 
classmates.  0% (0)  0% (0)  20% (1) 40% (2)  40% (2) 5  

A synchronous (realtime) component to my 
courses was very important to me.  20% (1) 60% (3) 0% (0)  20% (1)  0% (0)  5  

Asynchronous class components were more 
important than realtime components.  20% (1) 20% (1) 20% (1) 20% (1)  20% (1) 5  

I did not know who the professors were in the 
TechComm program.  0% (0)  0% (0)  20% (1) 60% (3)  20% (1) 5  

I'm glad I chose to pursue my MATC at Texas 
Tech.  60% (3) 40% (2) 0% (0)  0% (0)  0% (0)  5  

Texas Tech's MATC program is competitive 
with other online master's programs.  80% (4) 0% (0)  20% (1) 0% (0)  0% (0)  5  

 
 

6.  Check the courses you think should be offered every year. 
 

  Response 
Total  

Response 
Percent 

5060. History and Theories 
of College Composition.    0  0%  

5361. Theories of Invention 
in Writing. Classical and 
modern theories of rhetorical 
invention.  

 1  20%  

5362. Rhetorical Analysis 
of Text. Classical and 
modern theories of rhetorical 
analysis.  

 1  20%  

5363. Research Methods in 
TCR. Survey of research 
methods in composition 
studies.  

  0  0%  

5364. History of Rhetoric. 
Survey of history and 
theories of rhetoric.  

  0  0%  

5365. Studies in 
Composition. Consideration 
of classical and modern 
theories and research.  

  0  0%  

5366. Teaching Technical 
and Professional Writing.    0  0%  
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5367. Methods of Teaching 
College Composition. 
Teaching methods and 
classroom observation.  

  0  0%  

5368. Studies in Written 
Argumentation. History and 
theories of written 
argumentation.  

  0  0%  

5369. Discourse and 
Technology. Effects of 
technologies on theory, 
practice, & pedagogy related 
to discourse.  

 1  20%  

5371. Foundations of 
Technical Communication. 
Theory and practice of TC.  

 4  80%  

5372. Technical Reports. 
Theory and practice of 
reports and proposals.  

 1  20%  

5373. Technical Manuals. 
Theory and practice of 
manual development and 
design.  

 1  20%  

5374. Technical Editing. 
Substantive editing and 
design of technical 
documents.  

 2  40%  

5375. Document Design. 
Theory and practice of 
creating comprehensive, 
usable, and persuasive texts.  

 4  80%  

5376. Online Publishing. 
Design and testing of online 
documents to support 
instruction and information 
retrieval.  

 1  20%  

5377. Theoretical 
Approaches. Intensive 
analysis/application of one 
or more theories of technical 
communication.  

  0  0%  

5384. Rhetoric of Scientific   0  0%  
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Literature. Study of the role 
of rhetoric in the texts of 
scientific inquiry.  
5385. Ethics in Technical 
Communication. 
Definitions, philosophies, & 
applicability of ethics to TC 
problems/solutions  

 2  40%  

5386. Written Discourse 
and Social Issues. Study of 
the uses of discourse in 
problem solving on social 
issues.  

  0  0%  

5387. Publication 
Management. Strategies of 
managing processes and 
knowledge that support 
publication.  

  0  0%  

5388. Usability Testing. 
Methods of planning, 
conducting, and analyzing 
usability tests.  

  0  0%  

5389. Field Methods of 
Research. Survey of 
methods such as 
ethnography, observation, 
and participatory design.  

 1  20%  

5390. Writing for 
Publication. This course is 
designed to teach students 
how to write clear and 
effective articles.  

 1  20%  

 
 

7.  If you have any comments about timing and frequency of courses, please enter them here. 
 

No responses were entered for this question.  

Total Respondents 0  

(skipped this question) 5   
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8.  Which courses do you perceive offered you the most value for your degree? 
 

  Response 
Total  

Response 
Percent 

5060. History and Theories 
of College Composition.    0  0%  

5361. Theories of Invention 
in Writing. Classical and 
modern theories of rhetorical 
invention.  

 1  20%  

5362. Rhetorical Analysis 
of Text. Classical and 
modern theories of rhetorical 
analysis.  

  0  0%  

5363. Research Methods in 
TCR. Survey of research 
methods in composition 
studies.  

  0  0%  

5364. History of Rhetoric. 
Survey of history and 
theories of rhetoric.  

  0  0%  

5365. Studies in 
Composition. Consideration 
of classical and modern 
theories and research.  

  0  0%  

5366. Teaching Technical 
and Professional Writing.    0  0%  

5367. Methods of Teaching 
College Composition. 
Teaching methods and 
classroom observation.  

  0  0%  

5368. Studies in Written 
Argumentation. History and 
theories of written 
argumentation.  

  0  0%  

5369. Discourse and 
Technology. Effects of 
technologies on theory, 
practice, & pedagogy related 
to discourse.  

 1  20%  

5371. Foundations of   0  0%  
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Technical Communication. 
Theory and practice of TC.  
5372. Technical Reports. 
Theory and practice of 
reports and proposals.  

 3  60%  

5373. Technical Manuals. 
Theory and practice of 
manual development and 
design.  

 2  40%  

5374. Technical Editing. 
Substantive editing and 
design of technical 
documents.  

  0  0%  

5375. Document Design. 
Theory and practice of 
creating comprehensive, 
usable, and persuasive texts.  

 3  60%  

5376. Online Publishing. 
Design and testing of online 
documents to support 
instruction and information 
retrieval.  

  0  0%  

5377. Theoretical 
Approaches. Intensive 
analysis/application of one 
or more theories of technical 
communication.  

  0  0%  

5384. Rhetoric of Scientific 
Literature. Study of the role 
of rhetoric in the texts of 
scientific inquiry.  

  0  0%  

5385. Ethics in Technical 
Communication. 
Definitions, philosophies, & 
applicability of ethics to TC 
problems/solutions  

 2  40%  

5386. Written Discourse 
and Social Issues. Study of 
the uses of discourse in 
problem solving on social 
issues.  

  0  0%  

5387. Publication  1  20%  
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Management. Strategies of 
managing processes and 
knowledge that support 
publication.  
5388. Usability Testing. 
Methods of planning, 
conducting, and analyzing 
usability tests.  

 1  20%  

5389. Field Methods of 
Research. Survey of 
methods such as 
ethnography, observation, 
and participatory design.  

  0  0%  

5390. Writing for 
Publication. This course is 
designed to teach students 
how to write clear and 
effective articles.  

 2  40%  

 

  

9.  What features made/make these courses valuable to you?   
1.  Generally, the courses were valuable because I knew I'd be teaching a writing class soon myself.  

2.  Most closely tied to my job responsibilities.  

3.  They apply directly to my job more than others.  

  

10.  Which courses do you perceive offered you the least value for your degree? 
 

  Response 
Total  

Response 
Percent 

5060. History and Theories 
of College Composition.   1  20%  

5361. Theories of Invention 
in Writing. Classical and 
modern theories of rhetorical 
invention.  

 2  40%  

5362. Rhetorical Analysis 
of Text. Classical and   0  0%  
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modern theories of rhetorical 
analysis.  
5363. Research Methods in 
TCR. Survey of research 
methods in composition 
studies.  

  0  0%  

5364. History of Rhetoric. 
Survey of history and 
theories of rhetoric.  

  0  0%  

5365. Studies in 
Composition. Consideration 
of classical and modern 
theories and research.  

 1  20%  

5366. Teaching Technical 
and Professional Writing.    0  0%  

5367. Methods of Teaching 
College Composition. 
Teaching methods and 
classroom observation.  

 1  20%  

5368. Studies in Written 
Argumentation. History and 
theories of written 
argumentation.  

  0  0%  

5369. Discourse and 
Technology. Effects of 
technologies on theory, 
practice, & pedagogy related 
to discourse.  

 1  20%  

5371. Foundations of 
Technical Communication. 
Theory and practice of TC.  

  0  0%  

5372. Technical Reports. 
Theory and practice of 
reports and proposals.  

  0  0%  

5373. Technical Manuals. 
Theory and practice of 
manual development and 
design.  

 2  40%  

5374. Technical Editing. 
Substantive editing and 
design of technical 
documents.  

  0  0%  
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5375. Document Design. 
Theory and practice of 
creating comprehensive, 
usable, and persuasive texts.  

  0  0%  

5376. Online Publishing. 
Design and testing of online 
documents to support 
instruction and information 
retrieval.  

  0  0%  

5377. Theoretical 
Approaches. Intensive 
analysis/application of one 
or more theories of technical 
communication.  

  0  0%  

5384. Rhetoric of Scientific 
Literature. Study of the role 
of rhetoric in the texts of 
scientific inquiry.  

 2  40%  

5385. Ethics in Technical 
Communication. 
Definitions, philosophies, & 
applicability of ethics to TC 
problems/solutions  

  0  0%  

5386. Written Discourse 
and Social Issues. Study of 
the uses of discourse in 
problem solving on social 
issues.  

  0  0%  

5387. Publication 
Management. Strategies of 
managing processes and 
knowledge that support 
publication.  

  0  0%  

5388. Usability Testing. 
Methods of planning, 
conducting, and analyzing 
usability tests.  

  0  0%  

5389. Field Methods of 
Research. Survey of 
methods such as 
ethnography, observation, 
and participatory design.  

 1  20%  
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5390. Writing for 
Publication. This course is 
designed to teach students 
how to write clear and 
effective articles.  

  0  0%  

 

  

11.  What features made/make these courses less valuable?  

1. 

Actually, none of these courses are 'less valuable,' but I was chose to pick one. Although the range of 
courses that are now available weren't available in to me when I was in the program, I think this range is 
important because it makes the program flexible for students and enables them to choose classes that they 
are most interested in as relates to their career pursuits.  

2. Less tied to my interests.  

3. They do not apply to my job.  

  

12.  If you have any suggestions about courses we should have offered during your degree (or those 
we may need to be offering in the future), please write them here:  

1. 
TTU is offering more courses now than when I achieved my degree, for some of these I don't recognize, and 
I can't think of anything to offer here, in part because I already believe that the faculty and administration at 
TTU look actively for ways to improve course offerings already.  

2. I would have liked some courses that required NO MOO meetings.  

3. Managing Documentation Departments (or something similar)  

  

13.  In your opinion, what did the program do really well during your degree?  

1. Generally, the quality of instruction was extraordinarily high. The synchronous discussions are a strength of 
the program.  

2. I loved being able to do this from home--often in the middle of the night after I became a stay-at-home 
mom.  

3. 

I learned about design of documents considering audience, purpose, and exigence (urgency, need). I learned 
about rhetoric as an art for communication and as a science for inquiry (epistemological function), both 
rather useful. The instructors all seem well prepared for the rotating course scheme. Although I was a TC 
newbie in my first course, I felt that I could keep up with my peers.  
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4. 
I moved across country during my degree, which left me a bit overloaded at times. Dr. Carter was very 
understanding and flexible when it came to submitting my internship paper. Frankly, all the faculty were 
aware that we had lives other than the MATC program.  

5. Offered a variety of courses - enough to where I never had to wait out a semester because nothing applied to 
me.  

  

14.  In your opinion, what did the program do really poorly during your degree?  

1.  

I think some kind of quality assurance processes should be in place at some point in the delivery process. 
While most of my courses were excellent, there were two in particular that were disappointing (and if I 
had taken them early on in the MATC program, I would have quitted the program) because the instructors 
just did a poor job of leading discussion, providing feedback, and so on.  
 
I also had numerous problems with the library and its staff members understanding that I couldn't *come 
by* the campus, a surprising problem for an institution with more than one degree fully online at the 
graduate level.  

2.  I felt like a lot of the MOO meetings were a waste of time. St. Amant was really good about keeping 
people on track, so his weren't that way.  

3.  

Some theoretical issues are hard to grasp for beginners who do not have a web of concept schemas yet. 
Helpful support: (A) a web page that points to resources on foundational theories such as rhetorical, 
constructivism, or postmodern. (B) an online propedeutic, that is, a short preparative tutorial course with 
some questions guiding to become familiar with the main concepts.  

4.  It seemed to me that if you weren't involved in the teaching program, then you were frequently 
"forgotten."  

5.  
The lack of consistency in tools used (MOO vs WebBoard vs TOPIC, etc.). I know professors don't want 
(or need) to use the same things, but it would be so nice for students if we knew what to expect in that 
aspect.  

  

15.  If you have any other observations about the TC program, its professors, its courses, or its 
direction, please write them below.  

1.  
As I always have done, I'd like to think Baehr, Baake, and Dragga for being wonderful professors; they 
enable me to say that the overall quality of instruction was high and allow me to recommend TTU to others 
with the highest compliments.  

2.  

Handling e-mail overload seems a real problem for instructors. Not receiving an answer to a question I had, 
was at times frustrating. It is odd for a sender to ask the recipient after a while for the reason of silence. 
Silence is hard to interpret. If instructors regularly gave short replies, indicating that they care about their 
mail traffic, then upon a missing answer a student might think of the instructor being away, being ill, or 



Survey Results   106 

technology not functioning. It would exclude that the instructor did not care to respond. In addition it might 
be helpful to give out a policy that on average students should send not more than 2-3 mails per week and 
assure them that at least they receive a handtyped "received, please remind me if I do not answer within a 
week." Those responses may be typed during online office hours. Also an additional pull technology might 
be supportive to avoid longer stretches of silence: Students might copy mails into a password asynchronous 
board such as used for the review process. This would allow students also to revise and condense their 
messages until the instructor reads them. The instructor might then check once a week for mails a student 
sent and give one answer to all mails closing this thread; the student might then begin a new. Something 
along this line needs to be done, It is not acceptable to not receive an answer on repeated request in a 
course that is paid for.  
 
In sum, it is simply not fair or democratic that policies are given out for students how they should behave to 
not be punished, and that on the other hand there is no code for instructors...along this line...online students 
need an ombudsman to turn to in case of turmoil with an instructor, may be someone from the literature 
branch in the English department. 

3.  The faculty are amazing!  

4.  

My chief complaint about this program is how some instructors are not very responsive. Some are, and I 
think this has improved somewhat over the last few years, but it just seems inexcusable when an instructor 
doesn't answer a student's question and that question directly pertains to an assignment or something that 
factors into the student's grade. Yes, the instructors are in charge, but in essence, we are customers of theirs. 
We pay for these classes. This was a recurring problem not just for me but for others as well. I would like 
to say that Drs. Baehr and St. Amant were excellent about this, so whatever model they use works well. 
Thank you for asking! 
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